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Historically, African culture has retained contrasting opinions about the presence of 
Homosexual, Gay, Bisexual, Transgender, Intersex and Queer (LGBTIQ) individuals. 
In the context of the complex nature of African cultures and communities, the reality 
and life of LGBTIQ people has traditionally remained marginalized and oppressed. 
Discrimination against LGBTIQ citizens in Africa has spanned decades, based on the 
assumption that homosexuality is “Un-African”. To date, more than 30 countries in 
Africa have criminalized homosexual acts and expressions. Punishment for same-sex 
offences include jail sentences of up to 10 years, violence and banishment from 
communities. These acts sparked state-sanctioned homophobia, which led to arbitrary 
policing and arrests, violence and discrimination against LGBTIQ people in Africa, and 
forced many to flee their homelands in fear of such retaliations. Even though there has 
been substantial research undertaken on sexuality in Africa, it has been mainly due to 
the political fears regarding the sexual activities of individuals as well as the rapid rise 
in sexually transmitted infections (STIs). The HIV outbreak in Africa has been a major 
factor in the development of discriminatory attitudes towards individuals who identify 
as LGBTIQ, a community that is especially impacted by HIV and AIDS, resulting in 
homophobic attitudes. Other considerations, such as religion, have had an influence 
on how religion was used to undo African identities and sexual expressions. Sexual 
expression has been limited to the objective of procreativity, and this contradicts 
alternate ways of expression, such as same-sex desire and pleasure. Coercion of faith 
demonized non-heterosexual expressions and colonial laws imported banned or 
criminalized non-heterosexuality in Africa. This study firstly explored the sexuality 
experiences of LGBTIQ college students in their African home and host countries. 
These college students are six people from various African countries namely Kenya, 
Lesotho and Tunisia, who reside and are enrolled in a two-year diploma programme 
in South Africa.  Secondly, the study aimed to identify the needs of LGBTIQ college 
students when navigating between their African home and host countries. This study 
was underpinned by the compulsory heteronormativity framework in line with the 
qualitative research design, and was influenced by the notion of phenomenology as a 
research paradigm. Individual face-to-face interviews were used as the data collection 
method. Discourse analysis was used to extrapolate themes from data. The findings 
highlighted the institutionalisation of compulsory heteronormativity within the laws, 
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penal codes, policy makers, curriculum content and infrastructure of African colleges 
and schools. The study found that African college youth known as LGBTIQ are 
overwhelmingly disadvantaged and limited in their capacity to navigate their academic 
and social contexts during their school years in their home countries due to repressive 
and dissonant attitudes and responses to non-heterosexuality. 
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ORIENTATION OF RESEARCH 
1.1 INTRODUCTION 
South Africa with its most acclaimed and progressive constitution is the first among 
the few African countries that afforded constitutional rights and protection to diverse 
sexual orientations and gender expression (Francis & Reygan, 2016). Its Constitution 
forbids all forms of discrimination against sexual identity in South Africa, as the 
Constitution specifies that South Africa belongs to all those who live there (Bill of rights, 
1996). This freedom of expression is unfortunately not the reality for many African 
countries where diverse sexual orientations and gender expressions are deemed 
illegal and legislated against with harsh punitive consequences. Being lesbian, gay, 
bisexual, transgender, intersex and queer (LGBTIQ) in various parts of Africa almost 
guarantees state-driven homophobic violence, victimisation, denial of essential 
services, imprisonment and murder (Brown, 2019; Curriey, 2010; Gabriel, Gordan, 
Roberts, Struwig, Sutherland, 2016; Msibi 2011). LGBTIQ identities from different 
parts of Africa where non-heterosexuality is suppressed flee to South Africa as a safe 
destiny (Camminga, 2018). Many LGBTIQ identities from African countries enter 
South Africa as refugees to escape the life-threatening and compromised quality of 
life conditions in their home country (Camminga, 2018). Abuse and discrimination on 
the grounds of sexual identity seriously undermine individual wellbeing and are found 
to have caused trauma, low self-esteem, and lack of confidence while many people 
have been reported to suffer from depression and suicidality (Bahr, Brish, & Croteau,  
(2000); Aragon, Birkett, Espelage, 2008).; LaSala, 2013; Diaz, Huebner, Ryan & 
Sanchez, 2009).  
With reference to sexual orientation, post-apartheid South Africa presents an inclusive 
environment in terms of culture, economy, political and legal structure. The group 
concerned by this research is LGBTIQ youth who have reached South Africa through 
study opportunities, assuming that the standard of education is higher. Beyond the 
cognitive responsibility, the education system in South Africa from its basic schooling 
system to higher education aligns with its constitutional values which protects all forms 
of sexual orientation and gender expressions. Although this study does not present 
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the South African education system as a queer utopian environment, it acknowledges 
that all its students are afforded agency to embrace and express their sexual 
orientation without condemnation or reprisal (Ngabaza & Shefer, 2019). Agency can 
be described as the thoughts and acts that people take individually and collectively to 
transform their environments in order to navigate happier lives and a better future for 
themselves (Porteus, 2008). For many students from African countries where sexual 
diversity is barred, this freedom enables them to express their often suppressed sexual 
orientation for the first time. As discussed earlier, the rejection of a person’s sexual 
preference and gender identity is a clear obstacle to human agency and wellbeing, an 
argument that will be clarified later in this thesis. Those in the education system have 
had a strong effect on the student’s learning and academic success to the point that 
many have been reported to have dropped out of learning institutions because of 
negative treatment (Brown, 2017; 2018; Francis, 2017; Msibi, 2012). 
This study is concerned with LGBTIQ students of African descent who are at a high-
school college in South Africa where they have the liberty to embrace their diverse 
sexual identities. These students navigate between South Africa and their home 
country where at times, they can embrace their authentic sexual orientation and at 
other times, they must hide and suppress it. When in South Africa, they express their 
sexuality freely but when they visit their home countries, they suppress it due to laws 
that discriminate and violate their ability to embrace their true selves. It is important to 
bring the true self into perspective with the definition of sexuality.  
Sexuality is described by the World Health Organisation (2010) as:  
“A central aspect of human life and includes anatomy, gender identity and roles, 
sexual identity, eroticism, gratification, intimacy and reproduction. Sexuality is 
experienced and expressed in thoughts, fantasies, desires, beliefs, attitudes, 
values, behaviours, practices, roles and relationships. While sexuality can 
include all of these dimensions, not all of them are experienced or expressed. 
Sexuality is influenced by the interaction of biological, psychological, social, 
economic, political, cultural, ethical, legal, historical, religious and spiritual 
factors”. (p. 5)  
This definition constructs the individual human being as a sexual being and sexuality 
tenets as central to the wholesomeness of personhood. It brings into question how 
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different geographies impact the wellbeing, agency and quality of learning of these 
students of African descent when they navigate between these two worlds, that of the 
country where they study and the country of origin.  
1.2.1 LGBTIQ Expressions in Africa  
In response to the question above, it is critical to present an overview of sexual 
diversity and gender expression in parts of the African continent. It is almost beyond 
comprehension how this continent that once emancipated itself from decades of 
imperialism, colonialism and discrimination use the tools of the oppressor to deny their 
own people equality because of diverse sexual expression. African leaders 
nevertheless construct homosexuality as a “western perversion” and “neo-colonialism” 
that aims to destroy their cultural and religious beliefs (Amah, 2018). This is despite 
the fact that the law on sodomy was a British colonial import to Africa that pronounced 
non-heterosexual sexual engagement as carnal and immoral (Brown, 2019). In African 
countries such as Lesotho, Kenya and Tunisia, that ban sexual diversity, LGBTIQ 
individuals are faced with compulsory heterosexuality, a prevalent belief structure that 
heterosexuality is the only normal, natural way of life that creates sexual autonomy 
(Massaquoi, 2013). Heterosexuality means sexual involvement with someone who is 
of the opposite sex, a man with a woman, a woman with a man (Yep, 2003). It may be 
conceived as an affectionate, emotional and sexual desire towards people of the 
opposite sex. 
While these countries reduce sexuality to the narrow sex acts, the United Nations Fund 
for Population Activities (UNFPA, 2004) frames sexuality as the thoughts, fantasies, 
desires, beliefs, attitudes, pleasure, intimacy and reproduction. It is not surprising to 
find that the narrow outlook of the sex act reduces homosexuality to a deadly notion, 
something disrespectful and unnatural in these countries (Nyanzi, 2013). A total of 34 
out of 54 African countries who subscribe to this narrow definition of sexuality 
pronounced homosexuality as illegal in 2015 (ILGA, 2020). Recently, Botswana and 
Angola repealed their colonial sodomy laws (Brown, 2019), which reduced the total to 
32. Despite diverse gender expressions and sexual orientation being ratified as human 
rights, conservative religious and rigid cultural tenets serve as the drivers of 
homophobia in those countries that deny sexual diversity rights to their citizens 
(Ibrahim, 2015). Widespread brutality against those who practise homosexuality 
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across the African continent has been reported. Malawi, Uganda, Nigeria and recently 
Zambia have been the most widely publicised countries where these injustices took 
place. 
Steven and Tiwonge Chimbalanga were arrested on 28 December 2009 in Malawi and 
charged with “unnatural offences”. On 20 May 2010, they were sentenced to a 14 year 
prison term for practising homosexuality. At the time, international condemnation and 
pressure led the president of Malawi, Bingu wa Mutharika, to forgive them for 
humanitarian reasons. Nevertheless, the president said in granting the pardon: 
“These boys committed a crime against our culture, against our religion, and 
against our laws. However, as head of state, I hereby pardon them and 
therefore, order their immediate release without any conditions. ... We don’t 
condone marriages of this nature. It’s unheard of in Malawi and it’s illegal.” 
(Masina, 2010) 
Nigeria is one of the least tolerant countries towards people with non-heterosexual 
identities (Amah, 2018). In a global survey in 2013, it emerged as the 39th most 
homophobic country, with 98 percent of respondents saying that society should not 
accept homosexuality. The legislation, enacted in 2014, also imposed jail terms of up 
to 14 years for “amorous marriages” of the same sex or membership of gay rights 
groups. It was justified by politicians arguing that homosexuality is “immoral” and “un-
African”, which echoed western colonial powers’ enforced anti-gay laws (Amah 2018). 
Rubenstein (2004) showed the depth of hatred towards people engaged in non-
heterosexual relations between Nigerians. 
At the 1998 Lambeth Conference1, bishops from African and Asian countries led by 
the Right Reverend Emmanuel Chukwuma, Bishop of the Diocese of Enugo, tried to 
exercise public exorcism on Reverend Richard Kirsher of Britain for his position as 
pro-gay and pro-woman (Msibi 2011).  
In July 1998, Ugandan President Yoweri Museveni told reporters he saw a gathering 
of 300,000 homosexuals when he was in America. He told the reporters that if anything 
occurred in Uganda, he would disperse a gathering of 30 homosexuals and order his 
law officers to search for homosexuals, lock them up and arrest them (Ghoshal, 2019). 
                                                          
1 This conference is a ten-year assembly of bishops of the Anglican Communion called by the Archbishop of Canterbury. 
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Uganda has seen an escalation in the state’s desire to eradicate homosexual practices 
through the passing of the Anti-Homosexuality Bill (Malone, 2011). Homosexuality 
would also be punishable by death under this rule, and relatives and associates would 
be liable for revealing alleged same-sex sexual acts (Bunting 2010; Ewins 2011). 
Outside the country, Ugandans will be deported back to Uganda for same-sex 
relationships (DW, 2019). While the bill may not be passed, the backlash against those 
engaged in same-sex relationships has been motivated primarily by political, cultural 
and religious fundamentalism (Msibi 2011).  
Zambia, a southern African country, still upholds the outdated colonial penal code 
which frames homosexuality as a carnal act against nature’s order (Ntsabo 2018). If 
found guilty, a person can be sentenced for up to 14 years in jail. For example, 
Zambian nationals, Japhet Chabata and Steven Samba, were the first to be accused 
in the Magistrates’ Court of having sex “against nature” (Ntsabo 2018). They were 
required to undergo an anal test, a procedure universally known as a form of torture, 
which took place 10 days after they reportedly had sex. Phiri (2018) reported how 
homophobia and hostilities towards LGBTIQ identities have resulted in emotional 
trauma and many have attempted suicide several times. 
The constant othering and vilification of LGBTIQ identities and discrimination in many 
African countries have led to conditions of depression, internalised hatred, and self-
harm for many LGBTIQ identities in African countries. The impact of psychological 
pressures inevitably has an impact on the holistic wellbeing of the individual. Those 
who fled such violent geographies to environments that affirm sexual diversity reported 
a significant improvement in quality of life (Massaquio, 2013). Considering that this 
study is concerned with students who study in a country that is affirming to sexual 
diversity but have to return to their countries that uphold homophobic values and 
practices, it is critical to explore how participants navigate these polarities. In the next 
section, I present a debate on psychological wellbeing in order to develop an insight 
into the effects of sexual identity and gender orientation and determine whether or not 
wellbeing has been established.  
1.2.2 Wellbeing and Agency of LGBTIQ Identities 
Wellbeing can be defined as the psychosocial and physical conditions of an individual 
or group that determine their wellness and agency (Naci & Loannidis, 2015). They 
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demonstrate that wellbeing includes the diverse and intertwined dimensions of 
physical, emotional and social wellbeing that transcend the sense of traditional health. 
It includes decisions and activities aimed at gaining physical power, emotional 
acquittal, social fulfilment, a sense of accomplishment, and personal fulfilment. 
Individuals, more young people, in different parts of the world with LGBTIQ identities 
have been shown to have higher levels of depression, anxiety, drug abuse and suicidal 
ideation when they have to circumnavigate their own organisation between 
compulsory heteronormative social, home and school settings (Brown, 2017; Ferfolja, 
2015; Francis, 2017; Kjaran, 2017). For those individuals at school level, such 
obstacles have been shown to have a negative effect on wellness and the optimum 
learning of adolescents in and around school (Ngabaza & Shefer, 2019). Schools are 
not only learning areas, but are also locations where young people build their identities 
in a multitude of ways, as schooling affects learners who represent different sexuality 
and gender roles (Francis, 2017). Predominantly, schools are spaces where all bodies 
are assumed to be heterosexual and uphold an ethos and practice of heteronormativity 
(Brown & Diale, 2017). Those who deviate from the norm are constantly subjected to 
harassment, discrimination and ostracism by peers and teachers (Brown, 2017; 
Francis; 2017; Kjaran, 2017; Rawlings, 2017; Thomas & Aggleton, 2016). The inverse, 
marked by a supportive and respectful environment, yields higher levels of 
achievement, maximum development and increased confidence (Elley, 2013).  
Youth who identify as LGBTIQ appear to be at greater risk of social discomfort than 
heterosexual peers and are vulnerable to minority status (Krajan, 2017). Sexual 
minority youth are more likely to report sexual and physical violence than their 
heterosexual counterparts (Homma & Saewyc, 2007) and are unable to obtain help in 
environments that do not affirm non-heterosexual cultures (Brown & Nyoko, 2019; 
Francis, 2017; Mayeza & Vincent, 2019).  
Adolescents who identify as LGBTIQ sexual orientations having mental health 
problems are more likely to experience suicidal ideation (Liu & Mustanski, 2012). 
Increased social and environmental shame, owing to their non-normative sexual 
identity and gender identity, causes LGBTIQ people to conceal their true selves, 
further exacerbating internal confusion (Meyer, 2007). 
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With the focus of this study, it is critical to explore LGBTIQ students experiences, how 
they navigate aspects of wellbeing between their home and host geographies and 
what their needs are to become more resilient when in dissonant environments that 
impact their holistic being.  
1.2.3 Compulsory Heteronormativity Theory: A Compromise to Mental Wellbeing of 
LGBTIQ Individuals.  
Kjaran (2017) argues that heteronormativity is a set of cultural norms that allow 
individuals to fall into distinct, defined and complementary sexes or genders. The 
common definition and understanding of compulsory heteronormativity is that 
heterosexuality is a “natural” or normative sexual orientation, and that other 
orientations deviate from that rule. It is then presumed that such categories are natural 
and set, as well as a fixed construction in society (Kjaran 2017). The architecture of 
heteronormativity is not only physical, but is also rife with social ideals (Brown, 2018). 
Ecologies that uphold and perpetuate values that insist on heterosexual norms are 
likely to invoke feelings of wrongness, abnormality, loss and rejection (Brown & Njoko, 
2019). Where do these fixed constructions present and breed in society?  
Rich (1980) concluded that heterosexuality is encouraged by the schooling continuum 
and the predominant sexual discourse; in other words, we are “taught” to become 
heterosexual and to conceive of heterosexuality as they only right form of sexual 
activity. Spaces, whether at home, at school or in the larger community, institutionalise 
heteronormative ideals as fundamentally heterosexist and discriminatory (Brown & 
Diale, 2017).  
Pharr (2000) defines heterosexism as: 
…the climate for homophobia with its assumption that the world is and must be 
heterosexual and its display of power and privilege as the norm. Heterosexism 
is the systematic display of homophobia in the institution of society. 
Heterosexism and homophobia work together to enforce compulsory 
heterosexuality. (p. 431) 
This homophobic environment impacts LGBTIQ youth because it tells them that 
heterosexism is both a set-level mechanism and a set-level framework that 
encourages discrimination against them as sexual minorities (Chesir-Teran, 2003; 
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Herek, 2004). This heteronormative process and system places heterosexuals into a 
privileged group. People of this category are male or female (according to their birth 
anatomy), display socially scripted behaviours in accordance with their biological sex, 
and fulfil distinct gender roles during their lives. Individuals thus begin to internalise 
the prevailing heterosexist narrative, thus promoting homophobia, animosity and 
discrimination against sexual minorities within the institutions of society (Chesir-Teran 
2003; Herek 2004).  
Below is a list of how heterosexism informs the practice of compulsory 
heteronormativity (Kjaran, 2017, p24): 
• “Heteronormativity takes for granted that sexual and marital relations are most 
(or only) fitting for a man and a woman. 
• A heteronormative view is one that involves alignment of biological sex, 
sexuality, gender identity and gender roles. 
• A heteronormative culture privileges heterosexuality as normal and natural and 
fosters a climate where LGBTIQ+ are discriminated against in marriage, tax 
codes and employment. 
• Heterosexuality is inscribed into the major institutions of our society, culture and 
ideologies.” 
These teachings, as mentioned above, are part of the major institutions of our society, 
culture and ideologies. That is why the gatekeepers (lawmakers, curricula creators, 
theological establishments and cultural ordinances) of society teach us that all bodies 
must be heterosexual in order to obtain “the benefits of heteronormative culture” 
(Kjaran, 2017). 
LGBTIQ people are often subject to victimisation, including abuse, physical assault, 
and often death (Mavhandu-Mudzusi 2014; Ould & Whitlow 2011). According to 
Mavhandu-Mudzusi (2014), such encounters can not only lead to alienation and 
retreat, but may also result in this demographic often avoiding and rejecting their 
sexual identity. As discussed this compromises the wellbeing, validation and existence 
of a person. 
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1.2 PROBLEM STATEMENT  
There are 32 countries in Africa that criminalise homosexual activities and expressions 
(Hairsine, 2019). Punishment for same-sex crimes extends from prison terms of up to 
10 years in countries such as Senegal and Kenya to death sentences in countries 
such as Nigeria and Sudan (Clark, 2014). Many have chosen to leave their homelands 
in fear of these reprisal. For example, the law in Uganda that states that any Ugandan 
who breaks the law of heterosexuality outside of their country will be extradited back 
to be prosecuted (Ambrosino, 2014). LGBTIQ college students from African countries 
that prohibit homosexuality and are now studying in South Africa may find consolation 
in laws that affirm and protect sexual diversity. They are able to express their “true” 
selves without the risk of ostracism or any form of discrimination. However, their 
wellbeing and agency is continuously impacted as they attempt to navigate between 
South Africa and their home country. The fear of discrimination exacerbates complex 
difficulties such as depression, low self-esteem and suicidal ideation (Francis & 
Reagan, 2015). For this reason, this study explores the sexuality experiences of 
LGBTIQ college students in their African home and host countries. 
1.3 RESEARCH QUESTION 
Research questions often inquire about the relationship among two or more 
constructs. The constructs need to be measurable in some way. If the construct cannot 
be measured in a reliable and valid manner, the researcher’s ability to adequately 
answer his or research questions is greatly weakened (Heppner & Heppner, 2004). 
1.3.1 Main Research Question 
The main research question that guides this study is: 
• What are the sexuality experiences of LGBTIQ students in their host and home 
country? 
1.3.2 Secondary Research Questions 
The secondary questions are as follows: 
• What are the sexuality experiences in South Africa of LGBTIQ college students in 
their African and home countries? 
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• What are the sexuality experiences of LGBTIQ college students when they are in 
their African home country? 
• What are the needs of LGBTIQ college students when navigating between their 
African home and host countries?  
1.4 AIMS OF THE STUDY  
• Firstly, this study aims to explore the sexuality experiences of LGBTIQ college 
students in their African home and host countries.  
• Secondly, the study intends to identify the needs of LGBTIQ college students when 
navigating between their African home and host country. 
1.5 CLARIFICATION OF CONCEPTS 
These terminologies are defined to create a broader understanding of the discourse 
of non-normative sexualities, a subject that is often silenced. These terms also have 
the possibility to be misinterpreted due to language that normalises concepts in 
society. This section aims to clarify the use of these terms in this study. 
1.5.1 Agency  
According to Bandura (1982), agency is the degree to which a person has the ability 
to make their life decisions. Having agency means having control over your life and 
your decisions. 
1.5.2 Bisexual 
“The sexual orientation of a person who is sexually and romantically attracted to both 
women and men” (Human Rights Watch, 2011, p. i).  
1.5.3 Half-sexual 
Demi-sexuality or demi-sexuality is a person who has no sexual desire until a deep 
emotional bond has been developed with a prospective partner. Demi-sexuals may 
have some sort of romantic attraction (LeBreton, 2014) 
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1.5.4 Gay 
The term “gay” sometimes used as a synonym for homosexuality is used in this 
analysis to refer to the sexual orientation of a man whose main sexual and emotional 
desire is towards another man (Human Rights Watch 2011, p. ii). 
1.5.5 Gender 
Gender “refers to the attitudes, feelings, and behaviours associated with a person’s 
assigned sex at birth. Behaviour that is compatible with cultural expectations is 
referred to as gender normative, and incompatible behaviour considered gender non-
conforming” (UNESCO 2015, p. 9). 
1.5.6 Gender Identity 
Human Rights Watch (2011) describes gender identity as a real, intensely held sense 
of being both female and male, or something other than female and male. 
1.5.7 Heteronormative 
Vaccaro et al. (2012) defines heteronormative as:  
Those punitive rules (social, familial, and legal) that force us to conform to 
hegemonic, heterosexual standards for identity. A heteronormative perspective 
or bias is one that implicitly or explicitly believes that the only normal 
perspective is one which is heterosexual, which understands gender as sexual 
identity as static concepts, and which inherently desire to be in a monogamous, 
committed relationship. (p. 144) 
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1.5.8 Heterosexual 
The American Psychological Association (2008) defines heterosexuality as 
heterosexual “having emotional, romantic, or sexual attractions to members of the 
other sex, gay/lesbian (having emotional, romantic, or sexual attractions to members 
of one’s own sex 
1.5.9 Intersex 
Intersex persons are individuals born with any or many differences of sex traits, 
including genes, gonads, sex hormones or genitals, which, “do not agree with 
traditional definitions of male or female bodies.” (Carpenter, 2016) 
1.5.10 Lesbian 
In this study, the term lesbian is used to describe a woman who is sexually and 
romantically attracted to other women. It is also important to note that the term gay 
does not describe the term lesbian (Human Rights Watch, 2011, p. i).  
1.5.11 LGBTIQ 
LGBTIQ is “an acronym that stands for lesbian, gay, bisexual, transgender, intersex 
and queer” (Huegel, 2003, p. 11).  
1.5.12 Queer 
According to Msibi (2012), the word queer aims to dramatically step away from defined 
notions of identity that place people’s sexuality on the basis of sexual behaviours or 
other imagined or created gender distinction. In this study, the word queer is used to 
categorise gay, homosexual, bisexual, transgender, de and queer identities of persons 
in an effort to eliminate identity categories that connect people; and to describe the 
nuances of those identifications. 
1.5.13 Sexual Orientation 
“Emotional and sexual attraction to another person or other people, who may be of the 
opposite gender, same gender, or another gender identity” (UNESCO 2015, p. 10). 
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UNESCO (2014, p. 6) defines transgender as “a person whose gender identity differs 
from their sex at birth. Transgender people may be male to female (female 
appearance), or female to male (male experience)”.  
1.5.14 Suicidality 
Bostwick et al. (2014, p. 1129) define suicidality as “behaviour related to 
contemplating, attempting or completing suicide”. 
1.5.15 Transgender  
Transgender: “People whose gender identity is different from the gender commonly 
socially assigned to them on the basis of their biological sex (e.g., a biological male 
with a feminine gender identity).” (Morrow & Messinger, 2006 p. 7) 
1.5.16 Wellbeing 
Wellbeing applies to the distinct and intertwined aspects of physical, emotional and 
social wellbeing that go beyond the concept of conventional health (Naci & Loannidis, 
2015). 
1.6 RESEARCH APPROACH AND METHODOLOGY 
1.6.1 Research Approach 
A qualitative study is an operation conducted in the environment where the researcher 
is based. It is made up of a series of interpretive, material activities that imagine the 
environment (Creswell, 2008). A qualitative approach follows an investigative process 
in which the researcher’s aim is mainly to achieve a comprehensive understanding 
and knowledge of participants’ perceptions and perspectives of the natural world of 
the participants (Nieuwenhuis, 2016). Reality is captured in a collection of artefacts, 
including field notes, interviews, meetings, photos, videos and memos (Heppner & 
Heppner, 2004). Qualitative researchers are those who attempt to zoom into a case in 
its own natural setting and to create and understand the realities of a phenomenon in 
terms of the meanings participants attach to it (Nieuwenhuis, 2016). Human interaction 
dynamics are unique, and vary according to the diverse context they emerge from. 
This study is approached through the viewpoint of the participants and their own 
narratives generate the understanding of what is ‘true’ to this discourse (Creswell, 
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2008). The views, attitudes, and behaviours of the respondents are central to this 
qualitative analysis (Creswell, 2008). Using this approach is appropriate, as the focus 
was on the lived experiences of the LGBTIQ international students.  
1.6.2 Research Paradigm  
In line with the qualitative research design, this study is influenced by the notion of 
phenomenology as a research paradigm. Phenomenology is uniquely positioned as a 
research methodology to enable education researchers in the health professions, such 
as psychology, to benefit from the perspectives of others (Creswell, 2008). 
Phenomenology is a type of qualitative research based on studying the experiences 
of personhood in the real world (Neubauer et al., 2019).  
This research is presented through a phenomenological lens and is inspired by the 
probability of common meaning for certain individuals to their background (Creswell, 
2012). Phenomenology is not just a definition, but also an interpretive method through 
which the researcher interprets the significance of the lived experience (Creswell, 
2012). This will help to explain the alternate constructions of LGBTIQ international 
students in the context of South African education and culture. The research method 
helped the researcher to “reach their environment and study it from inside by direct 
experience” (Nieuwenhuis, 2016, p. 60) of these students. 
1.6.3 Research Design; Multiple Case Studies  
Due to the qualitative methodology of this research,  the researcher collected data 
through in-depth, face-to-face, semi-structured interviews with selected LGBTIQ 
college participants. According to Neubauer et al. (2019), case selection is an 
important part of the essence of the case analysis. Due to the detailed methods of 
data collection in case studies, the number of sample units can be very limited. 
In order to classify the case and the particular method of case analysis to be carried 
out, researchers must decide whether it is appropriate to perform a single case 
analysis or if it is easier to perform a multiple case study to clarify the phenomenon; 
another important thing to take under consideration is the context (Yin, 2003). 
If more than one case is used in a study, a multiple case study is required. This is also 
combined with a number of experiments. The distinction between a single case study 
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and a multiple case study is that in the latter, the researcher researches multiple cases 
in order to identify the variations and parallels between the cases (Baxter & Jack, 2008; 
Stake, 2000). Another distinction is that the researcher is able to evaluate data both 
within each situation and across scenarios (Yin, 2003). 
I opted to use semi-structured interviews as a data collection tool, giving young people 
and myself the ability to examine and expose valuable insights into their experiences 
as reflected in the LGBTIQ identity between their home country in Africa and the host 
country of South Africa. In addition, this will encourage participants and myself, as a 
researcher, to consider how their schooling experience has been navigated within 
each context. 
1.6.4 Sample and Sampling 
Sampling, in any research, is a way to gather data from a specific group of people 
without generalising it. The study’s goals and intention guided the researcher in 
deciding from which population to obtain data and how many participants to choose 
for this study (Creswell, 2008). This researcher must use precise and purposeful 
sampling that will generate rich information relevant to their study (Mertens, 2005). For 
this study, I used the purposive sampling method. This method entails a process 
whereby “participants are selected because of some defining characteristic that makes 
them the holders of the data needed for the study” (Nieuwenhuis & Maree, 2007, p. 
79). Participants were identified as students who were enrolled at a private 
international college that offers a school-leaving certificate that grants them access to 
international institutions mainly in Europe and the USA. The selected participants, 
mainly of African descent, belonged to an LGBTIQ social support group at the college. 
They would have attended the college for approximately two years and would have 
lived in South Africa for this duration. Most of them were about to exit the programme 
and were 18 years and older.  
This study used the following criteria to select the sample:  
•  6 participants aged (18-20 years old);  
• African descent and visit their home countries during recess;  
• Self-disclosed LGBTIQ identities (not necessarily disclosed in their country of 
origin).  
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1.6.5 Data Collection Method 
A narrative is a story that relates a series of events that are important or meaningful 
to the narrator or his or her audience (De Medeiros & Rubinstein, 2015). Narratives 
are approached from a framework of sociocultural theory which is critical to understand 
the connection between the individual and the context (Hutto, 2008). A narrative 
design was used to collect data from LGBTIQ students of African descent (Hutto, 
2008). These students were the primary source of information for this investigation. 
The purpose of these narratives is not to regenerate pain and anxiety, as described in 
the literature, but to recast these experiences into an understanding that would allow 
a broader understanding of the students’ wellbeing that will propel notions of resilience 
and agency while navigating hostile environments (Noble & McGrath, 2015).  
This study explored the narratives of LGBTIQ students of African descent through 
individual, face-to-face interviews. vIt is a flexible process where the interviewer can 
direct questions to the interviewee and allow for different forms to responses that often 
take the shape of verbal, non-verbal, material evidences such a photos and many 
other chosen forms (Robson, 2005). It is therefore crucial to assume the role of an 
involved listener and to enable participants to share their stories in an accessible and 
unregulated manner. I aimed to provoke initial feelings as well as past and current 
views about the homosexual identity of the student in sample (LaSala, 2000). 
Interviews took place in a private space defined by the participant or me.  
1.6.6 Data Processing and Analysis 
According to Clark (2016), data analysis, it takes unprocessed data, reduces raw data 
and finally interprets it to make it meaningful and understandable. According to 
Creswell (2014), it is important for researchers to re-read their transcripts and reports 
on a daily basis in order to familiarise and understand the data obtained. In this review, 
I used inductive content analysis using a thematic approach. The following measures 
were recommended by Bezuidenhout and Cronje (2014). 
Step 1: Preparing the data  
I compiled, translated and transcribed the raw data from the interviews into the written 
text that I had collected from the recordings and notes during this process.  
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Step 2: Defining the coding unit to be analysed  
During this step, I decided on the encoding units or text units I wish to evaluate, such 
as single words, phrases, icons, phrases or paragraphs in the details. 
Step 3: Developing categories and a coding scheme or conceptual framework  
During this step, I grouped the related coding units together to form groups of codes. 
This helped me construct my logical structure or data coding scheme. 
Step 4: Testing the coding scheme on a sample text  
During this process, I evaluated the accuracy and continuity of my category definitions 




Step 5: Coding all text  
During this step, I coded the data by carefully scrutinising the data and taking note of 
all important and relevant parts and/or objects. 
Step 6: Assessing the coding consistency  
After the coding was done, I checked the precision with which the coding had been 
done. 
Step 7: Drawing conclusions from the coded data (interpreting the data)  
I interpreted the themes and/or categories found in the data. 
Step 8: Reporting the methods and findings  
During this step, I commented as honestly as possible on the methods I had applied 
in coding, evaluating and interpreting. 
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1.7 ETHICAL CONSIDERATIONS  
1.7.1 Ethical Permission and Clearance  
Ethics in social science research discusses the main problems of consideration, 
agreement and transparency for all individuals participating in research, their 
protection and their rights (Vilma, 2018). The University of Johannesburg ethics 
committee and the Department of Educational Psychology have ensured that ethical 
requirement as informed consent and safety of participants have been adhered to in 
order to protect the safety of participants involved in the study.  
1.7.2 Consent, Confidentiality, Harm or Injury 
Creswell (2014) notes that ethics refers to the moral obligation that researchers must 
make in order to obtain unbiased and reliable data on real phenomena. The method 
of this research must first follow the process of communicating to the respective 
participants the research topic and objectives. This aspect is designed to ensure that 
the participants’ autonomy is respected. Participants were informed that at any given 
time that they were entitled to withdraw from the study. A written consent form was 
given to the participants asking for their participation in the study. Safety and 
confidentiality guarantees have been followed. Anonymity has been adhered to 
throughout the data collection and report writing process to protect the human rights 
of the individual. I did member-checks with participants to confirm their experiences in 
participating in the study. Participants were encouraged to speak with another mental 
health professional that is available at the Wellness Department of the college if they 
experienced anxiety or other stressful emotional interactions as a result of their 
participation in this study.  
Considering the volume of information, permission was sought from participants to 
audio record their stories. Audio recordings and transcriptions were accessed only by 
me and my study supervisor. Finally, authentic and constructive feedback of the study 
was given to the participants.  
1.8 TRUSTWORTHINESS  
According to Creswell (2014), trustworthiness is the strength of qualitative analysis 
because it indicates the accuracy and reliability of the results. This is because 
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qualitative researchers do not focus on numbers as facts; rather, they use “multiple 
standards to assess the reliability or credibility of research findings” (Koonin, 2014, p. 
258). The following four criteria were established and further clarified as to how they 
were implemented in the research to ensure its trustworthiness and quality standards: 
credibility, dependability, transferability, and confirmability.  
1.8.1 Credibility 
Credibility refers to the truth of the results evident in the interpretation and 
representation of the researcher (Polit & Beck, 2012) and raises questions such as, 
“How coherent are the conclusions with reality?” (Nieuwenhuis, 2016, p. 123). The 
researcher explains their experience as an investigator and verifies the findings of the 
analysis with the subjects, thereby strengthening their reputation. In order to further 
improve credibility in the reporting of a qualitative study, the researcher should show 
dedication, evaluation methodology and audit trails. In this study, credibility was 
facilitated through triangulating the narratives of the participants in order to gain insight 
into the sexuality experiences of LGBTIQ youth in their home and host countries. 
1.8.2 Dependability 
Dependability refers to outcomes that remain the same under controlled conditions 
(Polit & Beck, 2012). Reliability can also be shown by the nature and execution of the 
analysis, as well as the functional aspects of the data collection and the predictive 
assessment of the analysis (Nieuwenhuis, 2016). In this study, dependability was 
facilitated through allowing an external reviewer to examine the research process and 
data analysis to ensure consistency. 
1.8.3 Transferability 
Transferability refers to the capacity for extrapolation. Transferability refers to results 
that can be applied to other contexts or groups (Houghton et al., 2013; Polit & Beck, 
2012). This criterion is fulfilled by a qualitative analysis if the results are applicable to 
individuals who do not engage in the analysis, and the reader is able to compare the 
findings with his or her own experience. In this study, transferability was facilitated 
through a detailed description of the background of the participants, the context of 
South Africa, and the relationship between the participants and the researcher. 
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1.8.4 Conformity 
Conformity refers to objectivity, that is, the potential for congruence between two or 
more different bodies with respect to the accuracy, importance or interpretation of the 
results. In this study, conformability was facilitated by providing an audit trail to 
highlight each phase of the data analysis to offer motivation for study findings.  
1.9 GENERAL OUTLINE OF THE CHAPTERS  
Chapter 1 – Introduction and background  
This chapter provided an introduction and orientation to the study. It presented the 
background, the rationale of the study, problem statement, research questionsmey as 
well as aims of the study. It also provided a comprehensive methodology section that 
drove the data collection process. 
Chapter 2 – Literature review and theoretical framework 
This chapter provides a detailed explanation of the theoretical framework that guided 
this study. The literature that addresses aspects of LGBTIQ wellbeing and related 
discourses is reviewed. 
Chapter 3 – Findings  
This chapter presents the results and findings in the context of existing literature. 
Chapter 4 – Reflections and recommendations 
This chapter discusses the reflections and recommendations of the study in relation 
to same-sex identities and the exploration of the complexity of the wellbeing and 
agency of LGBTIQ international students of African descent. 
1.10 CHAPTER SUMMARY 
To conclude, this first chapter produced an orientation of the study and provided 
insight into the background and purpose of the study. This study was aimed at 
exploring the sexuality experiences of LGBTIQ college students in their African home 






LITERATURE REVIEW AND THEORETICAL FRAMEWORK 
2.1 INTRODUCTION 
Over the last two decades, substantial research on sexuality in Africa has been done, 
in large part due to the political concerns around the sexual mores of individuals as 
well as the rapid increase in sexually transmitted infections (STIs) (Epprecht, 2018). 
For example the HIV outbreak in Africa has been a major factor in the development of 
discriminatory attitudes towards individuals who identify as LGBTIQ, a community that 
is especially impacted by HIV and AIDS, resulting in homophobic attitudes (Avert, 
2020). These dynamics rapidly influenced the broad variety of discourses during the 
last two decades. However, as a result of the voluminous research, gaps in information 
have been identified and a new strategy for sexual studies has therefore been 
introduced (Akinyemi et al., 2016). While this work unravelled some of the origins 
of homophobia, it also exposed a significant disparity in recognising the daily 
conditions of individuals who identify as LGBTIQ, particularly in a world where their 
sexual identity remains punishable by legislation and customary practices. Amidst the 
discomfort and oppression created by the harsh conditions of their countries’ laws, 
their academic excellence has allowed for them to find refuge in a country like South 
Africa where difference in sexual orientation is not only permitted but celebrated. I do 
however want to caution that, although South Africa is perceived as a utopia for queer 
identities from other parts of Africa, it is not void of vilification, violence and 
discrimination related to non-normative sexualities (Gabriel, Gordan, Roberts, Struwig, 
Sutherland, 2016). Its progressive constitution and favourable legislation do, however, 
enable a state of inclusivity and promise of safety (Francis & Reygan, 2016). 
This chapter draws on both international and local literature, as well as on relevant, 
acceptable and practical theoretical frameworks, in an attempt to question, clarify and 
expose the perceptions and experiences of LGBTIQ college students between their 
home country and host country. 
Throughout this chapter, I will be drawing on literature and theoretical frameworks that 
focuses on a variety of important discussions in order to contextualise and highlight 
the significance of this research study.  
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2.2 HISTORICAL BACKGROUND 
The most common African narrative of sexual practices, specifically homosexuality or 
same-sex sexuality is that it is “un-African” (Brown, 2019; Francis, 2019; Msibi, 2019; 
Sigamoney & Epprecht, 2013). The belief that homosexuality is “un-African” is a trend 
that has fuelled state-sanctioned homophobia which initiated arbitrary policing and 
arrests, violence and discrimination against LGBTIQ persons in Africa. These acts 
have been reinforced by the promulgation of colonial inflicted penal codes and sodomy 
laws (McKaiser, 2012).  
Studies based on historical accounts of African societies suggest that the African 
populations were predominantly patriarchal and gerontocratic, organised on the 
principles of seniority that prevailed prior to colonialism (Epprecht, 2001; Moodie, 
1988). According to Epprecht (2004), the sexual orientation of an individual in relation 
to reproduction has been established; however, this is not to imply that same-sex 
marriages have never taken place. 
In comparison, evidence of same-sex interactions in Southern Africa can be seen in 
early Bushmen paintings depicting African men participating in what seems to be 
same-sex acts. Traces of same-sex marriages can be found not only in these 
paintings, but also in common rituals, remedies and punishments (Baum, 1995; 
Epprecht, 1998). Although this is not to say that same-sex relations have been formally 
accepted, this documentation does help to break the dominant narrative of “sodomite-
free” Africa (Msibi, 2011). 
Moreover, sexuality writings in Africa south of the Sahara appeared for the first time in 
the fourteenth century with the scandalous discoveries of Malian mores by Muslim 
traveller, Ibn Batutta (Epprecht, 2009a). 
Ibn Batutta was surprised not only to see female nudity, but also to discover that 
married Malian women interacted privately with male friends (Gibb 1983). Further 
down in West Africa, a southern Nigerian journalist claimed that “homosexuality 
thrives” in the north and that “it is a common custom among some of the upper classes 
to make use of the services of male homosexual prostitutes known as ‘Dan Daudu’ in 
the Hausa language” (Lewin & Leap, 2009, p. 287). During the nineteenth century in 
pre-colonial Buganda, a king named Kabaka Mwanga II came to the throne at the age 
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of 16 (Buyers, 2012). According to Low (2013), the biggest challenge to his rule was 
the involvement of Christian missionaries who had steadily entered Buganda. Under 
his father’s leadership, the three sects, Catholics, Protestants and Muslims, played off 
against each other, opposing the strength of the European colonial forces who 
sponsored each community in order to broaden their control to Africa (Low, 2013). 
However, Mwanga II took a much more hostile and offensive stance, expelling 
missionaries and demanding that Christian converts give up their religion or face death 
(Low, 2013). A year after he became king, he executed three eunuchs; Yusufu 
Rugarama, Makko Kakumba, and Nuuwa Sserwanga, for their conversion to 
Christianity. Mwanga II ordered the execution of a majority of his male Christian pages 
in 1886, when, under the influence of their new faith, they denied his desire for sexual 
relationships. This occurrence prompted the Roman Catholic Church to admit these 
martyrs to sainthood. Hundreds of thousands of Christian pilgrims fly to Uganda every 
June to commemorate this occurrence, a hegemonic textual account of which is 
fundamental to the tradition of native ‘sodomy’ (Rao, 2014). The public 
commemoration of these events undermines the claim that same-sex marriage is alien 
to Uganda (Rao, 2014). 
The story of these sexual narratives in Africa has also been shared by an increasing 
number of non-Africans. Some of these included slavers, adventurers, missionaries, 
and colonial authorities (Epprecht, 2009). By the mid-twentieth century, this literature 
was overwhelmingly dominated by white male authors who tended to view Africans as 
potentially poisonous and promiscuous males, presenting Africans as essentially 
unethical, carnal and dangerous (Epprecht, 2009). 
Early epidemiological studies have also inadvertently echoed western assumptions 
about the peculiar “African Identity,” despite myths such as homophobia and 
bisexuality not existing in Africa south of the Sahara except where introduced by 
foreigners (Epprecht, 2009a). 
According to Haskins (2014), the most popular argument in the discourse of 
homosexuality maintains that homosexuality is a pattern of behaviour, not an 
inclination, that such behaviour is an import from the West, and as such, un-African. 
First published in 1968, DSM-II (the second edition of the American Classification of 
Psychological Disorders) identified homosexuality as a mental disease. In this sense, 
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the DSM extended a long tradition of medicine and psychology and, in the nineteenth 
century, accepted the Roman Catholics Church’s homosexuality and, in the spirit of 
repentance, promoted it from sin to mental disease (Burton, 2015). With this 
changeover from sin to mental illness, clinicians in the 1950s and 1960s then began 
using behavioural treatment in the hopes of “curing” male homosexuality. This therapy 
focused on showing male patients nude photos of same-sex while giving them 
electrical shocks or medicines to make them ill, until they could no longer stand it, or 
taking them on a “date” with a female nurse (Burton, 2015). 
In 1973, the American Psychological Association (APA) asked the conference 
members to decide whether they believed that homosexuality was a mental disorder. 
Consequently, thousands of psychologists voted to exclude homosexuality from the 
DSM. (Burton, 2015). The APA then mediated, removing homosexuality from the 
DSM, but finally replacing it with “racial orientation disturbance”. Homosexuality was 
not excluded from the DSM until 1987 (Burton, 2015). The World Health Organisation 
(WHO) only excluded homosexuality from its International Classification of Diseases 
(ICD) definition when ICD-10 was released in 1992, while ICD-10 also retained the 
idea of “ego-dystonic sexual orientation”. Under this definition, the individual is not in 
question as to his or her sexual orientation, but “wishes it were different because of 
underlying psychological and behavioural disorders” (WHO 2019, p. 674).  
African commentators who have argued that homosexuality is a product of the west 
are not entirely accurate, because the west did not accept or recognise it until much 
later through research (Burton, 2015). Therefore, in order to address previous errors, 
researchers are seeking to correct this narrative through the use of western media 
(which fund organisations) to better inform our African society. This has proven to be 
an obstacle, as studies on a variety of African cultures claim that they cannot identify 
cultures for individuals who do not adhere to the western heteronormative paradigm 
and go on to suggest that no African community has ever had a sense of sexual 
identity (Haskins 2014). However, in Nigeria, the Yoruba (local language) term for gay 
is adofuro, a colloquialism for someone who has anal sex. This may sound 
disrespectful and humiliating, but the idea is that there is a term for the behaviour. 
Moreover, this is not a new word; it is as old as the Yoruba culture itself (Alimi, 2015). 
According to Alimi (2015), in the northern part of Nigeria, yan daudu is the Hausa term 
used to describe effeminate men who are considered to be male wives. While the 
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Yoruba word may be more about behaviour than identity, this Hausa term is more 
about identity. In order to be called a yan dauda you have to look and act like a yan 
daudu to be called one. It is not just an identity that you can carry. These words are 
neutral and are not fraught with hate or disgust (Alimi, 2015).  
Haskins (2014) explained that the findings have shown that the belief is that 
homosexuality is against religion, referring to Christianity, another western import. The 
decision to embrace these views regarding homosexuality can be traced back to 
ancient Rome and the rules that regulated them. This old, non-religious definition of 
sexuality, which underpinned Roman law, is used to explain homophobia and to 
persecute homosexuals in a new, African, Christian context (Haskins, 2014).  
According to ancient Rome, the gender structure, and the socially formed notion of 
behaviour, attitudes, roles, representations and values assigned to it, did not rely on 
whether they were male or female, but solely on social status (Haskins, 2014). 
The normal gender for males was Vir, a high-ranking male whose social standing 
allowed him to penetrate others, including mothers, children and slaves, both male 
and female (Richlin, 1993). There was no bias as to what the object of penetration and 
gratification could be. However, since those who were suitable subjects were deemed 
to be in a subordinate role to the Vir (Richlin, 1993). There was a strong stigma towards 
a man who committed these acts.  
More scholars have argued that legislation punishes men to protect young people from 
paedophilia (Richlin, 1993). The rule that governed this act was Lex Scantinia, an 
ancient Roman statute that penalised a sexual assault (stuprum) against a freeborn 
male minor (ingenuus or praetextatus) (Sullivan & Richlin, 1985). The law may well 
have been used to prosecute adult males who, willingly, had taken a passive role in 
having sex with other males. It was also meant to protect the citizen’s body from 
stuprum (Fantham, 1991). However, this statute did not ban homosexual conduct as 
such, as long as the passive participant was not a person in good standing. The main 
use of Lex Scantinia appears to have been to threaten political rivals whose lifestyles 
had exposed them to ridicule as passive homosexuals (Fantham, 1991).  
This position may be considered hypocritical. Homosexuality and most of the main 
justifications for homophobia in sub-Saharan Africa, including Christian morality and 
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legislation, are, in fact, developments adopted by western colonial powers centuries 
ago: patriarchal laws against same-sex practices enforced by the British, i.e. penal 
codes (Epprecht, 2009a). While scholars have acknowledged the colonial nature of 
these laws, many Africans now deem these conventional Victorian norms to be their 
own, and condemn what they see as western interference (Kumar, 2009). Perhaps 
raising consciousness of the older, modern underpinnings of colonial law would 
dismantle the moral basis for homophobia in Africa, where no other claim has been 
made, without being enforced by the west. 
More recently, in post-colonial and post-revolutionary Africa, political figures have 
tended to incite homophobia by making unsolicited public comments about their roles 
in the LGBTIQ culture. Zimbabwe’s former chief, Robert Mugabe, ruled that 
homosexuality violated African values and that homosexuals were worse than pigs or 
dogs (McKaiser, 2012). Despite South Africa’s constitution that affirms and protects 
sexual diversity, the former leader of South Africa, Jacob Zuma, constructed 
homosexuality as an embarrassment to the country and to heaven (Head, 2018). 
Former President of Kenya, Daniel Arap Moi, called homosexuality a “scourge”. 
Ugandan President Yoweri Museveni ordered the police to round up and arrest gay 
people (McKaiser, 2012). These statements have been made by the gatekeepers of 
justice, which, according to the African Commission on Human and Peoples’ Rights 
(ACmHPR) (African Commission), is intended to set rules, preserve order, address 
conflicts and secure the freedoms and rights of individuals (Ndahinda, 2016). The 
ACmHPR was founded in 1987 with the goal of fostering civil and human rights and 
ensuring their security in Africa (Ndahinda, 2016). Over the last few decades there has 
been a steadily growing movement of organising for the protection of lesbian, gay, 
bisexual, transgender and intersex (LGBTI) rights at the ACmHPR. The ACmHPR is 
seen as the ideal avenue for the protection of rights of sexual minorities because of its 
mandate to protect human rights (Ndashe, 2011). However, this has not been evident. 
This paradox is that it is only one of the many channels or vehicles that reinforce the 
idea that homosexuality is un-African and articulates the homophobic prejudice on the 
African continent (Sigamoney & Epprecht, 2013). 
Reflecting on the historical events of sexual diversity in Africa, one can conclude that 
sexual diversity was common before the arrival of the colonial insurgence. The arrival 
of missionaries and colonial masters constructed African sexuality as carnal and 
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uncivilised. Other factors such as religion have impacted how religion was used to 
undo African identities and sexual expressions. Sexual diversity has been reduced to 
the purpose of procreativity and that vilifies alternative forms of expressions such as 
same-sex desire and pleasure. The coercion of religion demonised non-heterosexual 
expressions and colonial imported legislation outlawed or criminalised non-
heterosexuality in Africa.  
2.3 SEXUALITY IN AFRICA 
There is a difference in the mindset of Africans towards sex and sexuality in Africa. 
Many people on the continent shy away from thinking or talking about sex (Norman et 
al., 2016). According to Ugwu (2015), in most African cities and towns, an open public 
show of love, specifically between heterosexual couples, is not very common (Ugwu, 
2015). What are the causes of sexual degradation in Africa? One theory is how 
ideology, such as traditional African philosophies, Christianity and Islam, continues to 
influence personal emotions, perceptions and actions in most African cultures. 
Religious and cultural values have been used as a benchmark for human rights and 
freedoms in non-normative sexual interactions in many African nations (Amoah & 
Gyasi, 2016). In addition to arguing that Africa’s history is “sodomite-free”, African 
opponents of homosexuality often cite religion, particularly Christianity and law, as 
reasons for their rejection of homosexuality (Msibi, 2011). Although specific texts in 
the Bible tend to denounce non-heterosexual sexual engagements as immoral acts, 
the Bible itself is a colonial text in many parts of Africa. This seemingly inconsistent 
embrace and use of Christianity obviously raises a challenge in addressing the 
“sodomite-free” controversy in Africa. When Africa opposes western-bred 
philosophies, certainly western-bred religion cannot be used to condemn anything that 
is opposed to it because of its foreign origins (Msibi, 2011). 
The legislation used to denounce same-sex activities in Africa was enforced by the so-
called penal codes under colonisation (Cowell 2010). It is an implicit irony that African 
politicians who have opposed colonial rules seek to use these rules, even in 
reformulated forms, to exploit others. Unless Africa wishes to reject European 
impositions, western legislation definitely needs to be changed. In short, both religious 
and legal arguments run counter to the argument: if the intention is to rid Africa of 
western impositions, then Christianity and western laws cannot rationally be used to 
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justify the disinclination of homosexual acts (Msibi, 2011; Ugwu, 2015). In other words, 
religion has the power to form a cultural understanding of sexuality and, considering 
fashion is one of the forms in which culture is conveyed, it is fair to assume that religion 
is also a component in the genderisation of fashion and sexuality (Ugwu, 2015).  
Extensive research into African sexual rituals reveals that homosexual activities have 
been widespread in Africa well before colonial forces rose to power (Epprecht, 2009b; 
Geschiere, 2017; Msibi, 2011). As mentioned in the other African regions, there is 
clear historical and ethnographic support that the Zande people (Islamic-influenced 
people living in the forest of south western Sudan, the Central African Republic, and 
the north eastern Congo), both men and women, actually engaged in same-sex 
relations. Proof extends from chiefs engaging in sexual relations with young people 
who were declared “disease-free” by the Zande people (Murray & Will, 1998) to the 
widespread recognition of same-sex relationships (Msibi, 2011).  
Malawi has a long pre-colonial history of same-sex sexual participation. Historical 
evidence indicates that same-sex sexual behaviour was prevalent in Malawi, as shown 
by mutual masturbation between boys and nkotshane (younger male miners) at the 
mine sites where Malawi migrants worked (Epprecht, 2004). Malawi and Mozambican 
men were seen in Zimbabwean mines to carry heavy muthi (traditional medicine) as 
they engaged in sexual intercourse with other men. Such men would have inter-crural 
sex with other males, and the semen released would then be used in traditional 
medicine. Consequently, the sperm was seen as containing magic and/or healing 
charms (Msibi, 2011). The Malawi migrants have not disputed this claim by the miners, 
with one participant going so far as to say, “My friend, note one thing. It’s been and it‘s 
extremely private, particularly in our Malawi community. If [muthi] wants to be good 
and last a long time, you must have sex with another man” (Epprecht, 2004, p. 122). 
Such findings suggest that Africans, like people around the world, have already had a 
wide spectrum of sexual activities, preferences and sexual roles (Mhaka, 2018). 
Sexual diversity has not only been observed, but has also become an accepted 
standard of cultures in Southern Africa. In comparison, many anti-homosexuality laws 
seen in Africa today have been developed by colonial rulers and sponsored by the 
influence of Catholic and Lutheran evangelism and the very rigid and conservative 
interpretation of Islam (Mhaka, 2018).  
30 
Heterosexuality has historically been, and remains, a preferred sexual orientation. 
Ghana is one of the African countries in which same-sex marriages are unlawful 
(Essien & Aderinto, 2009). Homophobic sentiments are prevalent in Ghana, 
particularly in religious circles (Dankwa, 2009; Essien & Aderinto, 2009). However, 
these sentiments do not remain within the confines of these religious institutions, 
actions are taking place in order to “remove” these non-conforming individuals. On 
29 October 2013, Paul Makonda, governor of Tanzania’s largest city, Dar-es-Salaam, 
announced that he had set up an anti-gay unit to hunt down “suspected” homosexuals. 
Makonda is an ardent Christian and a close associate of Tanzania President John 
Magufuli, a traditionalist who maintains that even cows disapprove of homosexuality 
(Mhaka, 2018). Following the claims made by Makonda, the Tanzanian government 
distanced itself from this anti-gay witch-hunt. It has made headlines in local 
newspapers, reporting that its proposed crackdown is not part of official policy (Sieff, 
2020). More recently, there has been a substantial increase in the growth of western 
religious groups in the right wing and a substantial increase in the number of 
Pentecostal churches in Africa (Dreier et al., 2019). Unfortunately, several Pentecostal 
and mainstream churches embrace a fundamentalist interpretation of the Bible that 
condemns non-heterosexuality (Mhaka, 2018). 
Most Islamic countries ban sexual diversity, and in many of them, it is punishable by 
death. Only a minority of Islamic or Muslim-majority countries (e.g. Tunisia has 
permitted homosexuality) but even in these communities there is little legal protection 
for LGBTIQ people and extrajudicial restrictions can be implemented (Jaspal, 2012). 
In Islamic traditions, both judicial and extrajudicial acts against sexual diversity are a 
clear warning to society that particularly same-sex sexual acts are regarded as 
fraudulent, immoral, unlawful and thus punishable. North African countries like Tunisia 
have adopted similar rulings on sexual diversity with acts of persecution (Jaspal, 
2012). 
Following the 2010-2011 Tunisian Revolution, Samir Dilou, then Minister for Human 
Rights and Transitional Justice, discussed the elections in the Tunisian Constituent 
Assembly and said on national television that same-sex sexual activity was not a 
human rights problem but a medical disorder (Littauer, 2012), contradictory with Islam, 
Tunisian history and traditions. Amnesty International promptly denounced this 
statement and, in June 2012, the Tunisian Government vetoed the UN Human Rights 
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Council’s plan to decriminalise same-sex marriage, arguing that it was a western term 
that defied Islam, Tunisian culture and customs (Littauer, 2012). Critics argued that 
anti-gay laws had been enacted under French Tunisia, even though France itself did 
not have such law at the time (Littauer, 2012).  
In Tunisia, same-sex sex acts are referred to as sodomy and are currently punishable 
under Article 230 of the Tunisian Criminal Code, a legacy of French colonialism which 
forbids sodomy. Sodomy is widely described as an anal penetration between a person 
with another person or sexual activity, i.e. bestiality, between a person and a non-
human entity. Originally, the term “sodomy” derived from the story of Sodom and 
Gomorrah in chapters 18 and 19 of the Book of Genesis in the Bible, and was usually 
limited to anal sex (Edsall, 2006). Sodomy laws have criminalised such practices in 
many countries, among other unfavourable sexual acts (Edsall, 2006). People found 
to have consensual same-sex physical relationships face up to a maximum of three 
years in prison under current law. Arrests that require up to three years of custody, 
and unlike other nations where such laws are rarely enforced, the bulk of the Muslim 
nation’s police often arrest people accused of being gay. Article 230 criminalises 
same-sex physical relationships for both men and women, although it is typically used 
to imprison more men than women (Human Rights Watch, 2016). 
Seven men were jailed in 2015 after police raided their apartment following complaints 
by neighbours (Impact, 2017). It has been reported that while in custody, the police 
verbally harassed and subjected them to physical violence (Impact, 2017). Merji, a 
communications officer for the queer rights group Mawjoudin (We Exist), shared that 
people who embrace and express forms of non-heterosexuality are being persecuted, 
targeted by government and incarcerated as well as subjected to anal inspection. This 
is a frequent occurrence (Impact, 2017). Anal examinations are one of the most 
controversial aspects of Tunisia’s imperative treatment of homosexuality (Pride Legal, 
2020). Anal examinations were designed in 1847 by French physicians to investigate 
the inner quality of the anus in order to see whether a man accused of same-sex 
intercourse was actively involved in sodomy (Tortorici, 2007). The methodology, which 
solely punishes the receptive partner, is severely flawed as the penetrated is examined 
and may subsequently be found guilty of “acts of immorality” (Tortorici, 2007).  
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On 6 September 2015, a 22-year-old man was taken to a police station in Sousse, a 
town in eastern Tunisia, for questioning after the police discovered his number on the 
phone of a man who had been killed (Amnesty International, 2018). He was asked 
about his relationship with the man, and if it was sexual. The police began to 
interrogate him and threatened to charge him with the murder of the man if he did not 
confess to having sex with him. According to his lawyer, he was assaulted by the police 
and threatened to be charged with murder if he did not agree to homosexual conduct. 
He ended up confessing to having a romantic relationship and denying any 
involvement in his suicide. He was then charged with ‘sodomy’, a crime according to 
Article 230 of Tunisia’s Penal Code (Amnesty International, 2018). Five days after his 
detention, he was subjected to an anal test at the behest of the court. Staff from the 
Department of Forensics at the Farhat Hached Hospital in Sousse were asked to find 
out whether they could find ‘evidence’ that he had anal sex (Amnesty International, 
2018). On 22 September, just over a fortnight after his detention, the Court of First 
Instance in Sousse found that he had been convicted according to Article 230 of the 
Penal Code. The Court sentenced him to one year in jail, but after appeals from his 
lawyer, he was given a two-month sentence. He was released but still holds a criminal 
record. 
Following years of international pressure, Tunisia has declared its commitment to 
halting the forced anal examinations of gay men. On 21 September 2017, the Minister 
for Human Rights, Mehdi Ben Gharbia, made a statement to Agence France-Presse 
that tests intended to “prove” homosexuality would “be no longer imposed by force, 
physical or moral, or without the consent of the person concerned” (Pride Legal, 2017) 
Human Rights Watch (2019) reports that there are 10 countries with extensive use of 
anal examinations, including Kenya and Zambia. Despite being criticised as inefficient, 
immoral and torturous by the United Nations, this procedure still prevails. The very first 
cases of anal examinations were recorded at the beginning of 2019 in Tanzania, after 
22 gay men were detained for hoisting the Pride flag at a concert in Cairo. The police 
allegedly forcefully conducted anal testing on the detainees (Intomore, 2020).  
However, many anti-homosexuality laws seen in Africa today have been developed by 
colonial rulers supported by the influence of Catholic and Lutheran evangelism and 
the very rigid and conservative interpretation of Islam (Ward, 2014). African politicians 
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also cite tradition and Christianity as justification for prohibiting same-sex 
homosexuality. Ugandan President Yoweri Museveni rendered gays “disgusting” and 
branded homosexuality “a western product”. Kenyan Deputy President, William Ruto 
has made public his criticism of the LGBTIQ movement by saying that they (Kenyans) 
do not accept homosexuality in their society because it violates Kenyan religious and 
cultural beliefs (Mhaka, 2018).  
More recently, there has been a huge upsurge in “missionarism” and a huge spike in 
the number of Pentecostal churches in Africa (Havenga, 2019). Unfortunately, 
according to Mhaka (2018), many pentecostal and evangelical sects are promoting a 
rigid reading of the Bible that opposes homosexuality. He went on to state that religious 
organisations have attained immeasurable popularity over the years, and religious 
leaders have since acquired enormous control over decision-makers. Supported by 
millions of loyal followers, they have been influential players in Ghana, Nigeria, 
Uganda, Zambia and Zimbabwe. This helped African religious leaders to successfully 
lobby conservative ideologies, including anti-gay legislation. This form of religious anti-
gay lobbying is especially common in Kenya and Uganda.  
Notwithstanding the institutionalised rejection of same-sex intimacies in Ghana and 
many other African nations, there is no doubt that such sexual activities occur (Baisley, 
2015; Nelson et al., 2015). For example, Quaye et al. (2015) found that it is estimated 
that there are over 30 000 males engaged in same-sex sexual activity in Ghana. As a 
result, the rejection of same-sex attraction limits rights and access to social services 
such as healthcare for non-heterosexuals in many cases, including Ghana (Adams, 
Clement, Girault, Green, , Wambugu, 2014). 
However, the understanding of compulsory heteronormativity is not merely a societal 
sphere of power, but a rhetorical sphere of power. There is a collection of influential 
discourses on heteronormativity, which essentially separates individuals into two 
distinct categories: homo and hetero, and specifically promotes heterosexuality and 
marriage, with an emphasis on what has become known as the nuclear family as the 
norm and the central societal structure (Alexander & Wallace, 2009).  
Sexuality research in sub-Saharan Africa over the last two decades has centred on 
the sexual activity of high-school teens and teenagers, school-based sexual health 
strategies to avoid STIs and HIV, and parent-child contact on sexuality and HIV/AIDS 
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(Akinyemi et al., 2016). Although these previous studies have led in no small measure 
to informing the quest for potential approaches to solving sexual problems, a more 
comprehensive analysis of research on facets of sexuality, such as sexual activities, 
relationships and pleasure, discomfort and pain, is required (Akinyemi et al., 2016).  
The pursuit or association of research focusing on sexuality or queerness in various 
parts of Africa may place one at personal risk of imprisonment, extortion, or at least 
contamination of extreme stigma (Geschiere, 2017). The lack of reliable research due 
to the perceived risks has the unintended effect of continuing the active intimidation 
both of researchers and the people of LGBTIQ community (Saewyc, 2011). These 
challenges can seemingly be regarded as “African”, as sexuality is a taboo, silent and 
invisible subject. 
Extensive literature on African sexual behaviours reveals that homosexual 
relationships have been widespread in Africa well before colonial forces rose to power 
(Epprecht, 2009a, Msibi, 2011; Sigamoney & Epprecht, 2013). These studies indicate 
that Africans, like people around the world, have already had a diversity of sexuality 
and sexual identities. Moreover, research suggests that homosexuality has not only 
been observed, but has also been embraced as natural by cultures in Southern Africa 
(Epprecht, 2009b). 
Reflecting on sexuality in Africa, the above discussion illustrates that obsolete colonial 
law still regulates democratic states in Africa and is accepted and reconstructed as 
African. Subsequently those who embody expression outside the boundaries of 
normativity and hegemony are subjected to punishment. Punitive measures for 
deviating from the norm are violent and denigrate human dignity. Sexual diversity is 
still subjected to colonial and outdated regulated principles of heteronormativity and 
those who deviate from these norms have experienced extreme forms of violence, 
discrimination and denial of human rights. Undoubtedly, those subjected to such forms 
of discrimination and vilification experience a compromised physical and mental 
wellness to the extent of fatality for some. Many of the problems in the African context 
are attributed to state-driven values and policies. The negative effects of these state-
driven values and policies are represented in the narratives of marginalised individuals 
that have been punished for not complying with these principles (Sanger, 2010). By 
observing heinous acts such as anal testing, gender-based and sexual violence, we 
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are subjected to how mandatory heteronormativity and hetero-existent behaviours 
have dominated our cultures. 
An argument could be made that the view and the imposed punishments for same-
sex sexuality, not just in Africa, can be defined and reduced solely to an act of sex. 
For example, in Tunisia if a young man has been identified as “gay”, he would undergo 
anal inspection. If there is evidence that he has been penetrated or he has penetrated 
someone else, he will face penalties including jail time. The question is, if this man has 
been identified as gay but has not engaged in any sexual activity, how would that be 
managed under Article 230? The problem with these laws is that individuals who 
identify as LGBTIQ are seen as individuals who only perform sexual acts and are not 
capable of having a non-physical relationship. According to Garlinger (2004), sexual 
identity is not reducible to behaviour on its own: limiting marriage to sexual intimacy 
would be “de-meaning” for heterosexual people in almost the same manner as 
restricting homosexuality to sodomy for gays.  
2.4 THE IMPACT OF COMPULSORY HETERONORMATIVITY ON YOUNG 
PEOPLE IN AFRICA 
As mentioned, the practice and implementation of compulsory heteronormativity in 
Africa can be seen through the increased expressions of homophobia (Msibi, 2011). 
The existence of homophobic attitudes and their accompanying behaviours continue 
to influence the lived realities of many homosexual young people across the African 
continent. These attitudes are informed and led by the patriarchal and heteronormative 
ideals that govern sexism and strengthen the position of men in society (Msibi, 2011). 
In turn, the understanding of masculine and feminine roles is one of the pillars of a 
required heteronormative African culture. For example, masculinity and femininity in 
Ghana’s culture are closely connected to the division of labour and social roles, 
obligations and actions of men and women. Throughout traditional Ghanaian society, 
men predominately administer and regulate societies, families and other main areas 
(Salm & Falola, 2002). Women, on the other hand, typically perform tasks that include 
running the home and taking care of children (Salm & Falola, 2002). As many African 
feminists have argued, the narrative of domesticity continues to portray women in 
Africa as subservient (McFadden, 2000; Tamale, 2002). A plethora of proverbs, 
modern cultural conventions and rules supports the notion that a “proper” or “true” 
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African woman is a woman who is ‘straight’, married, bears children and, more often 
than not, enjoys sex with her husband. 
Adomako and Boateng (2011) also claim that the stratification of gender roles is 
maintained by practices handed down from generation to generation. Intellect and 
experience, and the capacity to deal with mental distress (p. 423). For example, in 
Mozambique, with regard to sexual education, certain members of the family networks, 
particularly the elderly, have a responsibility to provide sexual and moral education to 
young people and to teach them about their gender roles. Some people do this more 
quickly and more sensitively than others (Paulo, 2003). Elders also govern the 
presence of each member in the group; they deal, for example, with matters such as 
wedding ceremonies, infertility and divorce. In this way, gender roles become central 
in understanding individuals’ responsibility within and outside the group (Paulo, 2003). 
Therefore, men / boys and women / girls who have not been able to step into the 
idealised image of masculinity and femininity are frequently ridiculed and labelled 
(Adomako & Boateng, 2011). For example, effeminate males who do not fit the ‘profile’ 
of masculinity in Africa subject themselves to dire consequences such as ostracisation 
by their family or community, expulsion from housing by relatives and landlords, 
dismissal from their jobs, gender-based violence, and sexual violence (Burn et al., 
2005). In South Africa, the term “corrective rape” is one demonstration of gender-
based violence. Violence against women is increasing and there is a particularly 
vicious edge to some lesbian attacks (Msibi, 2011). Furthemore Msibi (2011) goes on 
to say that gender-based violence occurs when a man asserts his power over a woman 
or other persons. Those who commit such crimes defend their acts by arguing that 
women are seeking to be “like men” and should be punished for violence and cruelty 
(Mufweba 2003; Nel & Judge 2008; Reid & Dirsuweit 2002; Reuters 2004). Similarly, 
men who engage in same-sex relations in South Africa have found themselves on the 
receiving end of horrific forms of violence (Msibi, 2011). In Uganda in 2010, the 
newspaper released the front page article “outing” of 100 Ugandans who were listed 
by the newspaper as gay or bisexual and whose photos were taken alongside the 
headline – “Hang them” (Pillay, 2010). 
According to Human Rights Watch (2020), an online propaganda programme was 
initiated in Morocco on 13 April 2020, which culminated in the dismantling of the 
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freedoms of suspected gay and bisexual people, subjecting them to bodily harm, 
intimidation and draconian legislation. The “outing” movement began after a group of 
individuals created false identities on same-sex dating apps and then posted images 
on social media of people who used those apps, posting pictures containing slurs and 
warnings towards men based on their alleged sexual identity (Human Rights Watch, 
2020). A Moroccan lesbian, gay, bisexual and trans (LGBT) activist told Human Rights 
Watch that the “outing” campaign has driven some families to evict people from their 
homes. This created fear among people who wanted to protect their privacy because 
of the social stigma of homosexuality and the legal ban of same-sex marriages 
(Human Rights Watch, 2020). 
Tamale (2011), a Ugandan academic and human rights activist in Uganda, pointed out 
that it is important to research the gender roles of a given culture in order to fully 
understand sexuality. In fact, as described earlier, Butler (1990) suggested that gender 
and sexuality can be seen as both norm-based and norm-dependent and critically 
related. She also claimed that gender is part of a relationship system that seeks to 
reinforce male dominance and demean alternate identities or remove them, i.e., 
female and male homosexuality, heterosexuality and transgender (Butler, 2004).  
Unfortunately, the challenge for young people does not begin or end here. It begins 
when they attempt to navigate between the expected gender norms of their culture 
while going through the pressures and anxieties of adolescence (Hambart, 2001). 
According to Geldard and Geldard (2004), by late puberty, many young people are 
physically ready for an active sexual life. At this point, some young people will begin 
to explore and question their sexual orientation and to make decisions about diverse 
sexual practices. Although a number of young people in early adolescence explore 
same-sex sexual acts, as they grow older, the majority retreat exclusively to the 
privileged and normalised heterosexual behaviour (Francis, 2019). Unfortunately, 
young people who identify as LGBTIQ and who recognise their homosexuality may 
experience intense conflicts within their social environments e.g. at school (Mayeza & 
Vincent, 2019). In 2016, Mucherah et al. (2016) conducted a study on 1 250 Kenyan 
high-school students to examine their perceptions of homosexuality. The results 
showed that: 
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41% claimed homosexuality is practised in schools and 61% believed 
homosexuality is practised mostly in single-sex boarding schools. Consistently, 
52% believed sexual starvation to be the main cause of homosexuality. Also, 
95% believed homosexuality is abnormal, 60% believed students who engage 
in homosexuality will not change to heterosexuality after school, 64% believed 
prayers can stop homosexuality, and 86% believed counselling can change 
students’ sexual orientation. The consequences for homosexuality included 
punishment (66%), suspension from school (61%), and expulsion from school 
(49%). (p. 253)  
In addition, almost all students believed that homosexuality was an abnormal sexual 
behaviour. The findings show that the lack of affirming education about homosexuality 
coerce notions of heterosexuality and induce dissonant perceptions towards 
homosexuality (Mucherah et al., 2016). Interestingly, although, to a certain extent, 
society seems to value and encourage the individuation process that adolescents 
undertake, society also delineates clear boundaries for what is considered “normal” 
and “acceptable” behaviour. Society often views homosexuality as a “lifestyle” outside 
of the boundaries of acceptability, which leaves many young people with non-
heterosexual desires and identities feeling marginalised and with limited social support 
(Armesto & Weisman, 2001). This situation is common in South Africa where sexual 
diversity is supposed to be affirmed and protected (Ngabaza & Shefer, 2019). It is 
almost inevitable in African countries that repress sexual diversity that young people 
will experience isolation, compromised wellbeing and discrimination.  
Furthermore, living in a compulsory heteronormative culture that does not accept, 
support or demonstrate sexual diversity, may have adverse consequences for family 
life, peer relationships and self (Brown, 2019). As a result, LGBTIQ young people may 
have diminished potential to develop a sense of identity and self-esteem because of 
social stigmatisation (Meyer, 2013), and are thus are susceptible to loneliness, 
isolation and depression (Brown & Njoko, 2019). Some young adults are more 
effective than others in facing and overcoming the difficulties they face; they are more 
resilient and have stronger coping mechanisms (Francis, 2019). 
In many African cultures, these issues or challenges are exacerbated by the impact of 
their own religious and cultural norms. This challenge is due to the conflict between 
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culturally established social and moral values and the propensity to develop their own 
identities (Geldard & Geldard, 2004). In this situation, young people not only have to 
cope with their normal changing values, attitudes, expectations and traditions, but also 
have to determine whether to do so. They also have to consider whether they integrate 
into and align with the current and future cultural frameworks of their lives (Rothman 
& Simmonds, 2015). 
The prevalence of segregation and discriminatory attitudes against sexual minorities 
suggest an unspoken social contract that obliges the recognition of heterosexuality as 
acceptable or normal and determines the boundaries of permissible or proper 
heterosexuality (Habarth, 2014). This trend, known as heteronormativity, has been 
viewed as a driving factor behind societal forces to conform with socially appropriate 
gender norms and sexual behaviour (Francis, 2017; Msibi, 2011; Rich, 1980; Tolman, 
2006; Warner, 1993). The recognition of these heteronormative views and values has 
been the basis for prejudice and discrimination against sexual minorities. 
2.5 THE PSYCHOLOGICAL IMPACT OF THE REPRESSION OF 
DISCRIMINATION OF NON-HETEROSEXUAL BODIES 
The practice of compulsory heteronormative and hetero-existent society promotes 
exploitation and prejudice against non-heterosexual bodies. The term ‘non-
heterosexual’ is a term that has been used to drive citizens into one of two distinct 
identities; the word ‘hetero’ has declared a new heterosexual separatism, an emotional 
hegemony that forcibly distinguishes normal sex from perverted sex (Katz, 2007). Katz 
(2007) argued that heterosexuality has been developed as a means of oppressing all 
those who have not accepted the traditional definitions of sexuality. It was a term that 
gave rise to a sense of affirmation that homosexuality was the only natural, healthy 
form of human sexuality. In turn, non-heterosexual bodies were regarded universally 
as perverted and unhealthful. This patriarchal and prejudiced mindset is controlled and 
assisted by the guiding powers of faith, society and state and law (Amoah & Gyasi, 
2016). Likewise, this social understanding facilitates the institutionalisation of 
obligatory heteronormativity in our cultures, i.e. the practice of marriage is recognised 
exclusively as being between a man and a woman (Perumal, 2011). The structural 
underpinnings of heteronormativity affect the judiciary, how our governments rule, how 
the media portray same-sex marriages or expressions, how laws that restrict the 
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liberties and rights of individuals convey their identity and, fundamentally, how school 
institutions enforce an anti-LGBTIQ framework in the classroom (Norman et al., 2016).  
Tamale (2007) shared similar views:  
Any variation in sexual activity and sexual partners from heteronormativity is 
considered “pathological,” “deviant,” “unnatural,” and condemned in the 
strongest possible terms. The gendered politics implicit in these views are 
crucial, since sexual activities that go against the grain of mainstream ones 
subvert conventional gendered relations and hierarchies. Sexuality therefore 
becomes a critical site for maintaining patriarchy and reproducing African 
women’s oppression. (p. 19) 
Scholars have contributed to the mental health analysis of LGBTIQ communities, 
according to Meyer (2013). Evidence from this research indicates that, compared to 
their heterosexual peers, gay and lesbian personalities have more mental health 
challenges, including substance use disorders, affective disorders, and depression 
(Meyer, 2013). The theory that triggers a higher prevalence of disorders in LGBTIQ 
people is that shame and intolerance create a stressful social environment that can 
lead to mental health difficulties for individuals belonging to stigmatised minority 
groups (Garcia-Perez, 2020). If people who identify as LGBTIQ are in fact at risk of 
excess psychological distress and psychological stress disorders, it is important to 
consider this risk as well as causes that enhance tension and lead to mental health 
problems (Meyer, 2013). 
As previously discussed, an LGBTIQ individual who is living in a heteronormative 
culture that does not accept, support or demonstrate sexual diversity, can have 
adverse consequences on family life, peer relationships and self (Geldard & Geldard, 
2004). As a result of this, young people who identify as LGBTIQ may have diminished 
potential to develop a sense of identity and self-esteem due to social stigmatisation 
(Wilson & Cariola, 2019). 
The effect of having a decreased ability to establish a sense of identity and self-esteem 
as a young person who identifies as LGBTIQ can be demonstrated by Maslow’s 
hierarchy of human motivation which is a theory of social wellbeing that centres 
primarily on satisfying the intrinsic needs of people, culminating in self-actualisation 
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(Kenrick et al., 2010). In his philosophy, Maslow proposed that there are five essential 
needs common to all human beings. These needs are organised in a hierarchical 
order, but they are nonetheless interrelated. According to Maslow, if a person does 
not address any of their former needs, they can ultimately preclude that person from 
moving forward and meeting their future needs (Rockman, 2013).  
The first and most critical collection of fundamental needs that determine human 
motivation are physiological needs, including appetite, thirst, sleep, and sex. Maslow 
(1943) stated that if physiological needs were not adequately met, “all other needs 
could simply become non-existent or be pushed back” (p. 373). Maslow (1943) argued 
that after the set of physiological needs has been satisfied, the next set of needs to be 
fulfilled are health needs. This range of desires included being disease-free, living in 
an environment of as little disturbance as possible and focused on order and routine, 
and, of course, the desire to be protected from physical danger. If the safety needs 
are met, a person may move on to the needs of love. The collection of needs in love 
usually consisted in fellowship, empathy, connection, and a close bond with other 
human beings.  
Maslow was able to distinguish identity, a physical necessity, from the intimacy and 
devotion he was pursuing at this point of the hierarchy. After a person fulfilled the set 
of love needs, their esteem needs would be the next addressed. Maslow described 
human needs as the lasting and unwavering “strong appraisal of oneself, self-respect, 
self-esteem, and self-esteem of others” (p. 381) and suggested that the fulfilment of 
this collection of needs would contribute to personal energy, self-confidence, and 
competence. 
The last collection of needs in the Maslow (1943) hierarchy, and the most applicable 
to this thesis, is self-actualisation. Maslow defined self-actualisation as “the desire to 
become more and more what one is, to become all that one is capable of” (p. 382). In 
short, self-actualisation refers to a person’s need for self-fulfilment by achieving and 
being exactly as they are supposed to do and be; a self-realised person lives fully to 
their capacity. Greene and Burke (2007) stated that Maslow later defined self-
actualisation more precisely, suggesting that life consists of a variety of choices. He 
suggested that a self-realised person can only make decisions that lead to personal 
growth, rather than decisions that are easy or pleasant. Maslow’s theory of self-
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actualisation (1943) provides insight into the approaching transition that several in the 
LGBTIQ community had steadily experienced. When discussing his theory of self-
actualisation, Maslow (1965) argued that being true to oneself and taking responsibility 
for oneself is of the utmost importance when considering the process of self-
actualisation. In fact, Maslow believed that speaking freely about oneself, including 
emotions, feelings, aspirations, dreams, and fears, is a noble, self-actualising work of 
development. Maslow believed that ending myths and stereotypes that people openly 
say about themselves is a vital aspect of really knowing who they are as an individual 
and being self-actualised. 
It provides a clear correlation between self-actualisation and the process of ‘coming 
out’ in terms of one’s sexual orientation. Coming out is an act of being honest with 
oneself and communicating the truth to others in one’s life, which then helps to break 
the stereotype which puts an end to the misconception that the person is heterosexual. 
Following this line of thought, it became obvious that the act of coming out was a 
courageous one, and therefore self-actualising in nature (Cass, 1979).  
Bisi Alimi, a Nigerian gay man, said: 
These homosexual beliefs are forming a dark cloud over my head. They leave 
me struggling to walk my course through self-denial, disappointment, affection, 
and the burden of remorse. While the statement that ‘homosexuality is un-
African’ might be words to many people, it puts our lives in immediate danger 
to all African LGBTIQ women. It is used to rape lesbians in South Africa. It is 
used to pass laws and punish, harass or injure human rights activists. It is used 
to dehumanise LGBTIQ people across Africa and legitimise the hatred we face. 
That is why I am threatened with death, which eventually led me to exile from 
my home in Nigeria. (Alimi, 2015) 
Referencing Alimi’s remarks on his experience and perception of being a non-
heterosexual body in Africa goes to show that under the conditions of a homophobic 
Africa, the dream of reaching Maslow’s self-actualisation through being truthful with 
oneself and taking responsibility for oneself may not be possible for most African 
individuals who identify as LGBTIQ. This is mostly due to penal codes and sodomy 
laws that restrict and prohibit the practice of LGBTIQ. This has led many on a journey 
to reach true self-actualisation outside of their home country.  
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2.6 CHAPTER SUMMARY 
In conclusion, this chapter considered two key aspects of this research, namely the 
literature review and the theoretical context, both of which are necessary for a critical 
and in-depth understanding of the sexual experiences of LGBTIQ African youth in their 
home country and host country. I presented the background on LGBTIQ, literature on 
the international and local viewpoint of LGBTIQ African youth and, ultimately, I looked 
at the effects of compulsory heteronormativity in society.  
Based on the review, it is clear that the sexual experiences of LGBTIQ African youth 
are severely influenced by the policies and laws of African anti-homosexuality states. 
Their tactics are directed and illustrated by the compulsory heteronormativity that has 
been transferred by the development of a tradition in society, creating a society that 
protects and authenticates the current heterosexual tradition. It is also important to 
examine how the security and affirmation of this practice has influenced the sexual 
identity of LGBTIQ African youth.  
It is clear from the literature that LGBTIQ individuals who represent LGBTIQ identities 
face numerous social disparities, including discrimination, prejudice, stigmatisation, 
marginalisation, abuse, aggression, loss of access to information, and lack of access 
to sexual education. Cultural and religious values and lack of sexual education and 
access to education play a crucial role in the attitudes of families, peers and the wider 
community of LGBTIQ people which also leaves these individuals with mental health 
challenges such as depression, anxiety and suicidal ideation. 
The review and interpretation of the results are discussed in the next chapter. I look at 
the ideals of compulsory heteronormativity that have gone into the societal creation of 
expectations that have influenced the sexual interactions of LGBTIQ. The literature 
review has indicated that this research is required. It is a narrative of the sexual 














DATA ANALYSIS AND DISCUSSION 
3.1 INTRODUCTION  
The goal of this research is to examine the sexual experiences of LGBTIQ college 
students in their home country and host country in Africa. This chapter explains the 
study of the data accompanied by a summary of the results of the research. Interviews 
were important to this study as they offered an opportunity to learn about the feelings, 
beliefs, experiences and behaviours of the participants and to see the world from their 
eyes (Nieuwenhuis, 2016). As discussed earlier, due to the qualitative methodology of 
this research, the researcher collected data through in-depth, face-to-face, semi-
structured interviews with selected LGBTIQ college participants. According to 
Neubauer et al. (2019), collecting cases is an important part of the essence of the case 
study.  
Participants selected in this study were LGBTIQ international college students located 
in the Gauteng region. As mentioned in Chapter 2, the following steps were used to 
analyse the data collected from interviews with participants: preparation of the data;  
• definition of the coding units to be analysed;  
• development of categories and a coding scheme or conceptual framework;  
• testing of the coding scheme on the sample text;  
• coding of all texts;  
• assessment of coding consistency;  
• drawing conclusions from the coded data (interpreting the data); and reporting the 
methods and findings (Bezuidenhout & Cronje, 2014). 
3.2 DATA COLLECTION AND ANALYSIS STRATEGIES  
Data collection and research techniques involved six people from various African 
countries residing and enrolled in a two-year diploma programme in South Africa. 
These participants, known as LGBTIQ, were interviewed face-to-face on an individual 
basis. A participant was assigned a different day and time that was suitable for them. 
Table 3.1 below describes the individual participants who participated in the study. As 
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part of my study, I provided each participant with a pseudonym and brief narrative 
history, rather than just basic biographical information about the participants.  
Table 3.1  
Participants’ profiles 
Participants’ pseudonyms Age Nationality Gender LGBTIQ identity 
Jane 18 Basotho Female Demi-sexual 
Susan 18 Kenyan Female Queer 
Lerato 18 Kenyan Female Queer 
John 20 Tunisian Male Gay 
Tina 18 Tunisian Female  Bisexual 
Janice 19 Kenyan  Female Bisexual 
 
3.2.1 Brief Narrative History of the Participants 
3.2.1.1 Jane 
Jane was from Maseru, Lesotho, which is an enclaved country within the Republic of 
South Africa. She was a second-year student in a two-year diploma programme in 
Gauteng South Africa. The programme was fulltime and included boarding on the 
school’s residence. Jane was one of three children, with one brother and one sister. 
Her parents were married but referred to their marriage as complicated. Her sister 
attended a university in Rwanda and her brother was studying Industrial Engineering 
at a South African university.  
Her family identified with the evangelical Christian faith but were not active participants 
in the practice of their religion. She identified as demi-sexual and stated that she was 
a lover of human beings and looked at the inside of the person rather than the physical. 
As previously discussed in Chapter 1, a demi-sexual person does not experience 
sexual attraction until they have formed a strong emotional connection with a 
prospective partner. Demi-sexuals can have any kind of romantic orientation 
(LeBreton, 2014). It is important to note that Lesotho does not endorse and affirm 
LGBTIQ sexual orientations and gender expressions. Individuals can face legal 
repercussions such as imprisonment. Same-sex marriages or civil unions are not 
permitted (Lesotho Legal Information Institute, 2020). 
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3.2.1.2 Susan 
Susan was from Nairobi, Kenya where she attended and completed her primary and 
secondary schooling before coming to attend the two-year diploma programme in 
Johannesburg, Gauteng. She was the youngest of two children. Her sister had recently 
left university to pursue a career in music. Her mother was a governance advocate for 
citizens in assuring that citizens’ rights are protected. Her father worked in security at 
the airport. Susan initially identified as bisexual at the age of 15 but, towards the end 
of 2019, at the age of 18, she began identifying as queer. According to Msibi (2012), 
the term ‘queer’ attempts to radically shift away from fixed notions of identification 
which positions people’s sexuality on the basis of sexual practices or some perceived 
or constructed gender identification. 
LGBTIQ persons in Kenya could face legal challenges. According to section 162 of 
the Kenyan Criminal Code, sodomy is a felony and punishable by 14 years 
imprisonment, and any sexual intercourse between males (so-called gross indecency, 
Wahab, 2015). Homosexuality is a felony under Section 165 of the same statute, 
punishable by 5 years’ imprisonment (The Law Library of Congress, 2020). Lesbians, 
bisexual women and transgender people are not yet listed in the Kenyan Constitution 
and are discriminated against in secret (United Nations, 2020).  
3.2.1.3 Lerato 
Lerato was from Nairobi, Kenya. She was one of four children, with an older sister 
who, graduated from a South African university in 2019, and a younger sister in Grade 
10. Her brother passed away in 2018. Her parents were married. Her father was a 
graphic designer and worked in advertising and her mother did humanitarian work for 
the United Nations. Lerato had questioned many of the practices of Christianity and 
had struggled to navigate between religion and her relationship with God. Already in 
her childhood, she thought outside of the heteronormative norms and pondered on 
hegemonic construction such as why we play childhood games such as ‘mommy-
daddy’ and not ‘mommy-mommy’ or ‘daddy-daddy’. She started identifying as bisexual 
at the age of 15 and when she commenced the two-year diploma programme, she 




John was from Monastir, Tunisia. He was one of two children. His older sister had a 
cosmetics line in Tunisia. His parents were married. His mother was a secretary and 
his father was a police officer. He was attending a two-year diploma programme in 
Johannesburg, Gauteng. At the age of 13, he realised that he was gay; however, this 
conflicted with his religious upbringing. He questioned the practices of Islam and no 
longer identified as Muslim as it went against his identification as gay man. It is 
important to recognise that LGBTIQ people in Tunisia can face legal challenges. Both 
male and female same-sex sexual intercourse is unlawful. LGBTIQ Tunisians face civil 
and social discrimination. Reports of family rejection, abuse in public places, family 
violence and suicide are frequent (Khouili & Levine-Spound, 2017).  
3.2.1.5 Tina 
Tina was from Tunis, Tunisia. She was the youngest of two children. Her oldest sister 
is who is studying psychology. Her family has been exposed to the LGBTIQ community 
throughout her life. Her male best friend in Tunis was gay as was her hairdresser. 
Growing up, she was exposed to her mother’s best friend who identified as gay who 
was widely accepted by his family and circle of friends. His mother never discriminated 
against him but seemingly celebrated and supported him. However, her parents had 
made it clear that they would not want the same for their daughters. As previously 
discussed, LGBTIQ people in Tunisia face legal challenges. Both male and female 
same-sex sexual activity are illegal but there are harsher measures to investigate and 
prosecute gay men (Khouili & Levine-Spound, 2017). 
3.2.1.6 Janice 
Janice was from Nairobi, Kenya. She was the youngest of three children. She came 
from a family of well-educated individuals. Her sister was a lawyer in New York; her 
brother was a doctor in Nairobi, her father was a judge and her mother was a lawyer. 
She planned to go to college and study Political Science, International Affairs and 
Public Policy. She identified as bisexual and embraced her sexual orientation when 
she came to South Africa to attend the two-year diploma programme. As previously 
discussed, sodomy is punishable by law in Kenya (United Nations, 2018). 
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3.3 RESEARCH FINDINGS  
3.3.1 Theme 1: Experiences of Sexual Identity in the Home Country 
3.3.1.1 Experiences of sexual identity within the family context 
The evolution of an individual’s identity is first nested within the family context. The 
acceptance and rejection levels of the family may have detrimental implications for the 
development of their identity, specifically that of the sexual minority youth (Bregman, 
et al., 2013). A study of sexual minority adolescents and young adults looked at the 
associations between parental acceptance and identity profiles that were affirmed 
rather than characterised by struggle (Bregman et al., 2013). The results indicated that 
less parental rejection was associated with a greater likelihood of having a confirmed 
identity. A struggle with one’s sexual identity, suggests that the level of parental 
rejection could affect the ability of young people to accept their own sexual minority 
identity (D’Augelli et al., 2010). 
In this study, the participants reported that their experiences of sexual identity within 
the family context were influenced by compulsory heteronormative practices (religion 
and culture) which led to the oppression and silencing of their sexual identities in the 
home. 
The purpose of the following narratives is to provide a broader understanding of the 
impact of the family context on sexual identity. Their responses indicate how the 
compulsory heteronormative culture influences how families speak and view sex and 
sexual identity.  
Early on in her pre-teenage years, Jane began questioning and developing her sexual 
identity. However, these questions and developments challenged and went against 
the heteronormative values within her family and social context. Jane recalls a 
discussion she had with her mother when she was 12 years old. 
Jane: “I was 12 and I said ‘Mummy, one day I am going to bring home a wife.’ 
I didn’t know why I said it I just said it; it just came out of my mouth, and then 
she said “uhm I will throw both you and your wife on the streets” I laughed it off 
because it was funny in the moment but then I also didn’t understand why, like 
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why that was her response. I was like ‘whatever’ and I moved on with my 
heteronormative life”.  
Her mother’s heteronormative reaction to Jane’s statement is one example of how sex 
and sexuality conversations take place in a heteronormative home. Her mother did not 
further discuss what Jane meant by her statement, but instead she immediately and 
subconsciously shut it down as non-heteronormative and therefore something you do 
not talking about or encourage. Her response also placed consequence of what will 
happen if she did choose to bring a woman home, “uhm I will throw both you and your 
wife on the streets”. These comments are the tools used to incite fear of one 
expressing their sexual orientation outside of the heteronormative expectations.  
A considerable volume of literature has been published discussing the experiences of 
parents’ reactions when faced with the disclosure of their children’s sexual minority 
orientations, ranging from acceptance to rejection (Doty, Malik, Willoughby, 2008; 
(Katz-Wise, Rosario, Tsappis, 2016). Predominantly, transgender and/or gender non-
conforming youth are born to cisgender and/or gender-conforming parents, who often 
have repressive attitudes towards those who violate normative societal expectations 
of gender identity, expression, and roles, and expect their children to be cisgender and 
gender-conforming. A parent’s negative to their LGBTIQ youth may range from 
anxious concerns about their wellbeing and future to abuse and even banishment of 
the child from the home (Katz-Wise et al., 2016). 
When John was asked what he feared most about disclosing his sexual orientation to 
his family, he responded by saying:  
“Disappointment? Of course. I don’t know. I don’t think it would be hatred. But I 
think it would be disappointment it would be attempts to change me. Attempts 
to make me marry someone. Yeah, or blaming, you know, whatever events 
outside of the country exposed to other cultures. So yeah, it will not be 
accepted. Definitely, I’m sure about that. Yeah.” 
John’s experience of not being able to disclose his sexual orientation to his family led 
him to keep it out of his conscious awareness and not to integrate it into his family and 
public persona. As a result, these feelings must be separated from oneself and hidden 
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from others (Drescher, 2004). For John, the fear of disclosing his orientation means 
there would be a risk: 
“There would be attempts to change me. Attempts to make me marry 
someone.”  
Once John accepted his orientation, he left his religion of Islam behind because it did 
not align and support the values of his sexuality. In the Qu’ran the Hadith (This is what 
Muslims claim is a record of the terms, acts and silent acceptance of the Islamic 
prophet Muhammad), male homosexual acts are unequivocally condemned. The 
Qur’an (4:16) demands unspecific punishment for men who are guilty of lewdness 
together, unless they repent (van der Krogt, 2016).  
John: “So I kind of discovered, so I was like, I’m gay despite my religion, you 
know. And then as I was discovering my religion, I was trying to find proof that 
my religion approves of homosexuality and I didn’t. So I was like, okay, then 
this version does not make sense to me, you know? And then I just stopped 
being Muslim. And I looked into other religions as well, you know, so it’s not a 
question about Islam specifically; it’s just a question of religion in general.” 
The fear of disclosure for John is twofold: firstly he was dependent on his family for 
money, accommodation and other sustenance needs and secondly he loved his family 
and would not want to cause pain or disappointment. These feelings as expressed by 
John were evidently shared with the majority of the participants in this study. 
Janice stated:  
“I am in perpetual state of fear and anxiety of what it would look like if I did open 
up and the kind of judgement I’d receive from my parents and siblings.”  
For her this fear is cemented by the religiosity that tends to be one of the greatest 
socialising determinants of the rejection of homosexuality and disclosure (Adamczyk, 
2017; Adamczyk & Pitt, 2009; Jäckle & Wenzelburger, 2015; Janssen & Lubbers, 
2016; Rowatt et al., 2006).  
Janice went on to say that if her family finds out that she is not following the religious 
heteronormative expectations she would:  
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“imagine being prayed for or something.”  
Her father played a key role in her not disclosing her orientation because she said that:  
“My dad is a staunch Christian. He is always there to remind me that this isn’t 
something you should be thinking about.” 
Her father’s response could be owed to the patriarchal and homophobic society in 
which he existed. According to Tamale (2003), homosexuality is a threat to the deep-
seated masculine dominance of African sexual relations and disrupts the heart of the 
heterogeneous social order (p. 13). In addition, she claims that homosexuality seeks 
to disrupt male power bases in the “personal” domain, such as intimate partnerships 
and traditional conceptions of what family is (Okanlawo, 2019).  
The overwhelming reaction or anticipated reaction to past or potential revelation of 
one’s sexual orientation is that one’s family life will be compromised (Potoczniak et al., 
2009). It is noteworthy, however, that a minority of individuals who came to their 
parents reported total acceptance, with little or no disruption in the parent-child 
relationship (Potoczniak et al., 2009). In the case of Susan, this proved to be true. 
At the age of 16, Susan began accepting and solidifying her sexual identity after. 
Thereafter, with initial hesitation, she disclosed to her sister and mother that she is 
bisexual. Their responses were as follows:  
“I was becoming more consciously attracted to females and realised this is 
becoming serious so I told my sister ‘I may be bisexual’: and she knew she just 
said ‘ok’. That makes sense [as] she was very accepting of it. When I told my 
mom, ironically she said she could almost tell through the manner attached to 
my female friends specifically the one whom I had kissed. She did not know 
that but our friendship was a very deep attachment to each other. So she said 
she had sort of known but the two most important woman in my life had taken 
it well and made it fit rather simply… at that time.”  
With the acceptance of her sister and mother in one hand, she was not yet ready to 
share it with her father, with the agreement of her mother. 
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Susan explained that:  
“When I told her [her mother], she was like ‘Wow, you are really your own 
person and so this is a lot for me to process but I do love you.” I remember she 
ended it with I love you, you know that and thank you for telling me. When I told 
her again in February she said, ‘Oh you were serious?’ and I said ‘Yes’ and she 
said ‘I still love you just that we can’t tell your dad yet’.”  
A study by Katz-Wise et al. (2016) showed that participants were more likely to report 
their sexual identity to their mothers than to their fathers, and disclosures normally 
happened in face-to-face interactions at about 19 years of age. The fear of disclosing 
to their fathers harks back to what Tamale (2003) says about homosexuality 
threatening the definition of the traditional, all heteronormative-identifying family.  
Susan expressed these feelings through illustrating the conversation she would have 
with her father about her sexuality. Below is a poem entitled “Queerness, Quirks and 
Quiddities” 
 “I am proud of you Anushi,” Papa affirms. Contentment tickles the tone of his 
words and his face echoes its truthfulness. His eyes are loosely opened and a 
joyous smile is framed by his beard of salts and peppers. I internalise his pride 
– just as I did when I was younger – and take a moment to bask in a heightened 
sense of satisfaction. This feeling, however, is short lived as I witness the 
resurrection of emotions that push me into introspection. I begin to think of all I 
wish to say to him…  
For most of my life, Papa, I have not needed to question your approval. I have 
had the formula for it, the grades, the God, and utilised these on every possible 
occasion. For the most part, this has worked well for us, and I have born the 
fruits of a daughter well raised. However, it would be dishonest of me to ignore 
the occasions this desire for your validation has trumped thoughts. Repressed 
emotions. Recently, there has been a specific thought that refuses to be 
ignored. I have watched it evolve from a thought, to a belief, to an undeniable 
reality.  
My mind has served as the field for a battle between truth and fear. And for the 
past year, fear has won. It has sewn my mouth shut, made a hostage of my 
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being and composed disempowering symphonies in my name. Fear has won, 
because I have not fought hard enough to preserve my truth. I have not fought 
hard enough to preserve the reality that I am queer.  
For the longest time, I did not believe that this was an identity worth preserving. 
It did not seem necessary to place a strain on our familial relationships. I would 
picture the judgemental stares from Uncle Gachiri at Christmas barbeques. I 
would suppose the elongated conversations with cûcû (grandmother) on how 
to rediscover the ‘God-fearing woman within’ me. I would imagine a world where 
I am no longer your ‘little champion’, and I worried. I worried that once I 
professed my queerness, that queer is all I would ever be allowed to be – all 
my other quirks and quiddities would then be deemed irrelevant, if not non-
existent.  
In as much as this is a fear of mine, it is the reality of others. There are Kenyans 
whose schools have denied them their right to security, churches have ignored 
their freedom from discrimination and villages have questioned their right to 
live. Meanwhile, I sit here, growing comfortable in my fear, aware that my choice 
to be silent permits the ignorance of those that perpetuate violence. This is why, 
more than ever, it is crucial for you to know of this part of me. So that when I 
read about girls being expelled based on suspicions of being lesbian, or on anti-
gay vigilantes in Mtwapa town, or on psychologists equating homosexuality with 
drug addiction, I do not silence my anger or postpone my frustration. I want to 
fight to preserve the humanity of these people. More than ever, I believe that I 
need to. 
Even then, I understand how this may be daunting. I am aware that my 
queerness may be something you cannot be proud of. I do hope, though, that 
you are proud of this: You have raised a daughter that refuses to turn a blind 
eye to injustice. A daughter who aches from the systematic dehumanisation of 
individuals, and wishes to utilise her power to change it. Papa, change begins 
with conversations like this.  
I am exercising the little power I have to fight for not only my truth, but also for 
that of those around me. 
55 
I take a moment to appreciate the feeling of your pride once more, as I observe 
your loosely opened eyes and joyous smile. With that, and tightness in my 
chest, I respond, “Papa, I’m glad you are proud, but there is something I need 
to tell you…” 
Susan’s poem not only reflects the fear of disclosing her orientation to her father’s 
reaction but the additional pressure it would have on her extended family. “For the 
longest time, I did not believe that this was an identity worth preserving. It did not seem 
necessary to place a strain on our familial relationships. I would picture the 
judgemental stares from Uncle Gachiri at Christmas barbeques. I would suppose the 
elongated conversations with cûcû (grandmother) on how to rediscover the ‘God-
fearing woman within me.”  
She would be placing pressure on other members of her family, which would lead to 
her feeling judged and needing a supernatural intervention. The disclosure of same-
sex sexuality to a family member by a young child, as discussed above, can be seen 
as a traumatic occurrence in the life of a family. Family members may also perceive 
disclosure as a representation of the society and may deal with marginalisation and 
shame in their everyday lives (Doty et al., 2008). 
Referring back to her mother’s response of “When I told her again in February, she 
said, ‘Oh you were serious?’ and I said ‘Yes’ and she said ‘I still love you just that we 
can’t tell your dad yet’.”  
According to a 1996 analysis by Crosbie-Burnett (1996), it has been noted that one 
family member (e.g. mother) is always told first and therefore carries “burden of 
information” (p. 2). Susan’s disclosure of her sexual identity to her mother and not her 
father may cause considerable tension within her family system. Her mother has now 
become the agent of the disclosure (Doty et al., 2008), holding onto it. Keeping a 
child’s sexual identity a secret may trigger tension in marital relationships, as well as 
in other family subsystems (e.g., sibling relationships). Particularly if both parents are 
aware of their child’s sexual preference, interpersonal changes may occur if their child 
is more comfortable with the parent who supports it or if the parent refuses it (Doty et 
al., 2008). However, even when a child has disclosed their sexual identity, the parents 
do not necessarily embrace it automatically. Acceptance takes time, and adjustment 
to acceptance is a dynamic process that relies on parents’ access to the support they 
56 
need to cope with the difficulty of learning that their child is known as LGBTIQ. These 
services include family or individual counselling and, most notably, support from 
friends and family (Ghosh, 2020). 
In the case of Tina she grew up in a household where sex was spoken about but in a 
conservative fashion whenever addressed: 
“My parents are very conservative so sex is not a topic we talk about. We talked 
about sex but was obviously heterosexual, nothing else. I don’t think I was 
stigmatised but it wasn’t like an everyday conversation. It wasn’t so out there.” 
The importance of parents, guardians and other caregivers cannot be overestimated 
in all areas of adolescent development, but their role in sexual education is vital. For 
most parents and their children, the idea of communicating about sex or sexual 
orientation causes fear and discomfort, which can contribute to a lack of conversation 
(Karaosky & Kosorok, 2010). Avoiding these important conversations increases the 
fear of an LGBTIQ youth to disclose their orientation. In many countries in sub-
Saharan Africa, direct parental participation in the sexual socialisation of children has 
been identified as limited in the past (Cajula et al., 2011). 
3.3.1.2 Experience of sexual identity within the context of friendships 
Friends play crucial roles in our lives by offering expressive, instrumental and 
accompanying encouragement. These friendships lead to raising personal satisfaction 
and general psychological wellbeing (Demir & Davidson, 2013).  
While some parents often do not educate their children on sex, schools also do a poor 
job of sexual education. Sex is often taught as heteronormative biology, male plus 
female results in sex; anything outside of that is non-conforming and unnatural 
(Mustanski,  et al., 2014). Schools serve as arenas for detecting the ideal gendered 
behaviours and even serve as arenas for confronting deviant behaviour (Okanlawon, 
2019). Children learn and are often introduced to sex from sources other than their 
parents or teachers; for example, their peers. These gender stereotypes are also 
enforced through the socialisation process. Butler (1990) suggested that we are not 
born with gender, but as a result of continuous success, we create and replicate 
gender and our identities.  
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In this study, the participants reported that they experienced both acceptance and 
rejection from their friends in their home countries. However, most of them stated that 
they felt more accepted by their friends at this institution than back home in their 
countries.  
Jane had an encounter with a male friend of hers when he asked her:  
“When are you coming back to males? When can we expect you back?”  
She went on to say that:  
“Ja, like some guys were like ‘when can we expect you back? I should have 
shot my chance when I knew you gonna change like that’.” 
The comment of Jane’s male friends speaks to the idea that being queer or bisexual 
is a temporary phase. The comment by her male friend, “When can we expect you to 
come back?” is a perfect example of a bi-phobic belief that bisexuality is a preference 
and one ultimately leads to heterosexuality after the phase has ended. The second 
statement made by her friend “I should have shot my chance when I knew you gonna 
change like that”. This speaks to stereotypes about people who identify as bisexual, 
as a result of denial or bisexual eradication. Because their orientation is not recognised 
as valid, they are stereotypically confused, indecisive, uncertain, experimental, or 
“going through the phase” (Alexander & Yescavage, 2003).  
António and Moleiro (2015) went on to say that this misunderstanding is particularly 
prevalent for teenagers, when they are branded “misguided” and “confused” for having 
and/or exhibiting sexual attraction to someone of the same sex, both sexes, or for 
identifying with a gender different from that given to them at birth. 
Lerato experienced similar biphobia the in LGBTIQ community as well as in her social 
context. 
“A lot of people say that the bi-sexual kind of makes the community seem like 
it is experimental, because people can’t take it seriously. Purely because they 
fall under that category they are experimental or unsure. In my old high school 
people use to say you have a bug, bi until graduation, so b-u-g.” 
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Biphobia or bi-erasure also occurs on a personal basis. When other people feel that 
someone’s sexual identity depends on who they are dating, bisexuals who are out will 
be compelled to come out again and again for fear of making their sexuality 
meaningless by having a partner (Herek, 2004). Sadly, this combination of biphobia 
and bi-erasure means that bisexuals of all genders may have worse health outcomes 
than straight, gay or lesbian people of all genders by comparison. 
Lerato had another encounter with a male friend when he asked her:  
“He was like. ‘Are you still on this girl vibe of yours?’ I was like ‘What do you 
mean this girl vibe?’ I told him off and he was kinda like ‘Wow ok’, and I don’t 
know if he is scared to like disrespect me now or this just hit me now or he’s 
genuinely not understanding, between the two but he is like – he acknowledges 
this a part of me now.” 
Once again, this speaks to the notion of biphobia and her orientation as a phase that 
she was going through and that she would return to the expected heteronormative 
expectations. The language used in statements such as “are you still on this girl vibe 
of yours?” shows implicit and explicit heteronormative thinking. Weiss (2001) argued 
that, “the heterosexual norm is the idea that people are, by virtue of heredity and 
biology, exclusively and aggressively heterosexual: males are masculine men, and 
are attracted only to feminine women” (p. 123). 
Janice found it challenging to express her sexual identity to her friends back at home 
because it was not something that was a common topic of conversation. She shared 
that:  
“It was easier to tell them (her friends in South Africa) then my friends back 
home, because I think back home, apart from the girls I used to play soccer 
with, it’s something that isn’t spoken much about openly and so it was only 
about two months ago when I came out to my friends back home and it was 
harder for them than people here (South Africa).” 
Janice had a similar experience to Lerato and Jane when it came to their peers 
questioning her sexuality. When she had the conversation with her friends at home, 
they were curious as to when she discovered her sexual identity and wondered if this 
changed had happened once she left Kenya  
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“They seemed intrigued. They were like – ja – very intrigued curious things like 
‘Where did this come from? Is this something that has been happening even 
before you went to South Africa or was it just like something that happened 
there?’.” 
This remark obviously arises from the position that non-normativity is learnt. The 
statement “They seemed intrigued” indicates that the idea of a foreign idea or 
discourse such as bisexuality falls outside the bounds of heteronormative standards 
and leads to marginalisation (Jaworski, 2016). A considerable body of work has 
focused on the silence and silencing of non-normative sexualities, which are 
characterised by multiple ‘layering’ of silence related to the sense of ‘otherness’ 
(Foucault 1978) and ‘invisibility’ (Thurlow 2001) experienced by individuals outside of 
non-heteronormative sexualities. A large body of language, gender and sexuality 
research has pointed to the silence and silencing of dominated and marginalised 
groups such as women and LGBTIQ people (Jaworski, 2016). 
These bigoted reactions contribute to the oppression of LGBTIQ people out of fear 
(Meyer, 2007). In the one hand, their self-legitimisation involves the ‘breaking’ of 
silence in the performative expression process of ‘coming out’ (DePalma & Atkinson, 
2006). On the other hand, once ‘out’, they may experience increased silencing and 
marginalisation and verbal and physical aggression (Meyer, 2007).  
During the time that John embraced his sexual identity, he struggled with being around 
his classmates and friends. He ended up staying at home and not going to school. 
One of his friends called him to find out why he was not attending school and used 
that opportunity, with great fear, to disclose his orientation to her.  
“So, I came out to my first friend I remember. For a while, when I realised that I 
was gay, I just did not want to go to school because I feared everyone would 
hate me. I didn’t want to go to school although they didn’t know that I’m gay. I 
was scared they would bully me should they know. My friend wanted to know 
why I was not coming to school. So I decided to be honest and tell them that I 
just accepted myself as gay. And I’m not willing to see anyone, you know; I 
don’t want to see anyone. She was shocked. I remember the first five people 
that I told I am gay made comments like ‘for all like, really, you know, like, oh 
my God, are you like seriously’. [At] first, [they] don’t believe me, you know? 
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And it’s not they don’t believe me because I don’t get the vibe or whatever it is. 
Because it’s like, ‘wow, are you gay?’.” 
The reaction his friends had could be categorised as “shocked” which often happens 
when presented with alternative sexualities. These events would most  like  take place 
at school. Schools act as arenas for observing the desired gendered habits, and also 
act as arenas for addressing deviant behaviour (Okanlawon, 2019).  
John’s fear of coming out speaks to the compulsory heteronormative expectations 
placed on him and the experience of bullying. The fear ranges from the consequences 
that will unfold, the possible rejection of him by society and a conscious awareness to 
not integrate his true self into society, in the same way he would with his family 
(Drescher, 2004). Disclosing a sexual orientation is affected by opportunities for and 
expected risks and benefits from the disclosure specifically. Others’ perception of 
one’s sexual identity, for example, has been found to be linked to social factors, such 
as having endured bullying and physical and verbal violence, indicating that opting not 
to reveal may be self-protective (Frost & Bastone, 2007; Schope, 2004).  
The importance of trust is underscored by the fact that when LGBTIQ individuals first 
‘come out,’ the majority first disclose to a friend. Coming out to peers can be 
associated with positive outcomes, such as building feelings of trust and acceptance. 
However, this may often be associated with negative responses and consequences, 
leading to a lack of trust or relational distance within a relationship (Galupo, 2015). 
The effort to prevent negative reactions may be due to their internalised homophobia. 
Internalised homophobia, in brief, is the direction of a gay person’s derogatory social 
views towards themselves which, in its drastic cases, may lead to a denial of one’s 
sexual identity because they feel that they will be more accepted as heterosexual 
(Frost & Meyer, 2010). Either way, LGBTIQ individuals view friendship as a form of 
social affirmation, which can become more important if traditional family and 
community support is not given on a regular basis; LGBTIQ individuals display less 
discrimination in friendships than with their families of origin (Takács, 2006). 
Friendships, thus, may take on additional significance by playing a positive role in the 
sense of reducing tension about their status. 
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3.3.1.3 Experience of sexual identity within the wider community 
The suppression of queer bodies in Africa refers to the indoctrination of 
heteronormative ideals dating back to colonial days. With the colonial era came 
Abrahamic religions (Christian and Islam) that argued against homosexuality (Francis, 
2019; Tamale, 2014). The articles that criminalise homosexuality in African states 
were copied from laws of former colonial powers (Msibi, 2011). This has had an effect 
on the very language of attacks on homosexuals, such as the word ‘sodomy’ used by 
Mugabe and other African politicians, which refers to Christian history. In reality, 
Christian (and Islamic) politicians are still the driving force behind homosexual attacks 
(Awondo et al., 2012). Consequently, issues around the development of non-
conforming and non-heteronormative identity and gender roles among youths are 
prominent in Africa (Francis, 2017).  
In this study, the participants reported experiencing policing of behaviour that 
perpetuates the discrimination from the privileged heteronormative culture within their 
home countries, based on laws, policies, penal codes and associated social scripts. 
For example, gay men in Tunisia are more discriminated against and policed than 
lesbians. Gay men face charges of incarceration and violent acts of abuse against 
them whereas the laws for lesbians do not directly speak to them.  
Janice described how African scholars and religious leaders inform the policies and 
rules in Kenya:  
“So back in Kenya a lot of what is rule or what informs the policies and rules in 
Kenya, because of the African scholars that have written about sexuality in 
Africa. They say that Africa believes that homosexuality is from the west and its 
western ideals goes against the ideals values, norms, religion.”  
The belief African scholars perpetuate about homosexuality being un-African is one of 
the driving forces of compulsory heteronormativity in society, e.g., religion, education.  
John succinctly describes how being a gay man in Tunisia is a situation of continuous 
surveillance. Officials would go as far as intercepting dating applications, such as 
Grindr (a social media application that links same-sex desiring men) to locate ‘gay 
men’ in an effort to expose and sanction those who go against compulsory 
heteronormativity. 
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“Okay. So in my country it is illegal to be gay, so you will get a three-year prison 
term. And there is also a lot of abuse in the process of trial because you have 
to do an anal test, which is forced. If the police suspect that you’re gay, they 
would have to do an anal test on you to actually confirm. They would go through 
your phone text messages as well. So that’s on the legal side.”  
John addresses how the notion of gender non-compliance is undesirable due to the 
stigma associated with it. Gender norms essentially create and regulate sexual norms, 
and these sexual norms advocate acceptable dominant sexual activity between men 
and women, i.e. obligatory heterosexuality (Ampofo & Boateng, 2011). 
“Going into the topic of sexuality in my country there is always an association 
of stigma on gender and sexuality. So, if a male person is feminine, then they 
are perceived as gay, but they are not necessarily gay; it is just because they 
are feminine. On the other hand, when someone is feminine, they are perceived 
as not a man. So, I have had these questions if I do consider myself feminine. 
And also, you know, like still having questions on the whole topic of masculinity 
and femininity, because some people do consider me feminine and some don’t. 
I don’t know how that affects my own gender, or my sexuality.”  
Thus gender roles perpetuate male and female stereotypes. These societal 
expectations are reinforced by the production of acceptable gendered behaviour, i.e. 
gender stereotypes. The opposite also refers to females (Ellemers, 2018).  
Butler (1990) suggests that performance contributes to the development, reproduction 
and transmission of sexually controlled social norms. Thus, the repetitive operation of 
replication induces and reproduces hegemonic homosexuality. Butler suggests that 
based on the heterosexual matrix, where sex is defined as biological and gendered, a 
societal construct, heterosexuality becomes the only acceptable sexual orientation. 
Gauntlett (2008) illustrates Butler’s model in the following diagram: 
Figure 4.1: Butler’s model of the heterosexual matrix 
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Looking at the imposition of the forced Abrahamic beliefs of Islam and the laws of 
practice, John reflected how it had an effect on his own beliefs since it went against 
how he identified himself. He no longer identified as Muslim. 
“I was like, okay, let me look at my religion and what it says. My religion bans 
my sexual orientation, I think that’s it… You know, it’s a dilemma, I’m not sure 
about my religion, but I’m sure about my sexuality. So I am just going to follow 
my sexuality for now, until I’m sure about my religion, you know. So I kind of 
discovered I’m gay despite my religion. And then, as I was discovering my 
religion, I was trying to find proof that my religion approves of homosexuality 
and I didn’t… I just stopped being Muslim.”  
Various studies have analysed which factors will define the rejection of homosexuality. 
Religiosity tends to be one of the greatest socialising determinants of the rejection of 
homosexuality (Adamczyk & Pitt, 2009; Adamczyk, 2017; Jäckle & Wenzelburger, 
2015; Janssen & Lubbers, 2016; Rowatt et al., 2006).  
The rejection of homosexuality by religious groups has detrimental physical and 
mental effects on an LGBTIQ individual. A study by Gibbs and Goldbach (2015) 
showed that leaving one’s faith was associated with a greater risk of mental health 
problems such as depression, loneliness, and suicidal thoughts. Furthermore, the 
intensity of the direct influence and indirect effect implies that leaving one’s religion of 
origin has a cumulative impact of raising the likelihood of suicidality, which is attributed 
to the person failing aligning their religious and LGBTIQ identities. The study also 
found that those who leave their faith due to rejection may encounter disruption of their 
support system (Gibbs & Golbach, 2015). 
Belonging to a religious community in itself changes the social norms of individuals, 
since people have more interaction with others who belong to the same community, 
and the group members are urged to adhere to the rules and beliefs of that group 
(Festinger, 1950; McPherson et al., 2001). If a person does not share the expectations 
of social norms and values of religious communities, this can lead to exclusion. 
Lerato characterised her understanding of the Church’s perception of homosexuality 
as humiliating. The church she grew up in condemned homosexuality and identified 
natural disasters as being caused by the impurity of the LGBTIQ community. 
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“Ok so, I don’t like church personally just because of my negative interaction 
with church when I was 10. They would keep an eye on children, you know they 
are curious right, and depict the LGBTIQ community in a nasty way. As I grew 
up, I remember I actually walked out of church and told my parents ‘this man is 
not serious’. It was around the time when there was several earthquakes in Los 
Angeles, California and they started accounting it to God’s punishment.”  
As discussed above, religion has the power to form a cultural understanding of 
sexuality and, considering that fashion is one of the forms in which culture is 
communicated, it is fair to assume that religion is also part of the genderisation of 
fashion and sexuality (The Ugwu, 2015). The imposition of compulsory 
heteronormativity is not only a societal sphere of power, but also a rhetorical area of 
power. A series of influential discourses, heteronormativity, which essentially 
distinguishes individuals into two separate categories: homo and hetero, which 
specifically promote heterosexuality (Alexander & Wallace, 2009). 
The above experiences align with idea of panopticon by Foucault and Bentham. This 
idea plays a key role in the institutionalisation of heteronormativity through the system 
of control of Foucault, including discipline, monitoring and regulation. (Rawlings, 
2017). These mechanisms of power in Africa are seen through how laws and policies 
attempt to regulate non-conforming gender and sexuality.  
3.3.2 Theme 2: Experiences of Sexual Identity in the Host Country 
3.3.2.1 The influence of South Africa’s constitution on the LGBTIQ student. 
As previously discussed, LGBTIQ people in South Africa have the same rights as non-
LGBTIQ people as a result to abolish colonialism and the after-effects of apartheid. 
This aimed to empower and protect the human rights of all men and women in South 
Africa (Pushparagavan, 2020). As a result, many LGBTIQ people from around the 
continent are finding their way here. Hundreds of people who are sexual minorities 
migrate every year from countries like the Democratic Republic of Congo, Nigeria and 
Sudan (de Greef, 2019). 
In this study, the participants indicated that they had encountered a supportive 
atmosphere and one that embraced who they were regardless of their sexual 
orientation. They also remarked that it was here that they could use a method of 
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therapy that helped them explore, investigate and hopefully repair the many 
discriminations they felt at home. 
Once these students arrive in South Africa, they bring with them the forced notions, 
values and compulsory heteronormativity that exists in their African home. When 
Janice arrived at the institution, she saw that there was a space where she could speak 
openly about topics such as sexual diversity. 
“Firstly I think that there was room to think about this here (sexual diversity) 
than there was there back home. In terms of room I think of like it like a room 
for discourse for the different groups on campus. I think even the diversity on 
campus we always talking about the diversity and even beyond the nationalities 
diversities and sexualities which is something I haven’t been exposed to either 
back home like I said I interacted with a handful of people who didn’t find it 
otherwise and that was usually very secretive and not something that was 
open.”  
Janice found solace in being able to sit in a space with like-minded students of her 
age and having conversations that are taboo in her home country. She no longer felt 
the fear of  
“feeling like someone is going to come and strike me through or bash me about 
and tell me that’s not what you should be thinking about.”  
Having this forum helped her to interact with the side she kept secret. However, the 
effect of being from a compulsory heteronormative culture was also illustrated by the 
manner in which she made decisions, decisions that would “go against” the ideals of 
her family. Janice’s decision as to whether or not to attend the festival may have been 
motivated by the fear and potential shame of acting against her family. 
When speaking about personal attributes, shame or guilt can occur if the attribute is 
considered negative or if the participant feels that the attribute is negative for others. 
Attributes associated with social stigma (e.g. minority race, sexual minority status, 
drug abuse) are likely to be considered derogatory and thus can be a cause of shame 
and/or guilt (Dearing & Hequembourg, 2013).  
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“All my friends were going as well and I remember being curious about whether 
I should go and I remember texting my parents and saying there’s this expo in 
Joburg a fashion show and there’s a pride march and I think I’m going to the 
pride march. My dad was like no, it doesn’t align with the values of our family 
and so I didn’t go and again it’s something I just put it aside and said it doesn’t 
align with my values it doesn’t align with my family’s values.” 
When John was asked if South Africa’s constitution helped to inform the inclusive 
culture at the institution he responded by saying: 
“Interesting, I definitely think so. I mean, I didn’t think of it but now that I that 
you put it across, I believe so. I mean, you would not be able to allow people to 
express their identity freely knowing that this constitution bans that, you know, 
or criminalises that. So definitely, that impacts it. But also, I think, being in the 
country where if someone bullies me for being gay or harms me or, you know, 
threatens me for being gay, then I’m able to legally follow that legally you know, 
put a case or whatever. You know, it like helps me be more open or embrace 
my identity unlike being in Tunisia where I can, you know, if I’m gay, and then 
someone threatens me and then me going to the police would mean that they 
will also harass me, you know. So yeah.” 
Similar to Janice’s experience, John also expressed the fear of what his home country 
would do to him if he stepped outside of the compulsory heteronormative fencing. 
Stepping out of this ideal means that they are subject to isolation, prejudice, 
discrimination. 
In a survey carried out by the European Union Agency for Fundamental Rights (FRA) 
(2013), it was stated that “Everyone should feel free to be themselves at home, work, 
at school and in public – but clearly, LGBT people often don’t.” As a result of that not 
happening LGBTIQ youths are subject to isolation, prejudice and discrimination 
(Meyer, 2013). 
Although majority of the participants felt that South Africa is an inclusive and protective 
environment for LGBTIQ individuals, Jane expressed that the first notions of 
homophobia she experienced was not in Lesotho but in South Africa: 
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“The South African constitution is like great theoretically it is bomb. But where I 
learnt about violence against the LGBTQ + people is in South Africa actually 
from home I never knew it, cause now you watch the news you watch ENCA. 
So for me, the Constitution didn’t matter because I saw things, I heard things 
so for me even leaving Lesotho to come here, Lesotho that doesn’t recognise 
it in the constitution but yet it seems safer than South Africa. I haven’t been 
exposed to that violence in SA but I have seen it. I’ve read the stories despite 
the Constitution so I’d be freer expressing it at home than here.” 
As stated earlier, South Africa has been seen as a human rights utopia in Africa with 
a constitution that protects its people and visitors. While the idea of South Africa as a 
sanctuary for people seeking shelter, for example, to be persecuted for their sexual 
orientation, the system has unfortunately proven to be flawed and has not protected 
those who needed it (de Greef, 2019). As South Africa confronts the challenge of 
translating hope into reality, it faces a variety of hurdles and fault lines, including the 
prevalence of gender-based violence (Koraan & Geduld 2016).  
Jane continues to say that she does not feel safe anywhere but if she had a choice as 
to where she felt safer, it would be Lesotho. 
Researcher: If you think of South Africa and Lesotho, where do you feel most 
safe in terms of your sexuality and why?” 
Jane: “Ok, first of all I don’t feel safe anywhere so let’s start there. I don’t think 
I am safe anywhere but … ehm … if I were to choose, I’d say Lesotho” 
Researcher: “Quickly just touch on that why you don’t feel safe either in Lesotho 
or South Africa” 
Jane:” Because anyone can kill you anywhere, you know just because the law 
says you shouldn’t do it, doesn’t mean they won’t do it, just because there’s no 
law like in Lesotho doesn’t mean they won’t still do it, so I don’t feel safe 
anywhere within myself but its only until it’s like I don’t know shaken that I’m not 
safe that I start to feel unsafe so I’d have to say anywhere because you never 
safe just in general.” 
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Jane’s fear of violence is not confined to one space but rather that no matter what has 
been put in place to protect, abuse and discrimination still happens. As discussed 
previously, LGBTIQ individuals frequently face abuse and violence that causes them 
to conceal their sexual orientation or gender identity. Discrimination and harassment 
by security authorities, local community members and other asylum-seekers or 
refugees is common. The effect of these experiences may have important and long-
lasting consequences for mental health (Hogg et al., 2020).  
LGBTIQ people who endure sexual assault may face the added difficulty of an 
enhanced sense of insecurity related to their sexual orientation or gender identity. This 
form of hate crime can also cause anxiety and distress for LGBT people to conceal 
their sexual orientation or gender identity as a way of defending themselves from 
abuse and thereby further worsen their mental state (Davies & Rogers, 2006). 
3.3.2.2 Coming to terms with their sexual identity within the educational setting 
Public and social media have become more aware of sexual identity and gender-
based violence against adolescents, their needs, and the challenges they face in 
schools and cultures (Kosciw et al., 2016). Sexual minorities and gender-expansive 
youth face the daunting developmental difficulties of puberty with an additional chance 
of tackling structural inequality (Marszalek & Logan, 2014). These young people will 
be subject to bullying and non-inclusive education material that may lead to serious 
mental health problems.  
In this chapter, participants reported that coming to this institution provided them with 
a safe space to discuss, affirm and solidify their sexual identity without fear of rejection 
or repercussions. 
Janice recalls that coming to this institution gave her an opportunity to explore her 
sexuality, an opportunity she did not have back home in Kenya. 
“First, I think there was room to think about this here, I think even the diversity 
on campus we always talking about went beyond the nationality’s diversities 
and sexualities which is something I haven’t been exposed to either back 
home.”  
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As mentioned earlier, John came out to himself at the age of 13, but felt that, because 
of the compulsory heteronormativity imposed in Tunisia’s society and schools, he was 
going to be dismissed, excluded and threatened for failure to conform. He expressed 
that his experience in this institution, allowed him to communicate his true personality 
without the ramifications he may have had back home. 
“I think one thing that really helped me is our OMANG class. So it’s an identity 
class that we when we come to this identity class, we talked about different 
aspects of our identities, one of which one of which is sexuality. And I 
remembered I cried a lot during that class with my teacher. And I just came up 
to him and I was like, I’m gay. And this was the first time that I came out to an 
adult, you know, but just knowing that this place allows you to express your 
identity in different ways, made me just be myself more than I was in Tunisia, I 
guess, but not to say that in Tunisia.”  
A supportive environment for LGBTIQ individuals is crucial because, while the social 
atmosphere of every school is complicated enough, they have additional obstacles to 
address. Discrimination against LGBTIQ students is a very real issue for teachers, and 
even though students have come a long way, they can still be disrespectful to those 
they see as different (Lynch, 2016). Therefore teachers are often the ones who can 
encourage or discourage negative conflicts amongst students and mediate any issues 
that may arise. 
Lerato’s schooling experience unveiled the impact school’s positioning has on LGBTIQ 
individuals’ schooling experience. She discussed the impact of how a teacher’s 
position on sexuality informs the classroom setting.  
“So I went to a local system school where it was weird cos it was kinda elite 
uhm private still local system school so obviously the teachers were like that is, 
what the hell is that? Like you don’t speak of the community a boy is like a girl, 
stuff like that, so yeah we had religious classes where …” 
Researcher: “Do you think that’s what informed the teacher? When she said, 
that boys don’t go with boys and girls don’t go with girls? 
Lerato: “I would say maybe a little; maybe the school but also just the generation 
of teachers. It’s so unheard of its so like – that is disgusting – your or you are 
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mentally ill if you like do those things; it’s like a sickness; it’s not like a normal 
thing that you do, so yeah.” 
Although most learners who perceive themselves as heterosexual have the support of 
the dominant sexual culture inside and outside of school, for those who classify 
themselves as homosexual or bisexual, the message is that homosexuality is 
something to be concealed and kept separate from teaching, studying and ordinary 
school life (Francis, 2012). 
In a study by Francis (2012), the majority of the teachers were unable to articulate the 
words ‘lesbian,’ ‘bisexual’ or ‘homosexual’. Their non-use of these terms leads to 
rendering homosexual, gay and transgender identities invisible within the school and 
legitimises involuntary heterosexuality and xenophobia.  
3.3.2.3 The psychological impact on navigating between the two countries and the 
kind of needs they may have because of the two social realities 
As mentioned above, all participants come from countries where sexual diversity is not 
only banned, but they can face legal charges such as imprisonment. When these 
LGBTIQ youth are in their home countries of Africa, they are in constant fear of 
rejection, abuse, alienation and discrimination. These experiences lead to mental 
health challenges for the individual. The cause of higher incidences of disorders in 
LGBTIQ people is because stigma, racism and oppression create a negative social 
atmosphere that can lead to mental health issues for individuals belonging to 
stigmatised minority groups (Meyer, 2013). 
In this study, the participants indicated that the first time they truly experienced an 
inclusive environment was in South Africa. They also remarked that it was here that 
they found different forms of therapy that helped them explore, investigate and 
possibly overcome the struggles they encountered back home. 
As previously mentioned, South Africa is the only African nation (although not without 
its challenges) that recognises and supports the LGBTIQ community. As these 
students enrolled at the college, they experienced an environment of inclusivity that is 
relatively free from discrimination based on sexual identity. It is here that these 
participants found a space where they could share their true selves without any 
negative consequences. The challenge then emerged when they had to go back home 
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to confront the traditional compulsory heteronormativity. The frequent travel between 
the home country and the host country for school breaks had an impact on the quality 
of their mental health. The navigating between ‘freedom’ and suppression has been 
psychologically eroding.  
When Tina was asked if she felt as though she had to code-switch from being able to 
express her sexual orientation in the host country and then going back home, she 
responded by saying: 
“Like I know others I went to the States with other friends who are also gay and 
the switch back to home had a psychological impact on them, and back home 
for them was way harder and it had such a psychologic draw on them but, for 
me, I think it wasn’t the case because like I told you I’m BI. I don’t date and 
these things are not a very prominent aspect of my daily life, so it was easy for 
me to just not tell anyone. I just told my best friend who also came out to me, 
‘Mike*,’ I told him, ‘Hey, I think I’m gay’, that’s pretty much it. I think it’s a 
privilege as well I don’t have to worry much about it.” 
Tina’s choice to not express her sexual orientation was based on the assumption that 
her parents would not accept it because they equated it to an illness.  
In the language of modern homosexual society, those that conceal their sexual 
orientation are referred to as either ‘closeted’ or ‘in the closet’. The admission of one’s 
orientation is referred to as coming out (Drescher, Byne, & Stein, 2004), 
Closeted individuals (non-disclosed sexual orientations) frequently cannot 
acknowledge to themselves, let alone to others, their sexual feelings, thoughts, 
attractions and fantasies. Tina’s sexual orientation would not be accepted by her 
parents and so she had decided that it must be kept out of conscious awareness and 
not be integrated into her public persona. The act of ‘keeping out’ her sexual 
orientation from her parents is a psychological form of dissociation.  
Dissociation is a disconnection from events and states that are normally 
interconnected. One form of dissociation is depersonalisation – the sensation that one 
is not in one’s own body and is detached from one’s sense of self (Drescher, 2004). 
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However, subjective states of dissociation may result from trauma or the prevention of 
future trauma. All in all, dissociation may be assumed to be a psychological defensive 
mechanism (Wright, 2020). This dissociation means that a person is mentally 
detached from their healthy sense of self and the world, and this will shield them from 
potential trauma (Wright, 2020). This is clear in the case of Tina, where she has 
protected her true self as a defensive mechanism. 
Their homosexuality is so immoral that it must be kept out of overt consciousness and 
cannot be introduced into their public personality. As a consequence, these emotions 
have to be isolated from themselves and shielded from others. 
Tina goes on further to say that her parents believe that it is a form of: 
“divergence, something wrong happened; a typical thing; something happened 
when they were growing up which altered the normal.” 
The normal being heterosexual and the abnormal being homosexual. Her parents see 
homosexuality through the eyes of religiosity.  
“I told them I went to Pride, they saw my pictures, and they said ok you do you, 
but they still said this is wrong; it isn’t the right thing. They feel sorry, there is a 
sense of pity, but this is something between them and God. They say ‘We pray 
God forgives them. We still feel very sorry for them’ because they still believe 
it’s an illness.” 
The belief that “we pray God forgives them” is once again an act of religiosity. Her 
parents hold to the idea that belonging to a faith community in itself changes the social 
standards of individuals, so people have more interaction with others who belong to 
the same community, and the group members are urged to conform to the norms and 
beliefs of that community (Janssen & Scheepers, 2018). 
Tina: ‘I think it was more of an emotional process, maybe mental and emotional 
are intertwined. I think they are. I’m thinking it’s more emotional.” 
Tina’s concern is that her parents will not accept her sexual identity, which means they 
will not accept her. She prefers to deal privately with that aspect of her life. But, hiding 
this truth has a direct effect on her mental health. She was unable to elaborate more 
on the impact it had on her mentally. 
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“So when you are here in South Africa, because you obviously go home for 
December break and sometimes the March holidays, how do you switch over? 
Because here, like you described, you are able to be expressive but when you 
go home there’s almost like a code that switches, tell me about that.” 
Susan:” It’s funny you bring this up now. I was speaking to a few of my friends 
about the role clothing plays as expression, especially expression on sexuality. 
When I go back home, I do not feel forced because no one holds a gun to my 
head, but then I do feel a lot more pressure to dress more effeminately. I’d wear 
a midriff to show my waist, I’d wear tight fitting things, but like my most 
comfortable attire are things that don’t hold me. It’s so strange because there 
are ways in which I put myself back in that box as well, and it doesn’t become 
any easier because I have friends from home that say, ‘Oh you dressing more 
boyishly’, and it isn’t even that boyish because I don’t wear a skirt. I don’t want 
to wear tight things, I don’t want to wear shorts, I’m wearing pants just pants. 
So you dressing more boyishly so that thing of ‘Oh I’ve noticed you doing this 
thing’; ‘Oh you’ve changed the way you are’. It doesn’t really help but it makes 
me realise the extent to which I do code-switch when I go back home. Oh,Susan 
is becoming this type of person and coming here (institution) and something I 
want to do once I graduate is to show up dressed this way because this is how 
I am comfortable.” 
The code-switching referred to here is once again the forced gender roles placed on 
people. These gender roles are perpetuated by the heteronormative societal 
expectations and stereotypes and are reinforced by the production of acceptable 
gendered behaviour; i.e. Susan’s above-mentioned experience (Ellemers, 2018).  
The comment, “oh, you dressing more boyishly” draws us into these stereotypes, 
which can be viewed as prejudicial and discriminatory. These comments have 
previously been the influence for Susan to feel  
“a lot more pressure to dress more effeminately. I’d wear a midriff to show my 
waist, I’d wear tight fitting things”. 
The above interactions speak not only of the developed perception of gender and the 
presence of the conventional gender role of conformity and heterosexuality in culture, 
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but also of the effect that racism, stigma and discrimination have on culture (Rees-
Turyn et al., 2008). These exclusionary devices create a hostile and traumatic social 
atmosphere that ultimately triggers mental health issues such as depression, anxiety, 
and suicidal behaviour (Meyer, 2013) which arise out of the relentless need to 
‘perform’ according to the standards defined by compulsory heteronormativity. This 
general form also reflects the phenomenological sense of stress that applies to 
physical, behavioural, or emotional tension, or stress (Frost, Kertzner, Meyer, & 
Stirratt, 2009). 
When John arrived at this college, he had arrived with mental and emotional 
challenges because of the stress of living in a country where being gay is against the 
law. He was searching for support in the Wellness Department, and from there, he 
discovered a space where he could discuss his previous traumas in a safe and secure 
room. 
“Okay? So I came to this institution, because I mean, all these realisations 
about my country only happened when I left the country. That’s why I was 
referred to this institution actually. Tunisia, I’ve never been to therapy. I mean, 
I’ve always suffered with, I don’t know what to term it or label it. I was not feeling 
comfortable with my own thoughts, you know. So when I came to this institution, 
I found the wellness department. And I think when I came into the wellness 
department, it wasn’t for my homosexuality or homosexual identity. It was more 
for other things, you know, but then, as time passed, I found out that my identity 
as a homosexual really impacted me in different ways.” 
The struggles and traumas that John encountered were part of the clear and reliable 
data that suggests that global mental health issues loom large among LGBTIQ youth, 
and comparable findings are seen for a limited number of studies that use diagnostic 
tests to assess mental health. There are tentative but clear signs among sexual 
minorities that bisexual young people are among those at greater risk for mental health 
issues (Russell & Fish, 2016). John was able to find a space where he could work 
through the emotional challenges he faced and learn tools that would help him in the 
future. 
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Many other LGBTIQ individuals find therapy in different forms, one outside of a therapy 
room. Jane interestingly used a social media platform, Twitter to connect with other 
LGBTIQ individuals where they talked, discussed similar issues and gave advice. 
Researcher: “Did you ever go to therapy to discuss anything to do with your 
sexuality?” 
Participant: “No, you just post it on twitter and you move on.” 
Researcher: “Ok, so that’s your therapy, that’s the tool you rely on.” 
Researcher: “And so you rely on what others are saying on Twitter.” 
Participant: “Yes, because there are so many other people that share the same 
experience especially within my circle. My friends here are always saying they 
have never heard of me talking about a heterosexual friend within my circle, so 
for me, it’s like everyone that is in my space with that preachy, preachy, 
preachy, so we share the same sentiments.” 
It is evident that Jane had found a space where she could express her true self and 
identity and be part of a community that supported, encouraged and welcomed her 
way of thinking. Feeling part of the LGBT culture has a positive effect on mental health, 
social wellbeing and quality of life. 
A study by Humphry (2012) found that many participants experience a ‘intangible’ 
bond with other gay, homosexual, bisexual or trans individuals who are believed to 
have been through similar experiences and to be able to offer mutual encouragement 
or understanding. Participants discussed not wanting to ‘regulate’ their acts, with many 
talking about the desire to feel ‘safe’ and free to show their partner physical affection, 
for example, which some felt was acceptable only in front of other LGBTIQ people or 
in ‘LGBTIQ spaces’ such as the commercial scene.  
3.5 CHAPTER SUMMARY 
This chapter explored the sexuality experiences of LGBTIQ college students in their 
home and host country. This study was guided by three critical research questions:  
• What are the sexuality experiences in South Africa of LGBTIQ college students in 
their African and home countries? 
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• What are the sexuality experiences of LGBTIQ college students when they are in 
their African home country? 
• What are the needs of LGBTIQ college students when navigating between their 
African home and host country?  
Rejection and discrimination against LGBTIQ persons in African states is apparent in 
the results of this study. This has led to emotional, physical and psychological distress. 
Moreover, social exclusion and prejudice of classmates, the school climate and culture 
have resulted in toxic feelings and harmful psychological effects, such as low self-
esteem, anxiety and suicidal ideation. 
The home and school settings in their home country were a source of immeasurable 
torment and trauma for people who identified themselves as LGBTIQ, as they were in 
these places, where they had to actively avoid threats from their communities. The 
compulsory heteronormativity framework was helpful in measuring how social 
narratives are used to eliminate LGBTIQ youth and in recognising how evolving 
rhetoric will significantly alleviate the psychological and social stress that LGBTIQ 
individuals experience on a daily basis in their home countries. 
The final chapter provides a summary of the study. It demonstrates how the study 
answered both the main and secondary questions. The limitations and 
recommendations of the study are also discussed.  
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CHAPTER 4  
SUMMARY, CONCLUSIONS AND RECOMMENDATIONS  
4.1 INTRODUCTION  
The final chapter of this study summarises the study, draws conclusions and makes 
recommendations to the stakeholders. The purpose for conducting this study was to 
explore the sexuality experiences of LGBTIQ college students in their African home 
and host country.  
This study looked at African LGBTIQ college youth, while navigating their learning and 
social environments in a South African college in an attempt to explore what their 
sexuality experiences have been. Through the use of a qualitative approach described 
in Chapter 3, I collected data from participants who identified a historical narrative as 
LGBTIQ. Bezuidenhout and Cronje’s approach (2014) was then used to evaluate the 
data gathered from six face-to-face interviews in order to accomplish the goals of the 
analysis. 
Three fundamental questions, one main research question and two secondary 
research questions, guided this study.  
Main Research Question 
The main research question that guided this study was: 
• What are the sexuality experiences of LGBTIQ students in their host and home 
country? 
Secondary Research Questions 
The secondary questions were: 
• What are the sexuality experiences in South Africa of LGBTIQ college students in 
their African and home countries? 
• What are the sexuality experiences of LGBTIQ college students when they are in 
their African home country? 
• What are the needs of LGBTIQ college students when navigating between their 
home and host countries?  
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Therefore, this chapter indicates whether or not the results of the study have met these 
objectives.  
4.2 SUMMARY OF THE FINDINGS AND CONCLUSIONS  
Despite a growing body of literature regarding LGBTIQ identity issues within the 
African context (Devji, 2016; Msibi, 2011; Parent et al., 2013), significant gaps 
continue to exist. Gevisser (2010) referred to homosexuality as the ‘battle for the soul’ 
in Africa. He claimed that nuanced anxieties are at stake in the surge of homophobia 
that is now spreading through the continent.  
Regrettably, the silence is deafening, as the literature takes little interest in the 
perspectives of young people identifying themselves as LGBTIQ in the context of 
African schools and society. As a result, LGBTIQ African youth have been overlooked 
within the context of education and the wider African continent (Butler & Astbury, 2005; 
Chappell, 2019).  
The study showed that African college youth identifying as LGBTIQ, are 
disproportionately marginalised and restricted in their ability to navigate their academic 
and social environments during their school years within their home countries because 
of repressive and dissonant perceptions and responses to non-heterosexuality. 
The findings highlighted the institutionalisation of compulsory heteronormativity within 
the laws, penal codes, policy makers, curriculum content and infrastructure of African 
colleges and schools. 
In comparison to heterosexual students in Africa, LGBTIQ students have been 
deprived of access to complex sexual information for a number of reasons. It is illegal 
to participate in same-sex gay sex in 38 of the 53 African states. Countries such as 
Nigeria, Malawi, Senegal and, most recently, Uganda have extended the harshest 
punishment to individuals convicted of same-sex relations (Blandy, 2010; de Greef, 
2019). Penalties used to discriminate against individuals who are engaged in same-
sex relationships in Africa are largely the result of anti-sodomy laws that have been in 
effect since the colonial era, when colonial authorities were eager to regulate sexuality. 
These laws remain largely unchanged in post-colonial Africa today (Izugbara et al., 
2020; Msibi, 2011).  
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Secondly, a 2019 Study on Comprehensive Sexual Education (CSE) in Sub-Saharan 
Africa, a joint project by the Forum for African Women Educationalists and the African 
Population and Health Research Centre, found that most countries lack mechanisms 
for tracking and assessing CSE initiatives and do not include teenagers as 
stakeholders in the creation of the programmes. Worse still, the CSE study suggested 
that social taboos common in many African countries bar such subjects such as 
abortion, homosexuality, and masturbation from the classroom entirely. 
4.3 SUMMARY OF THE EMPIRICAL INVESTIGATION  
4.3.1 What Are the Sexuality Experiences of LGBTIQ Students in Their Host and 
Home Countries? 
The sexuality experiences of LGBTIQ students in their host and home countries were 
influenced by a combination of factors, namely; compulsory heteronormativity in their 
African homes and societies, the policies and laws that regulate homosexuality in their 
home countries, and the sexual diversity catered for by the South African Constitution. 
Emerging research on gender and sexuality in Africa has shown that schools and 
societies produce set, cisgendered and compulsory heteronormative categories 
through laws, policies, curricula, pedagogy, ethos, and materials such as textbooks 
(Brown & Diale, 2017; DePalma & Francis, 2014; Francis, 2017; Msibi, 2016). 
Individuals who deviate from compulsory cisgender bodies have been exposed to 
abuse, bigotry, alienation, rejection and neglect (Bhana, 2014; Francis, 2017; Msibi, 
2012). In the light of all these social matrices of the body in relation to identification, 
culture, behaviour and affiliation, the purpose of this study was to explore how students 
encountered their sexuality in their home country and host country.  
The findings of this study have shown that the majority of African states are still 
reluctant to enact laws that will validate and defend variations in sexual orientation 
and gender expressions. This illustrates applied legislation and practices in 
communities and schools that control sexuality and, in essence, oppose anyone who 
identifies as LGBTIQ.  
4.3.1.1 Experiences of sexual identity within the family context 
The experiences of the participants in this research have indicated that their sexual 
identity in relation to their family context is centred on religious values and affiliations. 
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Participants explored how their families thought of sex and sexual identity through the 
lenses of their faith. This lens also constructs diverse sexual orientations as immoral 
and not from God. As a result, some participants have opted not to pursue their religion 
any further as it goes against their own sexual identity. 
Subsequently, religion often isolated the participants from their families. This drove 
them to ignore or cover up a part of them, which may be perceived to be the foundation 
of their identity. Moreover, the anxiety of the participants is compounded by religiosity, 
which tends to be one of the main socialising determinants of the rejection of 
homosexuality and disclosure. (Adamczyk, 2017, Adamczyk & Pitt, 2009; Jäckle & 
Wenzelburger, 2015; Janssen & Lubbers, 2016; Rowatt et al., 2006). 
4.3.1.2 Experiences of sexual identity within the friends context. 
The institutionalisation of schools is based on a compulsory heteronormative system. 
The system teaches sex and partnership as heteronormative genetics, male plus 
female results in sex. For this purpose, schools serve as arenas for policing the ideal 
gendered behaviours, and also function as environments for discussing non-normative 
behaviour (Okanlawon, 2019). Students are subjected to gender stereotypes by the 
initiation of socialisation. In the case of these participants, they come from African 
states where non-heterosexuality is a crime and hence their identity cannot be 
expressed in public in fear of legal repercussions.  
In this study, the participants indicated that when they disclosed their non-
heterosexuality to their friends at home, they faced both recognition and disapproval 
from their peers. Forced compulsory heteronormativity was apparent in this social 
context. These participants experienced both biphobia and overt homophobia. 
Responses about their sexual preference were met with uninformed remarks such as 
that sexual orientation was a transition from which they would inevitably ‘recover’.  
4.3.1.3 Experience of sexual identity within the wider community 
As in the previous section, the views of sexual orientation in the wider community are 
influenced by police conduct that perpetuates inequality on the grounds of dominant 
heteronormative culture within their home country, based on legislation, regulations, 
criminal codes and corresponding social narratives.  
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As discussed above, compulsory heteronormativity essentially separates individuals 
into two different categories: homo and hetero, and specifically promotes 
heterosexuality. This culture and social pattern is one of the driving forces of 
compulsory heteronormativity in cultural organisations, i.e. churches and schools. In 
this study, participants had unpleasant and adverse encounters with both of these 
driving forces in terms of values and reactions. As a result, the participants found that 
they had committed to compulsory heteronormativity standards in their respective 
countries in order to prevent intolerance, violence and marginalisation. 
4.3.1.4 The influence of South Africa’s constitution on the LGBTIQ community 
As previously discussed, LGBTIQ people in South Africa have the same rights as their 
hegemonic heterosexual counterparts (Pushparagavan, 2020). However, when these 
students arrive in South Africa, they bring with them forced notions, values and 
compulsory heteronormativity that exists in their African home.  
According to the findings, the majority of participants felt that South Africa is a 
welcoming and protective place for LGBTIQ individuals. Ironically, one participant 
expressed that the first exposure to homophobia she had encountered was not in her 
home country, but in South Africa. However, the participants felt embraced because 
of their sexual identity and that they were encouraged to freely express themselves 
with the help of the institution, something they could not do at home. 
4.3.1.5 How do they cope with their wellbeing? 
In this study, the participants indicated that the first time they had truly experienced an 
inclusive environment was in South Africa. They also remarked that it was here that 
they could find different forms of therapy that helped them explore, investigate and 
possibly overcome the struggles they encountered back home. They were exposed to 
a variety of support structures such as an LGBTIQ support group, friends and a 
Wellness Department. These structures allowed them to decide how they wanted to 
confront or explore certain aspects of their sexual identity in a safe space. Some chose 
to go to therapy and others found therapy in the like-minded friendships they 
established on campus. Having an environment that affirmed, celebrated and 
supported who they are eliminated the constant fear of rejection, abuse, alienation and 
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discrimination that they experienced back home. These experiences led to an 
improvement in their overall mental health.  
4.3.2 What Are the Needs of LGBTIQ College Students Who Are Navigating Between 
Their African Home and Host Country?  
From the findings of the study, individuals who identify as LGBTIQ have needs that 
can be assisted within different settings. The findings of this study indicated that the 
main need of the LGBTIQ individuals is the inclusion of diverse sexualities in their 
countries’ laws which will trickle down into policies, school curriculum and the wider 
community. This is a context that they do not have control over. For this reason, they 
need to be supported to build strong levels of resilience to navigate the repressive 
environments when they leave permanently for their home countries. More so, they 
will have to maintain the cross continental friendships as a space to confide in and get 
support. There is a need for mental health professionals to be available to LGBTIQ 
individuals who need to discuss the impact compulsory heteronormativity has had on 
their mental health. 
4.3.3 What Do LGBITQ Students Learn About Sexuality in School?  
The findings of the study reveal that the sexual education of African LGBTIQ students 
was of a compulsory heterosexuality type. As a result, they were exposed only to 
heteronormative gender roles, attitudes and relationships. Clearly, these learners did 
not receive any integrated sexual education, and most of what they knew about 
LGBTIQ came from international media, i.e. TV, social media.  
4.4 CRITICAL REFLECTIONS AND RECOMMENDATIONS  
According to Enslin (2014), limitations can be defined as constraints or conditions in a 
research study beyond the researcher’s control, such as time, finance and access to 
information. The drawbacks of this study were as follows:  
• This research was limited in nature, as only six participants with LGBTIQ identities 
were interviewed. Thus, the narratives of this research cannot be extended beyond 
the experiences of the participants. 
• In addition, communication differences may have emerged between the researcher 
and participants, who were from other African countries where English may not be 
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a first or second language, but I tried to structure questions in a way that would be 
easier to interpret or convey.  
• In addition, some of the participants did not understand the questions, which meant 
that they gave unrelated answers and, at times, did not respond to the questions.  
• In the same way, the interview methods varied from interview to interview; since I 
had to respond to the context and background of each person and try to tailor the 
questions so that they could be answered and not replicated. Some interviews 
were longer than others and included more detail. 
4.5 STRENGTHS AND CONTRIBUTIONS OF THE STUDY  
While this research has minor limitations, it also has strengths that are worth noting. 
Having the participants live on campus made it easy to schedule and conduct 
interviews. The data showed that I acquired in-depth perspective and information from 
all participants about their social and learning environments in their home country and 
host country in Africa. In comparison, the strengths and contributions of the study have 
been demonstrated in the effects of the study on the participant and the influence of 
the study on me personally.  
4.5.1 The Impact of the Study on the Participants  
The topic of the study confirmed the identity of each of the participants, as the 
presence of LGBTIQ people in Africa has traditionally been a controversial issue that 
is protected by legislation and regulations in order to get rid of ‘racist’ values and 
traditions. This legislation aims to regulate the education, home and social conditions 
by compulsory heteronormativity. Therefore, as they were met and the research was 
explained to them, it instilled a sense of value within them and made them feel visible. 
Similarly, the research inspired participants as they were made conscious that their 
insights and information would be used to support other LGBTIQ individuals in Africa. 
This provided the participants with the opportunity to be heard, advocate for change 
and fight for the respect and rights of their civil community. Participants agreed that 
their responsibility was to be role models for different sexual orientations and gender 
norms, and also hoped that their commitment to this research would bring about the 
reform needed to make African states more accepting of LGBTIQ persons. 
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4.5.2 The Impact of the Study on the Researcher  
Conducting the study with LGBTIQ youth from different African states had a significant 
impact on my view of the African continent as well as its history. Prior to conducting 
the study, my knowledge and understanding of LGBTIQ issues within the African 
context was almost non-existent. I have always been sheltered under the South 
African Constitution’s attempts to protect all. I have only known LGBTIQ youth who 
were free to express themselves. As a cis-gendered heterosexual female, I was not 
exposed to the discrimination and marginalisation experienced by my participants. 
Despite my western upbringing and schooling, I have always been very open-minded 
and able to embrace others that represent fluid sexualities and gender expressions. 
Likewise, my brother is a self-identified gay man and my family has always cherished 
and embraced him from the moment he disclosed his sexual orientation. I have always 
had a strong interest in the LGBTIQ community, and so the notion of studying the 
experiences and the path they have been through to discover and articulate their true 
selves has always been significant. 
On the basis of my own values and my professional experience, social justice is a 
principle that I firmly defend, in addition to respect for individual diversity, freedom of 
speech, the right to equity and dignity. 
4.6 RECOMMENDATIONS FOR THIS STUDY  
From the above-mentioned discussions and review of results, it is clear that changes 
need to be made to laws, policies, structures and beliefs systems in order to raise 
awareness about and incorporate LGBTIQ identities in the learning and social 
environments of the community. Looking at the historical context of LGBTIQ identities 
in Africa, it has been seen that diverse sexual identities of gender are routinely made 
invisible and marginalised within the family, social and educational setting. To ensure 
that LGBTIQ youth are encouraged to express and discuss their varied identity and 
gender identities during their school years, I recommend the following: 
• First, it is proposed that the Department of Basic Education should upgrade the 
CSE curriculum in Sub-Saharan Africa to incorporate diverse sexual knowledge 
and LGBTIQ identities as a topic to be addressed in the teaching of sexual 
education in both mainstream and specialised educational institutions. Guidelines 
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should be drawn up to educate teachers about what is expected and should be 
incorporated in the instruction of marginalised LGBTIQ identities in the classroom.  
• Second, personal advocacy. African campaigners are increasingly using individual 
testimonies to record human rights violations and to share their own stories, as well 
as to offer their own proof of the negative impact of criminalisation policies on 
states, domestic and international human rights systems and the general public. 
• Last, it is clear that the advocacy of LGBTI rights faces a particular range of 
obstacles. If and by whom such activism is undertaken is of critical significance. 
Visible and civic activism is the most acceptable, but it can sometimes be harmful. 
Challenging the statutes that criminalise same-sex activity is technically the most 
straightforward path to decriminalisation, but, in practice, it is not necessarily the 
easiest or most convenient approach. In particular, decisions on whether, when and 
how to contest criminal law specifically are of the utmost significance to avoid further 
criminalisation, aggressive retaliation, or both (Amnesty International, 2018) 
It is important to point out that students from African countries who identify with non-
heterosexual identities are more likely to return to the home countries for holidays and 
permanently at the end of their studies. Mental health services should provide a 
continuous support system for their duration of their studies in South Africa. 
Psychological services should be proactive in building programmes to develop notions 
of internal resilience and strategies to navigate repressive environments that 
compromise wellbeing. Affirmation, support and care should be introduced 
systemically throughout the institutional practices so that LBGTIQ students can 
constantly experience protection and inclusion.  
4.7 RECOMMENDATIONS FOR FUTURE RESEARCH  
• Based on the findings of the study, future research may look into the role of mental 
healthcare workers in supporting LGBTIQ individuals and possibly mitigating 
suicide attempts and depression.  
• Future research may explore the coping strategies used by LGBTIQ individuals to 
assist them in navigating hostile environments better.  
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• Advocating for those who cannot by law advocate for themselves in protecting their 
right to express their sexual identity. 
• Future research can research the same phenomenon on a broader scale but 
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APPENDIX C: INTERVIEW GUIDE 
RESEARCH INTERVIEW GUIDE 
Sexuality Experiences of LGBTIQ college Students in Their African Home And Host 
Country 
Researcher: Stacey-Lee Watson 
Supervisor: Professor Anthony Brown 
Background or demographic: 
1. What is your name? 
2. What is gender? 
3. Where do you originate from? 
4. Is it urban or rural? 
5. What language(s) do you speak? 
6. Where do you currently live? 
7. Is it urban or rural? 
8. Do you affiliate yourself with any religion? If so, which one? 
9. What is your occupation? 
10. When you are in your home country, who do you live with? Or do you live on your 
own? 
11. What do your parents do for a living? 
12. Do you have siblings? How many? How old are they? 
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13. What is your sexual orientation? 
14. What is your country’s view on anything related to LGBTIQ?  
Behaviours or experiences: 
1. How do young people in your home country speak about sexuality? 
2. How is your sexuality perceived in your home country? 
3. What impact has that had on you as a LGBTIQ? 
4. How did you experience sexuality when growing up? 
5. When did you discover your sexual orientation? 
6. Where you able to share it with anyone?  
7. What were you most concerned about when you shared? 
8. How did they react or respond? 
9. What emotional/psychological impact did their response have on you? 
10. How did you deal with the impact? 
11. Do you have a partner?  
12. Are you able to go out in public with them in your home country? If no, why? 
13. How does it feel knowing that you cannot fully express your relationship publicly?  
14. Have you ever witnessed or been part of an act of violence or discrimination 
based on sexual identity?  
15. Tell me about that experience. 
16. How have these experiences shaped you? 
17. How much do you think religion plays in the criminalisation/discrimination of the 
LGBTIQ community? 
18. How have you learnt to cope or deal with the emotional impact that these 
experiences have had on you? 
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19. Have you sought out some type of therapy? If yes, describe the type of therapy. 
20. Has therapy helped you to overcome the emotional impact it has had on you? 
21. Coming to ALA, in South Africa how do you experience sexuality versus back 
home? 
22. Why is it different? 
23. What are the major differences? 
24. What experiences of “acceptance” have you had here? 
25. How do you feel when you go back home after being in an open society? Do you 
feel as though you have to switch off that part of you? 
26. What is your hope for the future of all LGBTIQ individuals in Africa?  
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APPENDIX D: TRANSCRIPT 
SEXUALITY EXPERIENCES OF LGBTIQ COLLEGE STUDENTS IN THEIR 
AFRICAN HOME AND HOST COUNTRIES 
Researcher: Stacey-Lee Watson 
Supervisor: Professor Anthony Brown 
University of Johannesburg 
 





24th May 2020 N/A Participant Female Queer 18 
 Stacey-Lee 
Watson 
Researcher Female Heterosexual 30 
 Professor 
Brown 
Researcher Male Gay  
 
1. Researcher: My supervisor Professor Anthony Brown I have sent you the stuff 
about the consent as well as the questions so I don’t know before we click record 
there if you give us permission to do video and audio… or which one do you prefer?  
2. Participant: I am fine with video and Audio 
3. Researcher: So that one is you.. 
4. Professor Brown: not very clear he is asking who is the participant? 
5. Researcher: Oh please introduce yourself. 
6. Participant: Oh my name is Susan  
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7. Professor Brown: Susan ok Susan the video and audio is basically for research 
purposes 
8. Participant: Ja  
9. Professor Brown: it will not be shared with anybody else and the information that 
is  this conversation will remain between myself and Stacey who is the researcher, 
but anytime when you feel uncomfortable about this interview you are most happy 
to leave the room at any time where it’s too overwhelming. There will be ehh 
therapy reached services arranged by Stacey and so if the need arises at any time 
that you want to speak to about your interview and whatever has been generated 
from this that could cause any emotional difficulties or any other discomfort you are 
most happy to disclose that to Stacey and she will make an appointment for you. 
10. Participant: Ok 
11. Professor Brown: 
You answer what you feel is comfortable in this interview and as I said this interview 
the recording hereof will only be shared between Stacey and I whenever she is 
making reference to whatever you share in this interview a pseudo name will be 
used and will remain with a pseudo name is a pseudo name is an alternative name 
so that we can protect your identity, 
12. Participant: alright  
13. Professor: so that way you can feel most comfortable in sharing knowing whatever 
identity you have disclosed will be protected and you are safe within this space and 
that is what you are signing at the moment.. I just wanted to clarify this so that you 
know what you are signing. 
14. Researcher: And that also what I said in the email so it’s great that we are just 
reiterating that. 
15. Participant: Yeh no problem 
16. Professor Brown: Stacey are you recording?  
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17. Researcher: Ja Yes I am doing voice memo on my phone and then also Zoom so 
if this goes over 45 minutes you would just have log in on with the same id. 
18. Researcher: here you quickly you can just say Audio and Video 
19. Participant: Oh ok audio and video 
20. Researcher: and we won’t need photographs so you can leave that out 
21. Participant: Oh ok 
22. Participant: and then I Sign 
23. Researcher: then I sign below you 
24. Researcher: Ok I am so grateful that you are agreeing to participate in my study 
25. Participant: Thank you I am very glad to be here. 
26. Researcher: Okay Susan, I am very excited to have you in my study you know I 
have been very fond of you the last year 
27. Participant: Thank you 
28. Researcher: Ok so I am going to ask you a little a few background questions, 
Professor Brown will just interject where he feels the question can be asked 
different or more effectively he will just interject at that point. 
29. Participant: Ok 
30. Researcher: Ok so I am going to ask you a few questions and you are obviously 
going to respond to them. Ok So What is your name? 
31. Participant: Susan ?? 
32. Researcher: What is … What gender do you identify with? 
33. Participant: I identify as a female 
34. Researcher: What sexual orientation do I identify with? 
35. Participant: Previously bisexual, currently queer 
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36. Researcher: Ok, is there a reason what what was the?? 
37. Participant: Prompted the switch? The label bisexual felt very boxing eh and ja it 
felt just as boxing as heterosexuality did, so I prefer the term queer because it 
allows me to simply allow myself to experience my sexuality as it comes when it 
comes, so it felt it was the most freeing term that I felt I could identify with. 
38. Researcher: OK so when you say its freeing it means there is no specific label on, 
so like bisexuality speaks specifically between 
39. Participant: it must be a man it must be a woman 
40. Researcher: it must be a man it must be a woman …and queer leaves you to 
explore other avenues 
41. Participant: Ja like it would also not entirely eliminate being with a man but not 
entirely enforce that I have to be with a woman or it could be it just allows it to be 
a lot more free in my opinion so it would be whoever I would get attracted to 
whoever who appeals or I feel more free to allow explore myself to explore  
42. Researcher: Ok Which country do you originate from? 
43. Participant: Kenya 
44. Researcher: Where in Kenya 
45. Participant: Nairobi Kenya 
46. Researcher: Where you come from is it urban or rural? 
47. Participant: Urban 
48. Researcher: Ok what languages do you speak. 
49. Participant: I speak Swahili and I speak English 
50. Researcher: Who do you currently live with when you go home? 
51. Participant: I live with my whole family my mom, dad and my sister 
52. Researcher: Where do you currently live now? 
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53. Participant: In Nairobi with them oh no now at (Institution) 
54. Researcher: Where? 
55. Participant: Johannesburg 
56. Researcher: South Africa 
57. Participant: Ja 
58. Researcher: Cool. What do you parents do for a living? 
59. Participant: My mom is a local governance advocate 
60. Researcher: ehhm 
61. Participant: So her work mainly focuses on making sure that the constitution is 
being followed by the government and that citizens are aware of their rights and 
what the government should be doing for them 
62. Researcher: ehhm 
63. Participant: My my dad works mainly in security, so he works a lot at the airport 
ensuring that cargo goes where it supposed to go 
64. Researcher: Ok so it’s very stressful jobs for both of them 
65. Participant: Ja ehhh 
66. Researcher: And your sister how old is she? 
67. Participant: My sister she is 23 now she is 23 ja she lives at home she is a musician 
and only recently committed to it full time she dropped out of college and now lives 
at home and is getting her footing in terms of what it means to be a musician. 
68. Researcher: What was she studying previously? 
69. Participant: Psychology 
70. Researcher: Oh wow 
71. Participant: she was studying psychology 
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72. Researcher: ok great now ehhm 
73. Professor Brown: Excuse me Stacey sorry could I just ask how old are you? 
74. Participant: I am 18 
75. Professor Brown: You 18? And so when has you know that or since when have 
you identified as bisexual? 
76. Participant: So since I was, eeh 2017, how old was I? Since I was just about 15 
just about to turn 15 
77. Researcher: and queer? 
78. Professor Brown: So, and then If I may use this term loosely, when did you turn 
this to then to a queer sexual identity?  
79. Participant: Uhm queer it was quite recent end of last year, so end of 2019. 
80. Professor Brown: Ok so that’s interesting so what will you say contributed to that 
81. Participant: To the shift? It was being at (INSTITUTION) and being in a space 
where we talked about sexuality more openly and it was specifically my friends 
being able to say ok there are many ways in which saying something particular 
already gives a lot of connotation and over summarises who I am there are many 
labels including like many other labels this specific label bisexual really began to 
disturb me last year and it was through conversations with my friends I was able to 
like understand why I was so uncomfortable with the term and why I felt more 
comfortable in the term queer. So it was a mix of my friends a mix of personal 
discomfort and the two being able to converse with each other and me feel more 
comfortable in the other.. Yeah 
82. Professor Brown: Amazing I think that is powerful, so when you were 15 did you 
live in South Africa or did you school in South Africa or did you live Kenya? 
83. Participant: I lived in Kenya 
84. Professor Brown: So you discovered your sexuality when you were in Kenya? 
85. Participant: Yes 
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86. Professor Brown: Ok and so did you disclose it? 
87. Participant: No 
88. Professor Brown: No, when did you start to embrace your sexuality? 
89. Participant: So I disclosed it first, I wrote it down because a lot of how I use to 
converse with myself was through writing.  
90. Professor Brown: Sorry 
91. Participant: Oh sorry the connection, ehm I wrote it down first at the end of 2015 
that was the first time I admitted it to myself and then from there the first time I 
disclosed it was eh I’d probably say early 2018 and the first person I told was my 
sister and then from there it just became who else can know and slowly allowing 
more people to know. The most daunting one was telling my mom ehm just before 
I came to (INSTITUTION) 
92. Researcher: Which was 2018 right? 
93. Participant: Yeah, mid-2018 I told my mom so I told her again because she didn’t 
think it was something that would stick so I told her again 2019 in February ehm 
when she came for parents’ weekend at (INSTITUTION). 
94. Professor Brown: Oh ok, Stacey 
95. Researcher: Ok so on that what is your countries view on anything related to 
LGBTIQ because I know with the consensus that they have included intersex in 
Kenya as a third gender, but what do they say about it? 
96. Participant: Ja 
97. Researcher: obviously as counting gender what do they say about it what is their 
view on it 
98. Participant: So in comparison to a lot of other African countries such as Nigeria, 
Sudan, Uganda and Tanzania it relatively more liberal but then there are still penal 
codes that are directed to the LGBTQ community the specific ones being penal 
code 162 and 165 both of which even though they are vague, ok one directly 
attacks ehm male on male sexual interactions and the other just vaguely says 
135 
 
anything outside of human nature like is what is considered illegal and is being 
used to oppress people in Kenya so in comparison to countries where you could 
get death penalty for it Kenya is liberal but then in terms of the societal view it’s not 
that accepting. 
99. Researcher: Ehhm 
100. Participant: But there is more conversation around it, so there are quite a 
number of nonprofit organisations that are trying to initiate those conversations and 
there’s are a number of queer artists coming out now speaking about it creating 
music videos about it but that is more in the urban areas then it is in the rural. 
101. Researcher: Is it that guy that wore a pink suit on the cover of something or a 
music video? 
102. Participant: I don’t know 
103. Researcher: I will send you the link, so interestingly enough the views are very 
specific to male on male 
104. Participant: Ehhm 
105. Researcher: Right they don’t speak specifically to female on female bisexuality 
so how do they manage that how do they deal with that when it’s a lesbian? 
106. Participant: female on female Ehhm 
107. Participant: So from what I know family is still isn’t accepting about it like if you 
come out as a lesbian in front of parents or to parents the reaction will usually be 
the same but in terms of societal and this is just for Nairobi because that’s all I 
know, ehm it’s not as daunting because the rhetoric or the image around lesbian 
like being lesbian isn’t as rough as it is for people who identify as gay, for example 
people who are gay if you even remotely suggest that you may be not fixed as a 
stereo typical heterosexual man 
108. Researcher: Patriarchal…. 




110. Researcher: So it’s not even identifying it its anywhere outside of what the norm 
is you receive backlash whereas with a female if you move away from what the 
stereo typical what a female should be in a patriarchal society, you not, you don’t 
receive as much back lash its only until you say I identify as and then people are 
like  
111. Participant : Don’t say that out loud like ja, I don’t personally know anyone 
whose.. I tell you what like my sister also identifies as queer and once she was 
beaten up at a club by the security guard focusing on other woman but usually for 
men it would be the people in the club ending up separating them or beating both 
of them up for her it was mainly the security so ja.. 
112. Researcher: So has your sister come out to your parents 
113. Participant: No 
114. Researcher: So you have come out, did you come to your dad as well? 
115. Participant: No I can’t 
116. Researcher: Why, what is your fear in coming out to your father? 
117. Participant: So, my dad is in a house with three other woman and we all have 
very activist minds so this is what’s not working in society and this is what we need 
to do to change that so there is a lot of conversation around feminism and 
queerness and ja liberation of body and self in us and he’s more of a conservative 
man so his constantly needing to you know shift his mind to be able to participate 
in conversations that usually happen in the house, and my big fear is that this would 
be too much for him and also like he’s the type of man who does not really express 
his feelings and so how he communicates is by withdrawing his love so he uses 
love withdrawal as his child rearing means, and so I’m scared if he found this out I 
will either be cut off or he will just stop speaking to me, he has done that in the past 
with my sister where it was just ehm what’s it called it was she said she wanted to 
be a creative not even queer she no longer wanted to be in school she wanted to 
be a creative and he didn’t speak to her for 2 months even though they were in the 
same house so I am scared that something similar would happen to me and I am 
also worried what it would mean for him and his friend groups his friends with 
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people who are also hold that sentiment and he would now and I am scared of the 
discomfort he would feel or the guilt or whatever he would feel in those spaces like 
what would he say to his family what would he say to his friends so I haven’t spoken 
to him 
118. Researcher: ehhmm 
119. Participant: I don’t think I can until I am self sufficient 
120. Researcher: Ok Uhm who do you think sets this cultural norms, this whole 
patriarchal that a man fits this shape and a woman it’s not as punishable as it is for 
a men, why do you think it is? What about society in Nairobi just general African 
society, why do you think that happens? 
121. Participant: Uhm can you repeat the question 
122. Professor Brown: Say that again 
123. Researcher: So Susan was talking about so like her father fits into a very African 
male box and anything outside of that that is not familiar sorts of goes against 
cultural norms, so who sets those cultural norms? What would you blame for that? 
124. Professor Brown: So there are social scripts in society and as you said 
patriarchal has played significant role on how men are treated who express same 
sexual orientation or gender expressions one of the social scripts in your society 
or your community and who then informs those scripts? 
125. Participant: Ok so speaking on the patriarchal mould and what it looks like I will 
speak especially for the people in my age group and then go older. For the people 
in my age group it means a lot of not caring about emotions it means a lot about 
caring about material things or money, let me also just intersect with Nairobi’s 
classes because we have a very very classist youth ehm but then it means caring 
more about money and popularity and fame and then there is like they group there 
will be like one guy that is with another guy and they will have like their group of 
friends that move as a unit think as a unit and it is very condescending towards 
women and lots and lots of rape jokes very derogatory terms used towards woman 
and how its enforced one key thing I think that imposes it they act as a group or 
and as a unit so it’s your friends enforcing the way you should think and you and 
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of you and the male wanting to stray from this group of friends that he has by 
thinking in a different way and specifically for sexual orientation and being attracted 
in a different way so it will usually be this is the norm this is how we do things and 
that enforced on themselves and then I also do think that it could be seen as inter-
generationally among the older like my parents that being the way that they were, 
I don’t know the story of how they were brought up really but then you know that 
what you don’t use its said again homosexuals are bad you go to church its said 
again homosexuals are bad you have a conversation with your friends it’s said 
again homosexuals are bad and then when you left in your room you would be 
there thinking homosexuals are bad and so then you moving around your life and 
you not being exposed to people who identify with the queer community so it’s still 
is easy to build a mentality because everywhere you go its being enforced and you 
have interacted with someone who is queer and you don’t get to love people who 
are queer and anyone you do meet you automatically repel so I would say it’s that 
day to day living 
126. Professor Brown: not clear 
127. Researcher: Professor 
128. Professor Brown: Can I quickly check it is what I hear, there is a compulsory 
heteronormative culture in your environment? And that custodians would be culture 
it would be religion it would be certain values and would be the notion of patriarchy 
and if I listen carefully I pick up because patriarchy is so powerful and women are 
so lowered and denigrated in a patriarchal society and that even if they deviate 
from cisgender expression it is not such a big deal because they don’t hold that 
more the power is held within males therefore males receive a more punitive there 
is a harsher punishment where they deviate from masculinity and sometimes toxic 
masculinity because they defile the patriarchal order and the masculine hierarchy  
129. Participant: And just building on that I think it’s the expectation as well so you 
expected to inherit a lot of land you expected to hold the family name so there is a 
lot of things in the patriarchal society that is enforced and I wouldn’t want a gay 
man inheriting my land and holding my family name so they do play on each other 
there a lot more eye on the male than there is on the female. 
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130. Professor Brown: You mentioned something very critical Susan you said “I think 
I will only disclose my sexuality to my father when I am self-sufficient”, do you want 
to pick up? 
131. Participant: So right now especially because we are about to finish at 
(INSTITUTION) I am taking a gap year so I am going to be back home and there 
is a lot I am trying to achieve as an individual and I am worried that if my dad finds 
out that I am queer especially because I am trying to get an internship at one of 
the nonprofit organisations called the National Gays and Lesbians Humans Rights 
Commission in Kenya and because I am trying to immerse myself more in the 
queer scene in Kenya I’m worried that my father’s response will just be don’t give 
her funding or stay at home or I don’t even know how he’d l react I’m worried that 
because of my age and my position right now I depend very heavily on funding and 
support from my parents to the point that if they wanted to stop me from moving 
because they disagree or he disagrees with my life path or my decisions or my 
being he could, so I would want to be in a place where those things are more in my 
hands so that if he needs time to digest he can take it and it doesn’t affect the 
progress in my life. So I do want to be making a solid s(Institution)ry before I tell 
him I do want to be I don’t know how many miles away before I tell him, ironically 
the ways my mom because my mom and I are always talking ok how are we going 
to tell him and one of the ways we figured we could ease him into it is first talking 
a lot about feminism and getting him a lot more comfortable with us being feminist 
and get us more comfortable with challenging the norms that exist in society 
hopefully have that mind shift such that oh by the way I am attracted to anyone and 
I can be attracted to anyone regardless of gender it wouldn’t come as too big a 
surprise, cos it was a lot more daunting last year it caused a lot of emotional 
distress to me last year when he didn’t even know these sides of me, so he didn’t 
know enough of me to find for the first thing that find out that I am queer. Even now 
we have been working hard on our friendship and our relationship like as father 
and daughter and but there is still much that I find myself I can’t tell him and I’d 
want those small things it would be about my writing or being about creativity or be 
about questioning the government and then from there being able to say oh by the 
way I am queer so there is a lot of work that will need to be done and I personally 
think that one of those is self suffiency is one of them before I tell him. 
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132. Professor Brown: Wow, can I just pick on one more question before I give over 
to Stacey?” 
133. Researcher: Please 
134. Professor Brown: You touched on or you are concerned you had a very 
challenging mental wellbeing experience last year, do you want to elaborate on 
that? 
135. Researcher: That’s a very good question, thank you Prof 
136. Participant: So it was actually while we were writing personal statements 
137. Researcher: So just please explain as Prof Brown does not know how it works 
here. 
138. Participant: So last year while we were applying for colleges you write a 650 
word piece that captures who you are and how you think and I had like a really 
harsh writers block ehm it was also, if I’m not wrong ja it was a few months after 
pride no a few weeks after pride and I decided not to go for pride because I was 
feeling this weird guilt this very weird frustration it was like it sat on my chest I was 
really really frustrated and I don’t know why, so I thought being in a space like pride 
would make me more mad like anyway so I decided not to go for pride and while I 
was trying to write this personal statement about something that wasn’t about my 
queerness it was to do about my writing I couldn’t because of something that kept 
coming back to mind was my queerness and how queer I am and how dad is going 
to have to find out and what does it mean dad finding out and so these were the 
times I was really beginning to think about these like how the relationship with my 
dad may change I’m not sure what prompted the thought train the train of thought 
I can’t remember right now but then it was really really at the top of my head so I 
decided okay maybe what I needed to do then is unpack this the first thing I would 
need to do is unpack this, so I began writing the piece and I didn’t like it every time 
I’d start I’d start crying and ehm I think it was a lot of the uncertainty and just now 
knowing exactly what that conversation would look like. So my personal statement 
ended up being a hypothetical conversation with my father like what it would look 
like it would be him making a comment and me going on a tangent and it ending 
up me going oh by the way I am queer and then it would be me oh but any way but 
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coming back to the conversation and so that ended up being my personal 
statement. Ja while writing it there was a lot I was forced to ask myself and that’s 
when I was able to touch like for the first time able to find the words for what was 
so frustrating it was just the not knowing what will happen and the extent to which 
the fear is based on being over summarised by him to hate someone for being 
queer means to hate them for everything that they are to be nothing but queer and 
so I was find the words to say I’m still the daughter that you know this is just one 
other layer and it was the first time I was able to see he doesn’t know so many 
other layers that is why this other one is so painful for him to know and it’s been 
painful on me been harsh on my mom been confusing to my sister so if it has been 
confusing to people who know me to my core it makes sense that this will be 
daunting to you and so we going to have to have a lot more conversation before 
this is the one we gonna have the one about being queer and so once I put my 
finger on that I made a lot more peace with this and I have been working on my 
relationship with my dad outside of it and that’s been my way of dealing with it there 
still days it is a bit rough I don’t know why but I wrote this short story that was about 
two woman falling in love in an all-girls catholic school, very heavily influenced by 
my upbringing in an all-girls catholic school and I sent it out to publication spaces 
and that’s when I had a conversation with my mom like how we if this gets out and 
papa sees it before you talk to him ehm he is going to be confused and it’s so 
obviously about me that he will be confused but the day I wrote that piece and told 
my mom ok this is what we can tell papa he called me and he wasn’t with my mom 
he I just wanted to speak to you how are you and then he asked is there anything 
you hiding from me is there anything you want to tell me and I was like no there’s 
nothing, nothing else, nice speaking to you, so like there are days like he shows 
he wants to get closer or he wants us to share more because ja trying to see things 
from his perspective, when I speak to my mom we speak for hours on hours on 
hours and with him our conversations are still very technical and so he is still trying 
to reach a high but it hurts on the days that I want him to be as close as possible 
but don’t think he can gulp the extend like everything when he finds out of all that 
I am so ja. 
139. Professor Brown: Ok good stuff, Stacey 
140. Researcher: Would you mind sharing your personal statement for us to read 
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141. Participant: Not at all I will share it with you 
142. Researcher: Professor would you like to read it her personal statement 
143. Professor Brown: Do you have it? 
144. Participant: I do 
145. Researcher: Do you want to read it now? 
146. Professor Brown: No in the interest of time I am a bit worried that we have a 
limited time and there is so much I really want you to share because I think your 
story is just so so powerful because often we focus on external forms of violence 
and here we realise that the uncertainty and almost levels of trauma is within the 
micro ecologies of your environment and as a queer activist and queer 
philosophers and educationalist we tend to focus on the outside and we lack what 
is happening on the inside and this micro spaces and this part that you share is so 
critical for me and I think we need to dig a little bit deeper into that, I would love to 
read your personal statement,so if you can share it with Stacey and she can email 
it to me that would be great. 
147. Participant: I will 
148. Researcher: that’s what I am want to do as well…ehmm 
149. Professor Brown: Ja I think I will get the gist of where you going with your 
personal statement, but now you are so concerned about your dads wellbeing 
almost to the cost of your own wellbeing and there is a lot of compromise on your 
sanity your wellbeing your contentment and I want to hear a little bit about that. 
150. Participant: ehhm ja I will share that piece with you 
151. Professor Brown: So talk to me about you sacrificing your own wellbeing for the 
wellbeing of your father  
152. Participant: Mmmh its actually touched on in the piece as well so another 
wrinkle I am very heavily a daddy’s girl and so compare to like my sister my dad 
has been a very prominent figure in my upbringing in that his approval is what I 
care about very very deeply I remember when I was in the All-Girls school it’s called 
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Kiyanda and when I was in Kiyanda we would get grades, the first thing I would do 
is say look papa look this is what I got and he would go ay this is what you go or if 
I didn’t do well my instant fear would be oh if dad sees this what’s going to happen? 
So this was till I was about 14 ja I graduated from that school when I was 14 and 
so very deeply in the times we were learning the way in which you give or would 
give like our validation system was affirmed in my early adolescence my 
relationship continued even when I went to other schools for you do something you 
show it to papa he is happy and so I think that in many ways I don’t like 
disappointing my dad till now I don’t like disappointing him and I guess it could be 
in doing so it has come at my wellbeing because if papa wasn’t happy I can’t be 
happy if he is not happy with this grade how can I be, if he is not happy with this 
action how can I do it? So a lot of my wellbeing maybe not being sacrificed but has 
been depended on his if he is not well I am not well. If he is happy with what I’m 
doing I’m happy with what I’m doing ehhm so ja. 
153. Professor Brown: So what is, how has this specifically affected you 
154. Participant: How its affected me, 
155. Researcher: So like how has it affected you like your mental wellbeing? 
156. Participant: I’d say this would be a very loose tie I did struggle a lot with my 
mental health between the ages maybe 12-16 sorry 13-16 just before I came to 
(INSTITUTION) maybe like 4 months before I came to (INSTITUTION) I was going 
through quite a lot diagnosed with schizo typo of personality type of disorder and 
general anxiety type of disorder and those were like the two things and like I was 
a perfectionist and I guess that could have contributed to that because if could be 
a lot of everything has to be right and that contributed to my wellbeing and I became 
someone who was very obsessed with how others perceived me and others 
validation so my wellbeing was constantly being eaten at so before I don’t know 
what it was that broke me out of it so before it was a lot of toxic self-hatred and 
discontentment with my being. 
157. Researcher: because you were identifying as non-heteronormative 
158. Participant: not yet even this was even before that, that was another thing that 
complicated it the time I sat down and said I have to work on my mental health eyy 
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I’m bisexual and then continued moving with life it was followed by a lot of 
realisations and soon became actualisations on how I can make myself a happier 
person before that it was just a lot of anger frustration dependency on other telling 
you what you doing is good or being someone for other persons if you need me to 
be a listener I’ll be a listener if you need me to give you all my time I will give you 
all my time if you need me to give you grades I will give you grades it meant me 
living for everyone else outside of myself, it was something prevalent and led to 
anxiety attacks whenever anyone would talk back to me telling me what you did 
was wrong and you are not doing it right, it would send me on a spiral and I’d panic 
then and there so I’d say that’s one thing that was really prevalent and before I 
came out to myself its hard being prevalent when I was close to home when I was 
at home. 
159. Professor Brown: No, no you have you really have. Stacey please allow me one 
more question. Coming to South Africa and here it’s not Alice in wonderland it’s not 
milk and honey but its slightly different from other African countries we have a 
constitution that affirms sexual diversity we have laws that protect the LGBTIQ we 
have policies, we have a legislation in place for example you are not allowed to 
discriminate and so on, how different have you experienced your sexuality in South 
Africa? What was the experience and how was I different to back at home? 
160. Participant: So I will speak to it on two parts, the moment we were out of campus 
because (INSTITUTION) is actually very secluded from South African culture so in 
the moment that I have been outside, we actually laugh about it, so when I heard 
that they actually have gay bars I was like what, then we were walking around I 
think we were going to the Market Theatre and being able to see people walking 
around holding hands of the same sex and being a lot more flamboyant in their 
dress there were male a lot more for lack of a better word a lot more masculine in 
their dressing if they were a female aren’t things you see often back home, that 
was a shock to me but it also seemed like a norm so I was like if this is how it is 
that great. In terms of (INSTITUTION) as a space its very, very different from any 
other school or institution I have been in any other Kenyan institution I have been 
to because there is a lot more conversation about the uncertainty because 
sexuality in itself is an uncertain and flexible and fluid thing and so to be able to 
speak about the confusion and I’ve had people clarify and share their experiences 
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you realise oh wow I’m not crazy for thinking this way I’m not crazy for thinking that 
woman are attractive I’m not crazy for thinking.. you in a space where 
161. Researcher: shared experiences almost right? 
162. Participant: Exactly so you have a lot more people willing to share and a lot 
more people when you say something the automatic thing is not judgement, and 
so it has been a lot more affirming to be in a space where I am queer but queer 
doesn’t have to be all that I am and if it is what I want to talk about I will be 
responded to if I don’t want to talk about it won’t be questioned, it’s been its been 
it’s been really good. 
163. Professor Brown: Fantastic, I I absolutely love what you say the affirmation that 
you have restored within this space is by your op??through visibility and through 
unsilencing these uncertainties 
164. Participant: Exactly 
165. Professor Brown: has helped you to cope with you discovering yourself through 
this construct of fluidity I love what you say it’s a fluid construct it’s not fixed and 
it’s so different from where you come from where everything is binary and very 
fixed 
166. Participant: Exactly 
167. Professor Brown: yes and fixed and yes how you navigate this space it is 
commendable and I am glad South Africa has given you that opportunity discover 
learn and?? further uncertainty nothing about sexuality is stone and cast we 
discover as we go along…Stacey 
168. Researcher: What I want to add onto that what I also see at (INSTITUTION) 
there are students that are known to be lesbian, gay or queer but it is not labelled 
onto them so it’s not Oh queer Susan or gay this boy, you know, that that’s not the 
focus, people will know them for their writing 
169. Participant: Exactly 
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170. Researcher: So I think there’s that affirmation again that you in a community 
that sees passed that, because speaking to another student you don’t just want to 
be known as being queer 
171. Participant: Exactly and it’s what you said if I walk into a space I’m not carrying 
the label on my face for wherever I go so I don’t have to exist as a queer person 
24/ 7 of course I am a queer person 24/7 but then it’s not forced on me in specific 
spaces so I will talk or write in a writing class they will say or she is going to write 
something queer or she is going to church it’s never that I don’t have to carry that 
on my head 24/7 I am able to rest it and know it is still with me very affirming 
172. Researcher: and in thinking of that so when you are here in South Africa 
because you obviously go home for December break and sometimes he March 
holidays how do you switch over, because here you like you described are able to 
be expressive but when you go home there’s almost like a code that switches, tell 
me about that. 
173. Participant: Its funny you bring this up now I was speaking to a few of my friends 
about the role clothing lays as expression especially expression on sexuality when 
I go back home I feel not forced because no one holds a gun to my head but then 
I do feel a lot more pressure to dress more effeminately id wear midriff to show my 
waist is id wear tight fitting things, but like my most comfortable attire are things 
that don’t hold me, it’s so strange because there are ways in which I put myself 
back in that box as well and it doesn’t become any easier because I have friends 
from home that say oh you dressing more boyishly and it isn’t even that boyish 
because don’t wear a skirt I don’t want to wear tight things I don’t want to wear a 
short I’m wearing pants just pants so you dressing more boyishly so that thing of 
oh I’ve noticed you doing this thing oh you’ve changed the way you are it doesn’t 
really help but it makes me realise the extent to which I do code switch when I go 
back home oh Susan is becoming this type of person and coming here and 
something I want to do once I graduate is this is how I am showing up because this 
is how I am comfortable. 
174. Researcher This has been a two-year journey 
175. Participant: Ja 
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176. Researcher: Obviously you have explored more you even transitioned into 
being queer because you had more clarity at this time in your life about who you 
are 
177. Participant: Exactly, exactly and it’s a lot and it also ties up a lot with the picture 
you have been talking about because there is a very typical women gays and 
whether this is my way sorry male gays of women so my way of dealing with that 
has been of wearing clothes that don’t fit the male gays and it has been my way of 
being anything but the stereotypical woman that I am expected to be and so there 
has been a lot of unsaid pressure in terms of what I can and cannot be in specific 
spaces but something I am making more deliberate, how do you want to show up 
who do you want to be and allowing myself to be that and it also has meant cutting 
off a few friends  
178. Researcher: I was going to ask 
179. Participant: because a few friends have said oh you said this “bye” but I cannot 
sit with you without you making a homophobic comment, I probably won’t be 
meeting you again for the next few months if I see you I will say hi but being in your 
presence does make me more uncomfortable 
180. Researcher: Do you tell them that? 
181. Participant: I haven’t ever I have been a lot more complacent in spaces like this 
I have never ever told someone off, of course I have said you didn’t have to say 
that when someone makes a homophobic comment but when its directed at me or 
make a comment to do with heteronormativity I have never corrected anyone 
182. Researcher: because that is what I want to ask now the ways you experienced 
sexuality growing up was very much the mould of man is man woman is woman 
they get married they procreate you know woman wear fitted clothes that 
accentuate the female figure right similarly men dress manly they can’t be dressing 
more feminely 
183. Participant: the colours 
184. Researcher: they very limited their colour schemes what they are allowed  
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185. Researcher: when you discovered your orientation, you were at a catholic 
school you said 
186. Participant: I just left 
187. Researcher: Were you able to share it with anyone, you had just left it was a 
transition period when you figured it out you said you came out to yourself. Who 
else did you where you able to share it with somebody else? 
188. Participant: Yes so I told my sister a few months later then in oh I also told a 
girl which I had kissed its funny cos when we kissed it was like 5 months before 
and I refused myself from processing this 
189. Researcher: 5 months before what? 
190. Participant: before I came out to myself 
191. Researcher: so this was at Catholic school that this happen 
192. Participant: Yeh like the summer the summer after I had left the catholic school 
and I was with this I had kissed a friend of mine a complicated relationship we had 
a toxic friendship so we did end the friendship but when we ended the friendship I 
left all the feelings with her but they disturbed me, in like dreams they disturbed me 
in like day to day life and I was like why is this disturbing me so much and I 
remember it was a TV show I was watching and the main character was bisexual 
and I was like that’s a thing we can do? What? Ok maybe that’s what happening 
and I remember we were like at the coast for holiday and I was writing in my journal 
and I was like I may just have learnt something new about myself then it would 
keep coming up again and again and now I was becoming more consciously 
attracted to females and then I was like ok this is becoming serious so I told my 
sister and I was like partly I may be bisexual and she was like what she didn’t say 
she knew she just said ok that makes sense she was very accepting of it, when I 
told my mom ironically she said she could sort of tell her main thing was because 
of how attached I would get to my female friends specifically the one who I had 
kissed she did not know that but our friendship was very deep attachment to each 
other so she said she had sort of known but the two sort of most important woman 
in my life had taken it well and made it fit rather simply so at that time I said ok this 
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is enough I told like two friends and these were the people who know, it wasn’t until 
later that I was able to voice it a bit more it’s something I realise now is the first 
people I told all of them were females except one the first male I told was a gay 
friend of mine, and that was because he was having issues coming out so we came 
out to each other so I told him I know so he said ok you know and so I told him as 
well, so the first people I felt most comfortable telling were my female friends and 
my mom and my sister I have actually not told any of my male friends back home 
that I am queer  
193. Researcher: and their response your friends and your mom’s response was it 
positive and your sister as well do you walk away feeling like it was a good 
response as good as can be? 
194. Participant: Ja, zero complaints my mom was a lot of, fortunately she is at a 
time of her life where she is doing a lot more reflecting like her approach to her 
children her approach to life and so when I told her it was like wow ja you are really 
your own person and so this is a lot for me to process but I do love you and I 
remember she ended it with I love you, you know that and thank you for telling me 
and then when I told her again in February she said oh you were serious and I said 
yes and she said I still love you we can’t tell your dad yet she said we can’t tell your 
dad yet the first time the second time she said do you want to tell dad? I said not 
really not yet, she did and I hadn’t realised till this conversation the extent to which 
telling males especially that I am queer isn’t a thing that I have done. 
195. Researcher: Why do you think that you have hesitated in telling? 
196. Participant: because for a very long time I fit this very stereo typical female for 
their mind so in past partners I fit the model for past friends I fit the model for my 
dad I fit the model so it would be a lot of challenging the mould that already exists 
and so I now feel a lot more entitled to do and had been subconsciously doing and 
so it’s probably more uncomfortable I remember I told one of my exes and when I 
told him he didn’t hear me properly and didn’t process what I said and then he 
came back later and said did you say this? And I said yes and he was like oh ok 
and his response was more reflective of what I expected because it would be a lot 
of what  
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197. Researcher: Challenging the norms 
198. Participant: and he was one of the people who would make a lot of comments 
and I remember his friend would make me so angry all the time because I would 
be like you make all these comments and you don’t know that your friend is gay 
and this was now my gay friend and I would be you do not know that your friend is 
one of the people you are teasing, his right here you never know who it is it could 
be and I would name the person who it could be like and you still making these 
comments and ironically when they did find out about my friend they stopped 
making comments because they like said eh you already loved him for so long you 
cant. Making these comments does not make sense, that distance you get to have 
from the queer community makes it so much easier to despise the community you 
don’t get to personalise it you don’t get to touch it it’s a concept you don’t 
understand it someone you understood since you were 5 and they telling you I’m 
part of the community it gives that much more insight into the way we think or 
operate. 
199. Researcher: So in terms of the way Kenya interprets sexuality? 
200. Professor Brown: I’m so sorry eh this meeting is it going on until 5 
201. Researcher: No if it is 1 on 1 it goes on longer it would have given me a count 
down 
202. Professor Brown: Ok then so go on 
203. Researcher: I like what you said the first time you heard or saw the term 
bisexual or saw it was on a TV programme, so in terms of Kenya the information 
that is because one of my questions was how do people in your home country 
speak about sexuality right that’s my first question so how do your people speak 
about sexuality? 
204. Participant: they don’t, so the implicit ways they talk about on TV programmes 
the man and the woman they marry it’s a lot of conversation on heteronormal 
relationships that’s what you see and that’s what you learn so in the sense of what 
they speak about on media be it a man 
205. Researcher: On Kenyan media 
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206. Participant: Ja on Kenyan media ja that’s what you would see, religion speaks 
against it very blatantly you will be talking about Jesus the next moment oh yeh the 
gays they need to go that will be an implicit way how sexuality should be is enforced 
ja and I guess there are lots of biblical stories where you read about the man and 
the woman the man and the woman, that’s what you read about I remember in 
Kiyanda we would watch a lot of those type of films and it would tell you what to do 
and what not to do in heteronormal relationships so you would think this is what I 
can do these are my parameters of what I can do to people and then there are 
things in here that I can and can’t do I remember being so fixated with okay 
abstinence has to be a thing, I remember they showed us such graphic photos of 
what abortion would look like so 
207. Researcher: this is the catholic school 
208. Participant: Ja, so that we could never think of pregnancy we were not allowed 
to talk to boys.. a boy would coke to campus and we would be oh my God oh my 
God / brother is here there was so much enforcement to be attracted to males and 
this is what you do and don’t do I remember I had one friend who told me she was 
lesbian in the all-girls Catholic school, and while I’ve always been pro-LGBTQ, it 
was Glee and I was so intrigued by Kurt’s and Blaine’s relationship, it was so 
beautiful I was like what? I was always pro the LGBTIQ it didn’t click I could be part 
of the community this friend of mine that was speaking it was hmm ok if you say 
so we will all marry men but its fine, so in my 12-year-old brain the idea that 
sexuality could be anything besides heteronormative did not exist and it was 
enforced in media in religion in school at home I hope you not thinking about boys 
do you have a crush on a boy so it was always enforced  
209. Researcher: So the next thing I was wanting to add onto what you were saying 
so Glee is an American TV show about teenage students as a high school and they 
speak a lot about a lot about sexual diversity relationships they push the 
boundaries from certain things because Blaine came from a prim and proper school 
where things were challenged there so when you’ve watched Glee and then 
actually that is what I identified with did you then go and search for more 
information on it? Did you how did you get yourself more exposed to it? 
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210. Participant: I remember I did quizzes so it would be these online quizzes, Are 
you straight? Very over-simplified. I remember myself sub-consciously thinking 
how can I get an answers that tells me I am not straight, dwelling on that now queer 
conversations have not existed in African spaces so something I’m trying to delve 
into deeper for myself like participate more on the conversation of queerness on 
the African continent but there aren’t any models like you can have at a young age 
or access you can have at a young age that are talking about queerness or 
sexuality and again how its enforced by the patriarchy it being a lot of this is how 
your sexuality has to exist for a man this is how you preserve this thing that belongs 
to a man so there are many ways in which conversation does need to happen more 
and accessibility to more information needs to exist for people who are questioning 
or not even questioning just beginning to explore or knowing this is a thing I can 
explore for them to have those resources and as representative resources that they 
can have 
211. Researcher: Do you think challenging the curriculum in school’s because you 
said that’s what you said that’s where most kids get their first introduction to sex 
do you think that would be a great start? 
212. Participant: I do I do I think education is such a beautiful sector to use for 
reformation of thought because you have access to the thinking of so many families 
so many types of people who will go to various parts of the country so that if 
something is taught or normalised at school it is very easy to be normalised 
elsewhere so if in this school its normal so for example if there was sex Ed and 
then Lesbian sex and gay sex how to be safe in putting that unit you have 
normalised sex ok so now that we have talked about sex let’s talk about the other 
forms of sex so there are many ways if curriculum or conversation in school was 
changed I do think it would be the ideal place in changing mentality.  
213. Researcher: Professor was there anything you were thinking of asking? 
214. Prof: What I think is you raised very pivotal issues around learning and teaching 
and sexuality because at schools young people are framed as innocent and know 
nothing about sex and talk about sex and don’t engage about sex although the 
reality on the ground is completely different and I think once you have raised it’s 
the consciousness of the sexual being has been there from day 1 from a very young 
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age, so I wish that could have been part of education from an early age and bring 
awareness of you speak of the other but also the diversity of gender expressions 
and gender identity and gender practices, so it is quite a complex myriad type of 
discourse and I have a lot of hope with your generation with your generation that 
the future will (unclear) I do want to ask, you going home in a couple of weeks 
215. Participant: Yes  
216. Professor Brown: the issue of the white elephant in the room, the issue of 
expression you have lived in South Africa you have lived in your school where you 
could embrace and celebrate and just live your life as to who you are and you 
mentioned going back you will have to conform to expressions, so there is a theorist 
called Judith Butler who talks about performativity and so look in your community 
in your home environment there are things you will have to abide with, as you go 
back you have expressed that you had tremendous anxiety issues sometime back 
in your life you gonna go back home for a much longer period we don’t know how 
long its gonna take, what are your needs to navigate around your sexual identity? 
217. Participant: Oh that’s a very interesting question ehm, what I need to cope or 
challenge 
218. Professor Brown: Ja you need to go back you need to cope within in this 
cisgendered, patriarchal, toxic masculinity  
219. Participant: A friend and I who are taking the gap year together both going to 
Kenya we were taking about the importance of choosing spaces more deliberately 
cause the Nairobi teenagers would be out tonight clubbing for example and us 
needing to say if I go out tonight what face would I have to put on? So for example 
with me anytime I go out to those type of spaces the expectation for a female even 
to get into a club regardless of age you have to dress a particular way that means 
you are that age, tight skirt cropped top whatever whatever so getting ready there’s 
a lot of things it would mean that I would have to put on lots of faces to be 
comfortable, so what I need is to do is look for more spaces that I can be more 
comfortable in my own skin, so for example there have been more events that have 
been held and more poetry events things that have been done to make space for 
conversation that does not happened in Nairobi night life for example like there is 
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no conversation happening you go out you dancing you come to this space and I 
want to be In spaces I need to be in more spaces that have more conversation find 
more people who I can speak to because a lot of my friendships are also not the 
type that you can challenge each other and so find more who are ready to grow 
and ask me more questions just I need to be more ready to not be I need to be 
more comfortable in how I want to present myself so that when I move into the 
world it’s not me living for other people cos that is something I tend to do, its me 
going out to spaces as authentically as I can that I can be most authentically me 
around people I can be most authentically me I just need more spaces of comfort 
validation and affirmation and create more spaces for that as well. 
220. Professor Brown: Well Susan I really think you have come a long way, your 
agency within yourself is remarkable I think you are just more than just a queer 
identity I think you an activist I think you an agent of change and I think you are a 
mover and shaker of??? richer normative constructions? 
221. Participant: Thank you 
222. Professor Brown: I want to congratulate you for having agency in the way that 
you have I want to which you all the best will have ideas as to how you will navigate 
this space, I do want to encourage you to stay in touch with your peers that you 
have studied with who were part of your queer support group so that you can just 
reflect and pass off some of the emotions and feelings that you have. Well, queer 
identity is fluid so your disclosure to your dad also a gem and when you feel ready 
you will disclose that no pressure should be expressed over you to disclose no 
heterosexual person should come out and say they are heterosexual anyway so 
when you comfortable you will come out to your dad, I want to wish you all the best 
I sincerely appreciate you sharing this, this information will go a long way it will help 
us to understand in South Africa how do we support students from African descend 
who identify with queer because we just assume oh they are in a happy space we 
provide a safe environment but your story your narrative your reflections will enable 
us to create a more sustainable support team inclusive environment for all queer 
bodies because our constitution in South Africa says South Africa belongs to all of 
those in it so when people come from wherever Africa belongs to them and the 
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laws and the policies and the legislations of the constitution also belong to all of 
them in South Africa, I thank you for sharing 
223. Researcher: I just wanted to say on your journey home like when you see your 
dad I will encourage you to reach out to some type of therapy know you have your 
own therapy but you know therapy also helps a lot use is as abounding board, 
thank you for sharing so openly and engaging so openly and honestly, you the first 
one we interviewed. You the first one we interviewed you’ve set the standard high, 
check in with me later if need be, is there anything you would like to say to us. 
224. Participant: I just wanted to say your project is so cool your research I think it’s 
so necessary we were talking about how you get the legislation, like what should 
come first, changing the peoples mentality or changing the legislation. And in South 
Africa interestingly they have the legislation so there is more pressure on changing 
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